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Korkma, sénmez bu safaklarda ytzen al sancak;
Sonmeden yurdumun Ustinde titen en son ocak.

O benim milletimin yildizidir, parlayacak;
O benimdir, o benim milletimindir ancak.

Catma, kurban olayim, ¢ehreni ey nazli hilal!

Kahraman irkima bir gil! Ne bu siddet, bu celal?

Sana olmaz dokiilen kanlarimiz sonra helal.
Hakkidir Hakk’a tapan milletimin istiklal.

Ben ezelden beridir hir yagadim, har yasarim.
Hangi ¢ilgin bana zincir vuracakmig? Sasarim!
Kikremis sel gibiyim, bendimi ¢igner, asarim.
Yirtarim daglari, enginlere sigmam, tasarim.

Garbin afakini sarmigsa gelik zirhli duvar,
Benim iman dolu gégsim gibi serhaddim var.
Ulusun, korkma! Nasil bdyle bir imani bogar,
Medeniyyet dedigin tek disi kalmis canavar?

Arkadas, yurduma algaklari ugratma sakin;
Siper et gévdeni, dursun bu hayasizca akin.
Dogacaktir sana va’'dettigi gtinler Hakk'in;
Kim bilir, belki yarin, belki yarindan da yakin

( =~

ISTIKLAL MARSI

Bastigin yerleri toprak diyerek gegme, tani:
DusUn altindaki binlerce kefensiz yatani.
Sen sehit oglusun, incitme, yaziktir, atani:
Verme, dinyalari alsan da bu cennet vatani.

Kim bu cennet vatanin ugruna olmaz ki feda?
Suheda figkiracak topradi siksan, suhedal
Céani, canani, butin varimi alsin da Huda,
Etmesin tek vatanimdan beni dinyada cida.

Ruhumun senden ilahi, sudur ancak emeli:
Degmesin mabedimin gégsune namahrem eli.
Bu ezanlar -ki sehadetleri dinin temeli-

Ebedi yurdumun Usttinde benim inlemeli.

O zaman vecd ile bin secde eder -varsa- tasim,
Her cerihamdan ilahi, bosanip kanl yasim,
Figkirir ruh-1 micerret gibi yerden na’sim;

O zaman ylkselerek arsa deger belki basim.

Dalgalan sen de safaklar gibi ey sanli hilal!
Olsun artik dokilen kanlarimin hepsi helal.
Ebediyyen sana yok, irkima yok izmihlal,
Hakkidir hir yagsamis bayragimin hirriyyet;
Hakkidir Hakk’a tapan milletimin istiklal!
Mehmet Akif Ersoy
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1.1 Schulstufen im tirkischen Bildungssystem

bis 1997 1997 bis 2012 ab 2012/13
(EinfUhrung des 4+4+4
Systems
im Jahr 2012)
8 Jahre (Schulpflicht 8 4 Jahre
Ikogretim 5 Jahre Jahre)
(Primarstufe) (Schulpflicht 5 (Einschulungsalter auf finf
Jahre) (Wechsel in eine religitse Jahre herabgesetzt; spater
Imam-Hatip-Schule nach | wurde das Einschulungsalter
der 8. Klasse moglich) auf 6 Jahre gedndert)
4 Jahre
Ortaokul 3 Jahre 3 Jahre
(Mittelstufe) _(Wechsel in eine religiose
Imam-Hatip-Schule nach der
5. Klasse maglich)
Lise 3 Jahre 4 Jahre (seit 2005) 4 Jahre (Schulpflicht 12
(Oberstufe) Jahre)

u.a. herangezogene Quelle:

www.auswaertiges-amt.de/DE/Aussenpolitik/Laender/Laenderinfos/Tuerkei/Kultur-

UndBildungspolitik node.html

Mit Dank an Mehmet Agikalin fiir Sichtung



http://www.auswaertiges-amt.de/DE/Aussenpolitik/Laender/Laenderinfos/Tuerkei/Kultur-UndBildungspolitik_node.html
http://www.auswaertiges-amt.de/DE/Aussenpolitik/Laender/Laenderinfos/Tuerkei/Kultur-UndBildungspolitik_node.html
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1.2 Yasemin Cidem
Ubersicht tiber die Lehrplane fuir Facher in den Bereichen Politik, Gesellschaft,
Geschichte, Soziales

Das neue 4+4+4-Schulsystem, das 2012 in der Turkei eingefuhrt wurde, hat auch
Auswirkungen auf die Lehrplane, die nun dem neuen System entsprechend gestaltet werden
mussen. Dadurch, dass die Grundschulzeit nun nur noch 4 Jahre betréagt, die Mittelstufe nun 4
Jahre dauert und die Oberstufenzeit ebenfalls auf 4 Jahre erhéht worden ist, entspringen
andere Anforderungen an die Lehrplane. So wurden 2012 mit den Aktualisierungsarbeiten der
Lehrpléne begonnen. Bislang wurden die Lehrplane der Kernféacher, wie z.B. Mathematik und
Naturwissenschaften, Uberarbeitet und herausgegeben. Weitere Lehrpldne sind in
Uberarbeitung.

herangezogene Quelle: http://ttkb.meb.gov.tr/www/ogretim-programlarinin-guncellenmesine-
yonelik-calismalar/icerik/160

Schulstufe Lehrplan Klassen- Zeitumfang/
stufe(n) Woche
IIk6gretim Program Sosyal Bilgiler Dersi Ogretim
Programi ve Klavuzu 3 Std.
Primarstufen-
lehrplan Sozialkunde 4.-5. (insg. 108 Std.)
(2009)
Sosyal Bilgiler Dersi Ogretim
Programi ve Klavuzu 6. Kl.: 3 Std.
7. Kl.: 4 Std.
Sozialkunde 6.-7.
(2009) (insg. 108 Std.)
T.C Inkilap Tarihi ve
Atatiirkgiiliik Dersi Ogretim
Programi ve Klavuzu 3 Std.
8.
Reformgeschichte der Republik (insg. 108 Std.)
Turkei und Kemalismus
(2010)
Vatandaslik ve Demokrasi Egitimi
Dersi Ogretim Programi 1 Std.
Staatsburger- und 8. (insg. 36 Std.)
Demokratieerziehung®
(2010)
Ortadgretim Sosyoloji Dersi Ogretim Programi :
Programm (keine Angabe; 2 Std.
: Soziologie Beispiele im .
Mittelstufenlehrplan Lehrplan fir | (insg. 72 Std.)
(2009)
11. Klasse)

! ab 2011/12 Pflichtfach



http://ttkb.meb.gov.tr/www/ogretim-programlarinin-guncellenmesine-yonelik-calismalar/icerik/160
http://ttkb.meb.gov.tr/www/ogretim-programlarinin-guncellenmesine-yonelik-calismalar/icerik/160

12

T. C. Inkilap Tarihi ve
Atatiirkgiiliik Dersi Ogretim
Programi 2 Std.

Reformgeschichte der Republik (keine (insg. 72 Std.)
Turkei und Kemalismus Angabe)
(2012)

Uluslararasi Iliskiler Dersi

Ogretim Programi 2 Std.
Wahlfach
Internationale Beziehungen (insg. 72 Std.)

(2012)

Sosyal Bilimler Dersi Ogretim
Programi
Vorbereitungs- 6 Std.
Sozialwissenschaften klassen
9&10
(2006)

Sosyal Bilim Caligmalari Dersi
Ogretim Programi

Arbeiten im Bereich der 9,10, 11. 2 Std.
Sozialwissenschaften

(2006)

Ortaokul ve Imam Hatip
Ortaokulu
Hukuk ve Adalet Dersi Ogretim
Programi
(keine
Rechtswesen und Gerechtigkeit Wahlfach Angabe)
(an der Mittelstufe und den
Ifmam Hatip Schulen)

(2013)

Demokrasi ve Insan Haklar1 Dersi
Ogretim Programi

Demokratie und (keine (keine
Menschenrechte Angabe) Angabe)

(2013)

Zur Erstellung dieser Tabelle herangezogene Quelle:
http://ttkb.meb.gov.tr/www/ogretim-programlari/icerik/72



http://ttkb.meb.gov.tr/www/ogretim-programlari/icerik/72

1.3 MEB
Lehrplan Staatsbtirger- und Demokratieerziehung

T.C.

~ MILLT EGITIM BAKANLIGI )
TALIM VE TERBIYE KURULU BASKANLIGI

DAS NATIONALE BILDUNGSMINISTERIUM
DER REPUBLIK TURKEI
AMT FUR UNTERRICHT UND BILDUNG

[l=>
T &
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ILKOGRETIM
VATANDASLIK VE DEMOKRASI EGITiMi DERSI
(8. SINIF)
OGRETIM PROGRAMI

LEHRPLAN FUR DAS FACH ,,STAATSBURGER- UND
DEMOKRATIEERZIEHUNG* AN DER PRIMARSTUFE (8. KLASSE)

ANKARA-2010
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Ogretim programinin hazirlanmasinda gérev alan komisyon iiyeleri:

Fadime Pelin ALDEMIR Tarih/Sosyal Bilgiler Ogretmeni
Huseyin SEZER Felsefe Grubu Ogretmeni
Mehmet Akif SUTCU Program Geligtirme Uzmani
Mehmet ULGER Sinif OGretmeni

Secil Buket HARUT Tarih/Sosyal Bilgiler Ogretmeni
Dr. Sevim CAN Tarih/Sosyal Bilgiler Ogretmeni
Yusuf TOPRAK Felsefe Grubu Ogretmeni
Ogretim programinin hazirlanmasina katki saglayanlar:

Betil BUDAK KORKMAZ Tiirk Dili ve Edebiyat1 Ogretmeni
Elif SEYLIM Olgme ve De@erlendirme Uzmani
Himmet GUVEN Felsefe Grubu Ogretmeni

Sevki ISIKLI Felsefe Grubu Ogretmeni
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Vatandaghk ve Demokrasi Egitimi Dersi Ogretim Programu, 1739 sayih Milli Egitim
Temel Kanunu’nda yer alan ve agagida belirtilen Tiirk Milli Egitiminin Amaclari ve
Temel ilkeleri dogrultusunda hazirlanmmgtir:

TURK MiLLI EGITIMININ AMACLARI
DIE ZIELE DER TURKISCHEN NATIONALEN BILDUNG

I. Genel Amaclar
I. Allgemeine Ziele

Madde 2. Turk milli egitiminin genel amact, Tiirk milletinin biitiin fertlerini;

1. Atatiirk inkildp ve ilkelerine ve Anayasa’da ifadesini bulan Atatiirk milliyet¢iligine
bagli; Tirk milletinin milli, ahlaki, insani, manevi ve kiiltiirel de@erlerini benimseyen, koruyan ve
geligtiren; ailesini, vatanini, milletini seven ve daima yiiceltmeye cali$an; insan haklarina ve
Anayasa’nin baglangicindaki temel ilkelere dayanan demokratik, laik ve sosyal bir hukuk devleti
olan Tirkiye Cumhuriyeti’ne kar$1 gorev ve sorumluluklarini bilen ve bunlar1 davranig haline
getirmis yurttaglar olarak yetistirmek,

Artikel 2. Das allgemeine Ziel der tirkischen nationalen Bildung ist es, jeden Angehorigen des
tlrkischen Volkes

1. als einen Burger heranzubilden, der der Atatlirk-Reform, seinen Grundsatzen und dem Atattirk-
Nationalismus, welcher in der Verfassung niedergeschrieben ist, verbunden ist; der die nationalen,
sittlichen, menschlichen, geistigen und kulturellen Werte des tiirkischen Volkes verinnerlicht,
schitzt und entwickelt; der seine Familie, sein Heimatland, seine Nation liebt und stets versucht
zu erhohen [glorifizieren, aufzuwerten, zu erheben]; der seine Pflichten und Verantwortungen
gegeniiber den Menschenrechten und der Tirkischen Republik, die auf den zu Anfang der
Verfassung genannten Grundsédtzen basierend ein demokratischer, laizistischer und sozialer
Rechtsstaat ist, wei3 und diese zu seiner Haltung macht.

2. Beden, zihin, ahlak, ruh ve duygu bakimindan dengeli ve saglikli gekilde gelismis bir
kisilige ve karaktere, hiir ve bilimsel disinme guciine, genis bir diinya gorlsune sahip; insan
haklarina saygili; kigilik ve tegebbise deger veren, topluma karsi sorumluluk duyan; yapici,
yaratic ve verimli kigiler olarak yetistirmek,

2. zu konstruktiven, kreativen und erfolgreichen Burgern heranzubilden, die hinsichtlich Korper,
Intellekt, Moral, Geist und Emotion eine ausgeglichene und gesunde Personlichkeit und einen
ausgeglichenen und gesunden Charakter entwickelt haben, die frei sind, Uber eine
wissenschaftliche Denkkraft und eine weitreichende Weltanschauung verfiigen, die den
Menschenrechten gegenuber respektvoll sind, Personlichkeiten und Initiative schatzen, die ein
Verantwortungsgefihl gegeniiber der Gesellschaft besitzen.

3. llgi, istidat ve kabiliyetlerini gelistirerek gerekli bilgi, beceri, davrams ve birlikte is
gorme aligkanligi kazandirmak suretiyle hayata hazirlamak ve onlarin, kendilerini mutlu kilacak
ve toplumun mutluluguna katkida bulunacak bir meslek sahibi olmalarini saglamak;

Boylece, bir yandan Tirk vatandaglarinin ve Tiirk toplumunun refah ve mutlulugunu
artirmak; ote yandan milli birlik ve biitiinliikk i¢inde iktisadi, sosyal ve Kkiiltiirel kalkinmayi
desteklemek ve hizlandirmak ve nihayet Tiirk milletini cagdas uygarligin yapici, yaratici, segkin
bir ortag: yapmaktir.
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3. auf das Leben vorzubereiten und sicherzustellen, dass jede/r einen Beruf erlangt, der sie/ihn
glucklich macht und zum Gliick des Volkes beitrégt, indem das Interesse, die Begabung und die
Féahigkeiten von jedem/jeder, unter der VVoraussetzung, dass Wissen, Kénnen, Verhaltensweisen
und Teamarbeit vermittelt werden, entwickelt wird;

Somit [ist es das Ziel], einerseits den Wohlstand und das Gliick der tlrkischen Staatsbuirger und
des turkischen Volkes zu steigern; und andererseits in der nationalen Einheit und Integritat die
wirtschaftliche, soziale und kulturelle Aufwartsentwicklung zu unterstiirzen und voranzutreiben
und letztendlich das tlrkische Volk einen konstruktiven, kreativen, eminenten Beteiligten der
modernen Zivilisation zu machen.

V111 — Demokrasi Egitimi
V111 - Demokratieerziehung

Madde 11 — (Degisik: 16/6/1983 - 2842/3 md.)

Artikel 11

Gtglii ve istikrarli, hiir ve demokratik bir toplum diizeninin gercekleSmesi ve devami i¢in
yurttaglarin sahip olmalar1 gereken demokrasi bilincinin, yurt yonetimine ait bilgi, anlayis ve
davraniglarla sorumluluk duygusunun ve manevi degerlere sayginin, her tirli egitim
caligmalarinda 6@rencilere kazandirilip gelistirilmesine ¢alig 1lir; ancak, egitim kurumlarinda
Anayasada ifadesini bulan Atatlrk milliyetgiligine aykiri siyasi ve ideolojik telkinler yapilmasina
ve bu nitelikteki giinliik siyasi olay ve tartigmalara karigilmasina higbir sekilde meydan verilmez.
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GIRIS
EINLEITUNG

NEDEN VATANDASLIK VE DEMOKRASI EGITIMi DERSI?
WARUM DAS FACH ,,STAATSBURGER- UND DEMOKRATIEERZIEHUNG*?

Diinyay1 a

nlama ve anlamlandirmada egitim programlarinin siirekli gelis tirilmesi, gelecek nesillere
daha iyi imkanlar sunmak ve 6grencilerin bilingli vatandaglar olarak yetistirilmelerini saglamak
acisindan son derece 6nemlidir. iletisim ve ulasim olanaklarinin son derece gelistigi, diinyanin
farkl1 bolgelerinde geligen olaylarin bir iilkede ya$ ayan insanlar1 yakindan etkiledigi ginimuizde
egitimin amaci sadece iilkesindeki degil dinyadaki toplumsal gelismelere ve degisime uyum
saglayan bireyler yetistirmek haline gelmisgtir.

In der heutigen Zeit [...] ist das Ziel von Bildung, Individuen heranzuziehen, die sich nicht nur
den gesellschaftlichen Entwicklungen im eigenen Land anpassen kénnen, sondern auch den
Entwicklungen auf der Welt.

Egitimdeki son gelismelere baktigimizda vatandaglik egitiminin demokratik bir toplumun
olusabilmesi icin o6grencileri gerekli bilgi, beceri ve de@erlerle donatmayr hedefledigi
gorilmektedir. Ogrencilerden konulara elestirel bakabilen, kendi diistincelerini ifade edebilen,
bagkalarinin diigiincelerine saygili, barig icinde bir arada yasama kiltiirtine sahip, topluma
duyarli, toplumun iyiligi i¢in harekete gecebilen bireyler olmalari hedeflenmektedir. Boylece
Ogrenciler haklarini, sorumluluklarini ve 6zgiirliiklerini 6@renirlerken kanunlari, esitligi, adaleti,
ayrimcilik yapmamay1, demokrasiyi de 6grenmektedirler. Demokratik vatandaslik egitimi farkli
din, kdltdr, inang ve dislnus sekillerine saygiy1 desteklemekte, boylece iginde yaSadigi
toplumun cesitli de@erlerini anlamay1 ve paylagmayi saglamaktadir.

Es wird darauf hingezielt, dass die Schulerinnen und Schiiler zu Individuen heranwachsen, die
eine kritische Sichtweise auf Themen haben, eigene Gedanken auflern kdénnen, respektvoll
gegeniiber Meinungen anderer sind, [...].

Wahrend die Schiilerinnen und Schuler ihre Rechte, Verantwortungen und Freiheiten lernen,
lernen sie auch die Gesetze, die Gleichheit, die Gerechtigkeit, Antidiskriminierung und
Demokratie.

Vatandaglik egitiminin Tirk egitim sisteminde planli bir bigimde yer almasi Tanzimat
Donemi’yle baglar. Devleti ve yurttaglarini bir arada tutan baglart giiglendirmek amaciyla
vatandaslik egitimine 6nem vermek bu donemde gergeklestirilen egitimdeki yenilesme
hareketlerinin bir pargas: olmustur. Cumhuriyet doneminde ise yurdunu seven, vatandaslik
sorumluluklarint bilen bireyler yetistirmek Turk milli egitiminin genel amaclar1 arasinda yer
almigtir. Ulkemizde insan haklar1 ve demokrasi egitimi daha 6nce Yurttagiik Bilgileri, Sosyal
Bilgiler, Vatandagiik Bilgileri ve son olarak Vatandasiik ve Insan Haklar: Eitimi gibi dersler
iginde verilmigtir.

In der Republikszeit hingegen war es das allgemeine Ziel der tlrkischen Bildung, Individuen
heranzubilden, die ihre Heimat lieben und ihre VVerantwortungen als Staatsbiirger kennen. In
unserem Land ist die Menschenrechts- und Demokratiebildung innerhalb der Facher
Staatsburgerwissen, Sozialkunde, Staatsbiirgerkunde und als letztes Staatsbiirger- und
Menschenrechtserziehung unterrichtet worden.

Yirminci yiizyillda yaganan teknoloji ve bilisim sektoriindeki gelismelerin beraberinde
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getirdigi kiresellesme, bir yandan uygarlidi yeni bir agamaya tas 1yacak derecede yeni imkanlar
sunmakta, di ger yandan geleneksel olanin sinirlarin1 daraltmakta, onu etkisizlestirmekte ve buna
bagli olarak toplumlar birey -birey, birey-toplum ve birey-devlet iligkilerinde yeni degerlerin
arayiSina zorlamaktadir. Bu yiizyilldan o6nce birey-toplum iliskisi, toplum ve toplumsal
gereksinimler etrafinda sekillenmekteydi. Bugiin ise birey ve bireysel gereksinimler 6n plana
c¢ikmaya baslamistir. Birey-toplum ilis kisinde bireyi Onceleyen yaklasim, geri kalmi$
toplumlardan gelismis toplumlara dogru gidildikgce bireysel dnceliklerin daha 6nemli hale
geldigini kabul eder. Yasanan gelismeler de yasadigimiz ¢adin, insan haklar1 ¢adi oldugu
vurgusunu  giiclendirmektedir. Oyle ki insan haklarmi benimsemek, korumak ve haklarin
kullamlmasi bilincine varmak giiniimiiz insan1 i¢in zorunluluk haline gelmistir. insan haklarina
verdikleri 6nem, devletlerin gelismiglik o©lcutlerinden biri olarak gorilmeye baglanmisgtir.
Demokratik sistemlerde insan1 yagatma ve onu mutlu kilma temel amag¢ olarak goriilmektedir.
insan1 merkeze almayan, onu birinci ve en biiyilk amac olarak belirlemeyen sistemlerin
mesrulugu da sorgulanmaktadir.

Demokrasi, kiiresel Olgekte bazi toplumsal sorunlarin ¢oziimiine gozlenebilir katkilar
sunmaktadir. Ornedin etnik ¢atigmalar, irkcilik, terdr ve su¢ oranlarindaki artiga bagh olarak
ortaya ¢ikan giivenlik sorunlarimin ¢oziimiinde, kiiresel 1sinma ve insan eliyle meydana gelen
cevre sorunlarina kar$i toplumsal duyarliligin kazanilmasinda, demokratik tutum ve yaklagimlar
yardimci olmaktadir. Cilinkii demokrasi bilinci, toplumsal sorunlara ¢éziim arayi$inda herkesi
sirece dahil etmeyi gerektirmektedir.

Demokratie leistet im globalen Mal ersichtlich einen Beitrag zur L6ung gewisser
gesellschaftlicher Probleme. Demokratische Haltungen und Herangehensweisen helfen
beispielsweise bei der Losung von Sicherheitsproblemen, die bedingt durch ethnische
Auseinandersetzungen, Rassismus und Terror auftreten, sie helfen bei der Gewinnung von
sozialem Einfiihlungsvermogen fir globale Erwé&rmung und durch die Menschen verursachte
Umweltprobleme. Denn Demokratiebewusstheit erfordert es, dass jeder in den Prozess der
Losungsfindung von gesellschaftlichen Problemen einbezogen wird.
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Demokrasi, genellikle insan hak ve ozgirliikklerinin en etkili bir bi¢imde kullanildigs,
korundugu ve gelistirildigi bir ¢ogunluk yonetimi olarak tamimlanmaktadir. Demokrasinin
merkezine yerlestirilen hak ve 6zgiirlikk kavramlarindan, birlikte yagamak icin gerekli olan diger
kavramlar tiretilmektedir. Haklarin taninmasi, korunmasi ve kullanilmasi, modern demokrasi
anlayiginda temel argiimandir. Demokratik toplumlarda hak, 6zgiirliik, esitlik, gorev ve sorumluk
gibi demokrasinin temel kavramlarmi igsellestirmis, dusinen, sorgulayan, toplumsal yasama
etkin ve sorumlu bir sekilde katilan birey amaglanmaktadir. Bu birey, demokratik devlet
orgutlenmesine ulagsmis bir toplum iginde tanimlandidinda “demokratik vatandas” olarak
adlandirilmaktadir. Bununla birlikte vatandaslik, demokrasi ve insan haklar1 kavramlari,
vatandaslik ve demokrasi egitiminde birbirinden ayr1 diigliniilemez, bu anlamda bu kavramlarin
birbiriyle ic ice gecmis kavramlar oldugu sdylenebilir.

Demokratie wird generell definiert als eine Mehrheitsregierung, in der Menschenrechte und —
freiheiten auf effektivste Weise genutzt, geschiitzt und ausgebaut werden. Aus den in das Zentrum
der Demokratie gesetzten Rechts- und Freiheitsbegriffen werden andere Begriffe fur das
Zusammenleben abgeleitet. Im modernen Demokratieverstandnis sind die Anerkennung, der
Schutz und die Nutzung von Rechten die Grundbedingung Es wird auf ein Individuum in
demokratischen Gesellschaften hingezielt, das die grundlegenden Begriffe der Demokratie wie
Recht, Freiheit, Gleichheit, Pflicht und Verantwortung internalisiert hat, denkt, hinterfragt, im
sozialen Leben aktiv und verantwortlich mitwirkt.

Bir hakkin, hak olarak varliinin ortaya konulmasi, hakkin kullanilmasi ile mimkinddr.
Hak, tahakkuk etmediqi siirece, bir ideal olarak kalir. Bireyler, hak ve 6zgiirliiklerini kullandiklar
sorumluluklarint yerine getirdikleri 6lgiide verilen demokrasi editimi amacma ulagmi$ olur.
Haklarim kullanilmas: i¢in hak sahibi olan birey, etkin bir vatandas olarak kendini ortaya
koymalidir. Demokratik vatandas lik e@itiminin temelinde var olan baki$ agist da budur: “Talep
eden, etkin ve sorumlu vatandas.”

[...] Damit Rechte genutzt werden, muss derjenige, der das Recht hat, sich als aktiver Blrger
prasentieren. Der Erziehung zur demokratischen Staatsblrgerschaft liegt auch diese Perspektive
zugrunde: ,,Derjenige, der einfordert, ist ein aktiver und verantwortungsvoller Biirger.*

Bireylerin sirf insan olmalart nedeniyle sahip olduklar1 haklarinin farkinda olmalari, onlari
kullanma ve korumay1 igtenlikle istemeleri, bu haklarin neden korunmasi gerektiginin bilincine
varmalari, neyi, nigin, nasil koruyabileceklerini bilmeleri, ancak e@itim ve 0gretim sireclerine
etkin olarak katilacaklar1 bir egitimle gerceklesebilir. Bu agidan bakildiinda “insan haklar
egitimi” de demokrasi eQitimi i¢inde yer almaktadir.

Bu dersin egitim ve 6gretiminde; 6grencilere vatandaslik, demokrasi ve insan haklariyla
ilgili baz1 temel kavramlarin tanitilmasmin yani sira insan haklarinin korunup uygulanmasiyla
ilgili farkindalik, duyarlilik, biling, diigiince, tutum ve davranig kazandirma amaglanmaktadir. Bu
baglamda Ogretim programinda vatandashik ve demokrasi e@itimi, demokratik vatandaslik
baglaminda ele alinmigtir.

TEMALAR

THEMEN

Vatandaslik ve Demokrasi Egitimi Dersi Ogretim Programi tematik yaklagimla
hazirlanmigtir. Programda dort tema yer almaktadir.
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Der Lehrplan fiir Staatsbirger- und Demokratieerziehung ist thematisch aufbereitet worden. Es
sind vier Themen im Lehrplan vertreten.

Her insan Degerlidir adli birinci temada, insan haklaryla ilgili uluslar aras1 belgelerde yer alan
insanin de@eri ve onurunun korunmasi, insani deQerlerin korunmasi ve gelistirilmesi, bireysel
farkliliklar ve bu farkliliklarin birlikte yagsamak icin gerekliligine yer verilmektedir. Bu kavramlar,
birlikte yagama diigiincesinin temelinde “insan”m oldugunu vurgular. insan, tiim kiiltiirel etkinliklerin
kokenidir, bas langi¢c kosuludur. Bununla birlikte insanin g¢evresiyle bir biitiin oldudu anlayigiyla
ekolojik a¢idan diger canlilarla birlikte yagama zorunlulugu ele alinmigtir.

[Themenbereich ,,Jeder Mensch ist wertvoll“]

Demokrasi Kdultirl temasinda, demokrasi ve demokratik tutumlar vurgulanmaktadir.
Demokrasinin “insan”a yapti§i vurgunun yani sira demokratik vatandaghigin gerekleri, her tiirlii
ayrimcili§in fark edilmesi ve ayrimcilikla miicadele, diyalog ve etkili iletigsimin birlikte yasama
icin gerekliligi, farkliliklarin toplumsal zenginlik olduQu, Onyarginin olumsuzlugu, toplumsal
cinsiyet esitliginin saglanmasinda rol alma, isbirligi ve ig bolumi gibi beceriler 6n plana
cikarilmistir. BOylece demokrasi bilincinin olugturulmasi, demokratik tutum gelistirilmesi,
demokrasinin bir yagsam bicimi olarak benimsenmesi hedeflenmektedir.

[Themenbereich ,,Demokratiekultur<]

Hak ve Ozgurliiklerimiz temasinda, insan hak ve dzgiirliikleri vurgulanmaktadir. Hak ve
Ozgurlikleri koruma ve gelistirme, bu konuda sivil toplum kuruluglarinin rolii ve 6nemi kavrama,
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demokrasi ile hak ve ozgiirliikklerin kullanilmasi arasindaki iligkiyi fark edebilme, demokratik hak
arama yollarini kullanma, hak ve ozgiirliikklerin ihlallerinde demokratik ¢6ziim Onerileri getirme
gibi beceriler hedeflenmisgtir.

[Themenbereich ,,Unsere Rechte und Freiheiten*]

Gorev ve Sorumluluklarimiz adli son temada ise birlikte yasam alanlarinin
demokratiklesmesinde bireylere disen gorev ve sorumluluklar 6n plana ¢ikarilmigtir. Belirtilen
gorev ve sorumluluklarla, insan yasam ve onuruna saygi duyulmasi ile iilkenin birlik ve
bitiinligiiniin  korunup geligtirilmesi hedeflenmistir. Ogrencilerin karar verme siireclerine
katilim, devlete, topluma ve bireylerin birbirlerine kar$1 sorumluluklarinin farkina varma, kamu
mallarini bilingli kullanma, toplumsal yagami diizenleyen kurallara uyma, adalet¢i ve egitlikci
uygulamalari destekleme gibi becerileri geligtirerek ulagilabilece@i varsayilmaktadir.
[Themenbereich ,,Unsere Pflichten und Verantwortungen*]

GENEL AMACLAR
ALLGEMEINE ZIELE
Bu program ile 6grencilerin;
Mit diesem Lehrplan wird darauf hingezielt, dass die Schulerinnen und Schiiler
«  Ozgir, bagimsiz, hosgoriilii, barigtan yana ve kendine giivenen bir birey olarak

demokratik ve adaletli bir toplumun olugmasina katki saglamalari,
als freie, unabhangige, tolerante, friedvolle und selbstbewusste Individuen zur Entstehung
einer demokratischen und gerechten Gesellschaft beitragen.

+ Paylagilan ortak degerlerin korunmasi ve gelistirilmesinin 6nemini benimsemeleri,

» Turkiye Cumhuriyeti vatandasi olarak temel hak ve Ozgirliikklerini kullanarak
sorumluluklarini yerine getirmeleri,

« Etkin, sorumlu ve demokratik bir vatandas olarak toplumsal yagsamin gelistirilmesi ve
giiclenmesinde rol almalari,
als aktive, verantwortungsbewusste und demokratische Birger zur Entwicklung und
Stéarkung des gesellschaftlichen Lebens beitragen.

*  Demokratik katilimin ve demokratik yagsamin onemine inanarak kigisel ve toplumsal
sorunlarin ¢ézliimiine katki sunmalart,
im Glauben an demokratische Teilnahme und das demokratische Leben zur Lésung
personlicher und gesellschaftlicher Probleme beitragen.

» Demokrasi bilincine sahip bir birey olarak, demokratik tutum ve davraniglar geligtirerek
demokrasiyi bir yagsam bicimi olarak benimsemeleri,
als Individuen, die Uber eine Demokratiebewusstheit verfiigen, die Demokratie als
Lebenshaltung annehmen, indem sie demokratische Haltungen und Verhaltensweisen
entwickeln

» Atatiirk ilke ve inkilaplarmin 6nemini kavrayarak demokratik bir Tirkiye Cumhuriyeti
Devletinin olugmasina katk: saglamalari,

+ Insanligm bir pargas: oldugu bilinci ile iilkesini ve diinyay1 ilgilendiren konularda
duyarlilik gostermeleri amaglanmaktadir.

PROGRAMIN TEMEL YAKLASIMI

DER GRUNDLEGENDE ANSATZ DES LEHRPLANS

Bu dersin egitim ve 0gretiminde; 09 rencilere vatandaslik, demokrasi ve insan haklariyla
ilgili baz1 temel kavramlarin yan1 sira insan haklarinin korunup uygulanmasiyla ilgili farkindalik,
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duyarlilik, biling, diisiince, tutum ve davrami$ kazandirmak amaglanmaktadir. Bu baglamda
0gretim programinda vatandashk ve demokrasi egitimi, demokratik vatandaglik baglaminda ele
alimmistir.

Kalkinma planlart ve milli egitim giralarinda siklikla 6grencilerin bilgiye ulas ma
yollarin1 6grenmelerine, sorun c¢dzme ve karar verme becerilerini geligtirmelerine olanak
saglayacak sekilde Ogretim programlarinin yeniden diizenlenmesine ihtiya¢ duyuldugu dile
getirilmektedir. Tim bu ihtiyaclar dogrultusunda dinyada yasanan gelismelere paralel olarak
Ogretim programlarinda yeni yaklagimlar dikkat c¢eker duruma gelmistir. Vatandaslik ve
Demokrasi Egitimi Dersi Ogretim Programi, bilginin tasidi§n degeri ve bireyin var olan
deneyimlerini dikkate alan bir yaklagimla hazirlanmigtir. Boylelikle etkinlik merkezli, 6grencinin
kendi yagantisin1 ve bireysel farkliliklarin1 dikkate alan, ¢evresiyle etkilesimine olanak saglayan
bir anlay1$ yagama gegirilmeye ¢aligilmaktadir.
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Bu anlayis dogrultusunda Vatandaglik ve Demokrasi Egitimi Dersi Ogretim Programi
yapisal olarak;
1. Ogrencilerin bilgi, beceri ve degerlerinin gelismesini saglayarak 6grenmeyi
o6grenmenin gerceklesmesini 6n planda tutar.
2. Ogrencileri gézlem, inceleme ve aragtirma yapmaya dzendirir.
3. Ogrencilerin fiziksel ve duygusal agidan saglikli ve mutlu bireyler olarak
yetismelerini amaclar.

3. Das Fach zielt darauf ab, dass die Schiilerinnen und Schiler physisch und emotional zu
gesunden und glucklichen Individuen heranwachsen.

4. Ogrencilerin sahip olduklar1 haklari ve kiiltiirel zenginligi gormelerini hedefler.

5. Ogrencilerin 6grenme siirecinde deneyimlerini kullanmalarina ve ¢evreleriyle
etkilesim kurmalarina imkan tanir.

6. Her 0Ogrenciye ulagabilmek icin 6grenme, 0gretme yontem ve tekniklerindeki
cesitliligi dikkate alir.

PROGRAMIN YAPISI
DIE KONSTITUTION DES LEHRPLANS

Vatandaslik ve Demokrasi Egitimi Dersi O gretim Programi 6grenci merkezli, etkinlik
temelli ve ¢oklu zekd kuramini da igine alan bir yaklagimla hazirlanmistir. Dogrudan bilgi
aktarmak yerine 0grencinin bilgiyi bizzat kendisinin yapilandirdigi bu yaklagim ayni zamanda
Ogrencinin, uzak ya da yakin gegmigte bilgiye donus tlrdigu verilerle bu derste edindiklerini
iliskilendirmesine ve boylelikle yeni beceri ve de@erlere ulagmasina da katki saglayacaktir.

Programda, genel amaclar ve kazanimlarin yani sira cesitli temel beceri ve de@erlerin
verilmesi, 6grencilerin kazanimlar ve etkinlikler yoluyla bu beceri ve degerleri elde etmeleri
amaglanmigtir. Program, ilkd gretim dizeyindeki diger derslerde Ogrencilere kazandirilmasi
tasarlanan 8 becerinin yaninda, kendine 6zgii baz1 becerileri de kazandirmay1 amaglamaktadir.

[im Folgenden werden Kompetenzen aufgelistet, die erreicht werden sollen]

Bu becerileri soyle siralayabiliriz: 9. Gozlem yapma Beobachten
1. Aragtirma Recherche 10. Degisim ve siirekliligi algilama
2. Elestirel diigtinme becerisi

Kritisches Denken

. Wahrnehmungsféhigkeit  von
3. Yaratici diiginme

. Veranderung und
!(re_at_lves Denken_ . Dauerhaftigkeit
4. lletisim Kommunikation 11. S 1 ve kiiltiirel katil
5. Problem ¢6zme - D0sya’ ve Kutturel katiiim
becerisi

Problemldsung

6. Bilgi teknolojilerini kullanma Soziale  und kulturelle

Teilhabefahigkeit

Nutzung von . .
Informationstechnologie ﬁ gr;pgégﬁm%fmset erwaltun
7. Girigimilik el verwaring

14. Kaynaklar etkili kullanma
die effektive Nutzung von
Quellen

15. Sosyal uyum
Soziale Angepasstheit

16. Ayrimciliga duyarhlik
Wahrnehmung von

Unternehmungsgeist

8. Tirkgeyi dogru, glizel ve
etkili kullanma
der richtige, schdne und
effektive Gebrauch des
Tirkischen
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Diskriminierung Zusammenleben

17. Birlikte yagam

Vatandaglik ve Demokrasi Egitimi Dersi Ogretim Programi ile 6grencilere kazandirilmak
istenen degerler sunlardir:
Die Werte, die den Schilerinnen und Schilern durch den Lehrplan fur Staatsbiirgerschafts- und

Demokratieerziehung vermittelt werden sollen, sind folgende:

1. Dayanmigma Zusammenhalt 12. Paylagsma Teilen

2. Hosgoru Toleranz 13. Vatanseverlik
Vaterlandsliebe

3. Sorumluluk Verantwortung 14. Ozgiirliik Freiheit

4. Sevgi Liebe 15. Uzlagsma Annaherung

5. Saygi Respekt 16. Esitlik Gleichheit

6. Yardimseverlik 17. Farkliliklara saygi duyma

Hilfsbereitschaft

7. Digerkamlik Uneigenntzigkeit 18. Kiiltiirel miras1 yagatmaya
Duyarlilik
Bemduhen zum Erhalt von

8. Bang Frieden kulturellem Erbe

9. Onur Ehre 19. Milli, manevi ve evrensel
degerlere duyarli olma
Sensibilitat gegeniber
nationalen, geistigen und

10. Adil olma Gerechtsein universellen Werten

11. Ozsayg Selbstachtung
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VATANDASLIK VE DEMOKRASI EGITiMIi DERSI OGRETIM PROGRAMINDA

KULLANILAN SEMBOLLER
DIE SYMBOLE, DIE IM LEHRPLAN FUR STAATSBURGERSCHAFTS- UND

DEMOKRATIEERZIEHUNG GENUTZT WERDEN

Bu sembol, ilgili etkinliklerin (¢alisma k&gdidi1 doldurma, film
izleme, gorsel materyal okuma, grup ¢caligsmasi, mektup yazma,
sanal alan gezisi, yaratici drama vb.) siif i¢inde yapilacagini
gosterir.

Sumif-okul i¢i etkinlik

Bu sembol, ilgili etkinliklerin tiimiiniin, bir kisminin ya da bazi
agsamalarinin ev, kiitliphane, konuyla ilgili kurum ve
kuruluglarda yapilabilecegini, kaynak kisilerle yapilacak
gorusmeleri ifade eder.

Okul dis1 etkinlik

Bu sembol, ilgili temada verilecek beceri ve deger ifadelerini,
['] Uyan islenecek konularin sinirlarini, kullanilmasi 6nerilen arag ve
gereclerle dikkat edilmesi gereken noktalar: ifade eder.

Bu sembol, ilgili temayla iligkilendirilebilecek diger temalarin

Ders ici iligkilendirme oo .
- ciis adiny, ilgili kazanimlarini ve konularini gosterir.

Bu sembol, ilgili temayla iligkilendirilebilecek diger dersleri

Diger derslerle iligkilendirme .
gosterir.

PROGRAM’IN UYGULANMASI iLE iLGILI ACIKLAMALAR
ERLAUTERUNGEN ZUR UMSETZUNG DES LEHRPLANS

Vatandaslik ve Demokrasi Eitimi Dersi Ogretim Program 8. siniflarda haftada 1 (bir)
ders saati olmak tiizere toplam 36 saatlik bir siire dngoriilerek hazirlanmigtir.
Der Lehrplan fiir das Fach ,,Staatsbiirgerschafts- und Demokratieerziehung* wurde so aufbereitet, dass

es eine Stunde in der Woche und insgesamt 36 Stunden in den achten Klassen unterrichtet wird.

1. Vatandaglik ve demokrasi eg@itimi kuramsal, vyani sadece bilgi dlzeyinde
gerceklesememektedir. Cunku bu egitim, dogrudan yasam pratigi ile ilgilidir ve ¢oklu zeka
yaklagimini gerektirir. Bu nedenle yasama daha fazla nufuz eden 6grenci merkezli,
yapilandirmaci yontem ve teknikler kullanilmahidir. Soru-cevap, tartigma, Ornek olay
incelemesi, grup etkinlikleri, rol yapma, beyin firtinasi, miinazara, alti Sapkali diiglinme,
turnuva/istasyon, afig hazirlama, drama gibi 6gretim yontem ve teknikleri kullanilabilir.

[das Fach geht einher mit Lebenspraxis; somit kann man nicht einfach durch Wissensaneignung
Lernertrdge erzielen] Deshalb sollten alltagsnahe, schiilerorientierte, konstruktivistische Methoden und
Techniken angewandt werden. Methoden und Techniken wie Frage-Antwort, Debatten, die Analyse von
Fallbeispielen, Gruppenaktivitaten, Rollenspiele, Brainstorming, Diskussionen, Denkhiite,
Turniere/Stationen, Postererstellung, Theater kdnnen genutzt werden.

2. Dersin 0gretmeninin bizzat kendisinin, insan hak ve Ozgiirliiklerine duyarli biri olmasi,
kazanimlarin gerceklestirilmesinde hayati 6nemdedir. Bu nedenle 0gretmen, sorunlarin
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barig¢il ¢oziimiine yonelik kararlilik gosterme, elegtirilere katlanabilme, etkili iletisim,
yonetisim, ihtilafli konularda soQukkanlilik ve yansizlik gibi demokratik tutumlar
konusunda azami dikkat gostermelidir.

2. Fur den Lernertrag ist es von lebensnotwendiger/existenzieller Bedeutung, dass die Lehrkraft
personlich empfanglich flr Menschenrechte und —freiheiten ist. Deshalb muss die Lehrkraft
beziglich demokratischer Haltungen allerduf3erste VVorsicht zeigen, d.h. bei der friedvollen
Lésung von Problemen Entschlossenheit zeigen, Kritik hinnehmen kénnen, effektiv
kommunizieren, bei umstrittenen Themen Nuchternheit und Neutralitat beweisen.

Egitim ogretim surecinin her agsamasinda onyargisizlik, hosgord, tolerans, digerkamlik,
elestirilere agik olma, bagariy: takdir edebilme gibi duygu ve tutumlar &ne ¢ikarilmalidir.

In jeder Stufe der Bildungsphase sollten Emotionen und Haltungen wie
Unvoreingenommenheit, Nachsicht, Toleranz, Uneigennitzigkeit, das Offensein fir Kritik,
das Wiirdigen von Erfolg betont werden.

Vatandaglik; gorev ve sorumluluklar olarak degil, hak ve ozgurlukler baglaminda ele
alinmalidir.

Kisi hak ve ozgurlikleri, hukuk kurallarinin okunarak veya anlatilarak o6gretilmesi
seklinde degil kazanima uygun olarak kurgulanmi$ etkinliklerle kazandirilmalidir.
Demokratik tutumlar, bir sosyallesme bicimi olarak gorulmeli ve ortak demokratik
degerler bilincinin olusturulmasina dikkat edilmelidir.
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Etkinlikler tasarlanirken okulun bulundugu yerlesim biriminin sosyo-ekonomik ve sosyo-
kiiltiirel 6zelliklerinin yan1 sira dersin genel amaglart ve kazanimlariyla farkli zeka tiirlerine
sahip 6grencilerin 6grenme stilleri, ilgi ve ihtiyaglari da géz oniine alinmalidir.
Etkinliklerin tasarlanmasi ve uygulanmasinda pedagojik esaslar ve ogrencilerin gelisim
diizeyleri gz ard1 edilmemeli, 6gretmen bu konuda gerekli hassasiyeti gostermelidir.
Ogrencilerin gozlem, inceleme ve aragtirma yapmalarina, bulgular arasinda anlam iligkisi
kurmalarina yardimci olunmalidir.

Programdaki de@erler, temaya konu olan insan haklari, 6zgiirliikleri, vatandaslik hak ve
sorumluluklar ile demokrasi kiiltiiriiniin konu alani i¢inde ortaya ¢ikan uygulamalardan
hareketle verilmelidir.

Dersin islenisinde fotograf, film, CD-ROM, benzesim (simiilasyon) programlari, ¢oklu
ortam (multimedia) araglari, telekomiinikasyon hizmetleri (internet vb.) dersin bir pargasi
olarak kabul edilmeli ve imkanlar Olgilisinde uygulanmali; gezi diizenlenemeyen
mekanlara, sanal alan gezileri diizenlenmelidir.

Dersin 6gretiminde, 6gretmen kilavuz kitabinin yani sira ders kitabi ad1 altinda "ders kitab1
ile 6grenci ¢alisma kitabinin kazanim bazli ardisikligi esas alacak sekilde birlestirilmesi
sonucu olusacak” 19,5x27,5 olgllerinde ve 9-11 forma kitap kullanilacaktir.
Degerlendirme, OJrenmenin ayrilmaz bir parcasidir. Ogretmen tarafindan temanin
yapisina uygun olan de@erlendirme ara¢c ve yontemleri secgilmeli; secilen arac ve
yontemler, sadece 6grenme Uriiniind degil, 6grenme sirecini de degerlendirmelidir.

OGRETIM PROGRAMININ TEMALARINA AIT KAZANIM SAYILARI VE ORAN
DER LERNERTRAG UND IHR ANTEIL FUR DIE LEHRPLANTHEMEN

UNITELER ONERILEN
EINHEITEN KAZANIM ORANI DERS SAATI
SAYILARI (%) SURESI
LERNERTRAG ANTEIL EMPEOHL ENER
ZEITLICHER
UMFANG
Her Insan Degerlidir
Jeder Mensch ist wetvoll 6 19 6
Demokrasi Kulttr
Demokratiekultur 9 28 11
Hak ve Ozgurluklerimiz
Unsere Rechte und Freiheiten 7 22 9
Gorev ve Sorumluluklarimiz
Unsere Pflichten und
Verantwortungen 10 31 12
Toplam
Gesamt 32 100 36
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TEMA VE KAZANIMLAR
THEMEN UND LERNERTRAGE

NOT:

Kazanim tablolarinda verilen 6rnek etkinlikler, dneri niteligindedir.
Dersin ogretmeni verilen etkinlikleri aynen kullanabilecegi gibi okulun
donanimi, fiziki durumu, ogrencilerin ve gevrenin 6zelliklerine gore ilgili,

“kazanimi gercgeklestirmek” kosuluyla farkl etkinlikler de duzenleyip
uygulayabilir.
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VATANDASLIK VE DEMOKRASI EGITIMi 8. SINIF
TEMA KAZANIMLAR ORNEK ETKINLIKLER ACIKLAMALAR
THEMA LERNERTRAGE BEISPIELAKTIVITATEN ERLAUTERUNGEN

Bu temanin sonunda BEN INSANIM: Ornek metinlerden yola ¢ikarak | [!] Kendi varligindan hareketle
ogrenciler; metin analizi yontemiyle insanin degerli ve insan olmanin degeri vurgulanir.
onurlu olmasi ile ilgili kendi yasantisindan [!] Kendisinin ve baskalariin
1. Her insanin degerli ve orneklerin de yer aldig1 sunum hazirlanir. yasamina ve onuruna saygl
onurlu oldugunu kabul eder. duymanin 6nemi iizerinde
1. THEMA ICH BIN EIN MENSCH: Es wird auf Basis von durulur.['] Veda Hutbesi, Mesnevi,
JEDER MENSCH | Am Ende dieses Themas Beispieltexten mit der Textanalysemethode ein Makalat vb. kilturimuize ait
IST WERTVOLL | erkennen die Schilerinnenund | Referat vorbereitet, in dem es darum geht, dass | metinlerden, diizeye uygun ve

Schuler an, dass 1. jeder Mensch
wertvoll und ehrhaft ist.

2. Her bireyin kendine has
ozelliklerinin oldugunu kabul
eder.

der Mensch wertvoll und ehrenhaft ist. Dabei
werden Beipiele aus dem eigenen Leben gegeben.

HER BIREY OZELDIR: Her 6grenci kendini
fiziksel ve duygusal 6zellikleri agisindan anlatan
bir sunu hazirlar.

konuyu destekleyen drnekler
verilir.

[!] Begonnen bei sich selbst wird
der Wert des Menschseins betont.
['] Es wird die Bedeutung des
Respekts gegeniber des eigenen
und fremden Lebens und der
eigenen und fremden Ehre betont.
['] Es werden aus Texten unserer
Kultur dem Niveau entsprechende,
das Thema erlauternde Beispiele
gegeben, wie aus der Abschieds-
predigt, dem Mesnevi, dem
Makalat u.A.

[!] Ogrencilerin, kendi dzelliklerini
fark etmelerinin 6nemi Uzerinde
durulur.

['] Kendisinin ve diger insanlarin
farkl1 6zelliklere sahip olmasinin
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dogal oldugu ve bu farkliliklara
sayg1 duyulmasi gerektigi
vurgulanir.

[!] Insanlarin se¢me sansina sahip
olmayip dogustan hazir bulduklar
ya da sonradan kontrol dis1 olusan
bazi fiziki 6zellikleri (ad1, soyadi,
ailesinin sosyo-ekonomik durumu,
boyu, kilosu, engellilik vb.) ile
ilgili 6nyargi, dislama ve
asagilamanin yanlishigi iizerinde
6nemle durulur.

3. Kendi bireysel farklarinin
topluma neler katabilecegine
iliskin ¢ikarimlarda bulunur.

FARKLILIKLARIMIZLA OZELIZ: Ogrencilerin
kendilerine has 6zelliklerini ve topluma
yapabilecekleri katkilar1 drama teknigini kullanarak
ifade etmeleri saglanir.

[!'] Kisisel dzelliklerin ve
farkliliklarin, insanlarin birbirini
tamamlamalarina ve birlikte
yasamalarina yardimct oldugu
vurgulanir.

Sinif-okul igi etkinlik

Okul digt etkinlik ~ [!] Uyarn

Ders igi iligkilendirme

Diger derslerle iliskilendirme Sayfa 11




1. THEMA
JEDER MENSCH
IST WERTVOLL

4. Kendisine ve cevresindeki
kisilere deger verir.
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INSAN DEGERLIDIR: Ogrenciler ikiserli gruplara
ayrilir. Ogrencilerden grup arkadasinin olumlu
ozelliklerini listelemeleri ve sinifla paylagmalari
istenir.

[!] Her insanin 6ziinde bir deger
tagidigi ve bu anlamda
kendimizden, ¢evremizdeki
insanlardan hareketle tiim
insanlarin degerli oldugu vurgusu
yapilir.

5. Insanlhigin insani degerlerle
korunup gelistirilecegini kabul
eder.

DEGERLER KARTI: Ozgiirlik, esitlik, kardeslik,
adalet, sevgi, saygi, hosgori, dostluk, dayanigma
kavramlart i¢in birer kart olusturulur. Her 6grenci
kendi kartindaki kavrami farkli yontemler (drama,
resim, afis vb. ) kullanarak anlatir.

[1] Ozgiirliik, esitlik, kardeslik,
adalet, sevgi, sayg1, hosgort,
dostluk, dayanigsma vb. degerlerin
dnemi vurgulanir. Insan olmanin
bu degerlere sahip olmak, onlari
igsellestirmek ve onlar igin caba
go6stermekle mimkin olacagina
deginilir.

6. Insanin varliginin ve
onurunun korunmasinda insan
haklarinin ve demokrasinin
6énemini fark eder.

ZAMAN iCINDE iINSAN HAKLARI: insan
haklarmnin insan varligiin ve onurunun korunmasi
acisindan nasil bir gelisim izledigine iliskin zaman
seridi hazirlanir.

[!]Atatiirk’{in insan hak ve
Ozgurltklerine verdigi dnem
Uzerinde durulur.

[!] Bu temada verilecek temel beceriler: Gozlem, arastirma, yaratict diisiinme, empati, iletisim, elestirel diisiinme, ayrimcilia duyarlilik, bilgi
teknolojilerini kullanma, girisimcilik, Tiirk¢eyi dogru, giizel ve etkili kullanma, sosyal ve kiiltiirel katilim, sosyal uyum.
[!] Bu temada verilecek temel degerler: Saygy, sevgi, esitlik, 6zsaygi, baris, onur, farkliliklara saygi, irkeilik karsithigi.

Sinif-okul igi etkinlik

Okul disi etkinlik

[1] Uyari

Ders igi iligkilendirme

Diger derslerle iliskilendirme Sayfa 12
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VATANDASLIK VE DEMOKRASI EGITiMi 8. SINIF
TEMA KAZANIMLAR ORNEK ETKINLIKLER ACIKLAMALAR
THEMA LERNERTRAGE BEISPIELAKTIVITATEN ERLAUTERUNGEN
Bu temanin sonunda DEMOKRASIYI TANIMLIYORUZ: Beyin | [!] Hukukun iistiinliigii, insan
6grenciler; firtinasi yontemi 11-e her ogrencinin demokrasiyi haklarina saygi, esitlik, 6zgtirliik,
tanimlayan bir kelime sdylemesi istenir. Bunlar katilim, sosyal adalet, sivil
tahtaya yazilir, birlestirilir ve ortak bir tanima toplum’('jrg'L'ltI enmesi ’ cogulculuk
1.Farkli tanim kavram, beceri ve ulagr. farkliliklara saygi, uzlasma,
2. THEMA degerlerden yola ¢ikarak ) elestirel diisiinme, vb. kavram
DEMOKRATIE- demokrasinin temel dzelliklerini \é\e/:ﬁ t?tEdli:;I\II\/IIEtF;Eye [;éSE E[;)r Eiws?ofriﬁT IuEn' dl\/lan deger ve beceriler demokrasi
KULTUR kavrar. g kiilttrd ile iligkilendirilir.

Am Ende dieses Themas
verstehen die SuS, ausgehend
von verschiedenen Definitionen,
Fahigkeiten und Werten, die
grundlegenden Eigenschaften
der Demokratie.

fordert alle Schiler dazu auf, ein Wort, das
Demokratie definiert, zu nennen. Diese Worter
werden an der Tafel festgehalten und zu einer
gemeinsamen Definition zusammengefiihrt.

Die Uberlegenheit des
Rechtswesens, der Respekt
gegenliber Menschenrechten,
Gleichheit, Freiheit, Teilhabe,
soziale Gerechtigkeit,
gemeinnitzige Organisationen,
Pluralismus, Respekt gegentber
Andersartigem,
Kompromissbereitschaft,
kritisches Denken und ahnliche
Werte und Kompetenze werden
mit der Demokratiekultur in
Beziehung gesetzt.




33

2. Demokrasinin insana ve insan
iradesine verdigi 6nemi fark
ederek onu bir yasam bi¢imi
olarak benimser.

“CUMHURIYET FAZILETTIR.”: Bir yonetim
bicimi olarak cumhuriyet, milli egemenlik ve
demokrasi arasin-daki iliskiye yonelik
kompozisyon yazilir.

HAYATIN ICINDEN DEMOKRASI:
Ogrencilerden hayatindan i¢inden demokratik
tavir ve davranislara 6rnekler vermeleri istenir.
Bu o6rnekler iizerinden tartisma yapilarak

demokrasinin bir yasam bi¢imi oldugu vurgulanir.

['] Demokrasi, hayatin her
alaninda; ailede, okulda ve
toplumsal cevrede demokratik ve
insan haklarimin 6zlndeki
degerlere uygun davranislar
sergilenmesi gergevesinde ele
alinir.

['] Cumhuriyetin demokrasinin
yasam bicimine
doniistiirtilebilecegi en iyi
yonetim bi¢imi oldugu vurgusu
yapilir.

[!] Milli egemenligin anlami1 ve
onemi konusunda Atatiirk’tin
sozlerinden ornekler verilir.

3. Demokratik bir vatandas
olmanin gereklerini 6rneklerle
aciklar.

DEMOKRASININ ONCULERI:
Demokratik ortamlarin olugsmasi ve yerlesmesi
amaciyla gesitli faaliyetlerde bulunan bireylerle
ilgili biyografi ¢alismasi yapilir.

['] Demokratik bir vatandasin,
etkin ve sorumlu; esitlik ve sosyal
adalet yanlisi, hak ve 6zgiirliiklere
saygili, katilimci, demokratik
davranig bi¢imini i¢sellestirmis
vb. 6zellikleri vurgulanir.

Sinif-okul igi etkinlik

Okul disi etkinlik

[1] Uyari

Ders igi iligkilendirme

Diger derslerle iliskilendirme Sayfa 13
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VATANDASLIK VE DEMOKRASI EGITIiMi 8. SINIF
TEMA KAZANIMLAR ORNEK ETKINLIKLER ACIKLAMALAR
THEMA L ERNERTRAGE BEISPIELAKTIVITATEN ERLAUTERUNGEN

4. Farkli goriis, diisiince, inang,
anlayis ve kiiltiirel degerlerin
toplumsal yagami
zenginlestirdigini kavrar.

BiZiM SINIFIMIZ: Sinif gruplara ayrilir. Her
grubun sinifi tanimlayan resim yapmalari istenir.
Resimler birlestirilerek biitiiniinde kullanilan renk,
desen, figlrl kapsayacak bir hikaye yazmalari
istenir.

[!] Toplumdaki farkliliklarin
dogal oldugunun kabuliine

ve bunun korunmasinin 6nemine
dikkat cekilir.

[!] Farkliliklarin toplumun birlik
ve beraberligine katki saglamasi
gerektiginin dnemi vurgulanir.

5. Ayrimciligin gesitli
bicimlerini sorgulayarak
ayrimcilik yapmama konusunda
duyarlilik gosterir.

ARASTIR-YORUMLA: Ayrimcilikla ilgili
duyarlilik gelistiren yazili ve gorsel materyaller
incelenerek, konuyla ilgili rapor hazirlanir.

[1] Irk, din, dil, milliyet, mezhep,
bolge, cinsiyet, sosyal sinif/tabaka
vb. unsurlara dayali ayrimcilik ve
toplumsal dislama evrensel
boyutta ele alinir.

[ Ayrimciligi 6nlemenin
hukuksal duzenleme ve
onlemlerin yaninda bireysel
cabalar da gerektirdigi vurgulanir.
['] Onyargi, dislama, asagilama
gibi davranislarin insan haklar ile
bagdagmadig1 vurgulanir.
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2. THEMA

DEMOKRATIE-

KULTUR

6. Toplumsal cinsiyet esitliginin
saglanmasinda kendi konumuna
uygun sorumluluklar ustlenir.

ESITLIK GUCLENDIRIR: Kadin ve erkekleri
fiziksel ve duygusal vb. 6zellikleri agisindan
tanimlamalari istenir. Bu 6zellikler cinsiyetci bakis
ve kaliplasmis roller agisindan tartigilir.

NASIL BASARDILAR: Yakin gevredeki meslek
sahibi basarili kadinlarla egitimleri, meslege
baslamalari, is ve ev hayatinda yasadiklari
zorluklar, basar1 hikayeleri vb. konular1 kapsayan
s0zli tarih ¢aligmasi yapilir.

['] Toplumsal cinsiyet
esitsizliklerinin insan haklarina
aykirt oldugu tizerinde durulur.
[!] Atatiirk’lin kadin haklarina
verdigi onemi belirten drnekler
verilir.

7. Karsilastig1 sorunlarin
¢6ziminde demokratik tutum ve
davranislar1 benimser.

ONERIYORUM: Ogrencilerin cevrelerinde
yasanan bir sorunla ilgili demokratik ¢6zim
onerileri gelistirmeleri, bu 6nerilerini sinif
ortaminda paylasarak tartismalari ve ilgili yerlere
sunmalar1 veya gondermeleri saglanir.

[!] Sorunlarin ¢oziimiinde siddete
basgvurmay1 ve hukuk dis1 yollar1
reddeden yontemlerin geregine ve
dnemine vurgu yapilir.

Sinif-okul ici etkinlik

Okul disi etkinlik ~ [!] Uyan

Ders igi iliskilendirme ~ Diger derslerle iligkilendirme Sayfa 14
1
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8. Birlikte yasama kiiltiirii i¢in
diyalog ve etkili iletisimin
onemini fark eder.

BIiRLIKTE YASAM iCiN DIYALOG:
Mevlana, Yunus Emre, H. Bektasi Veli vb.
kisilerden konuyla ilgili 6zl sozler sinif
ortaminda birlikte yasama agisindan
degerlendirilir.

KONUSUYORUZ: Ogrencilerin arastirmalari
sonucu elde ettikleri olumlu/olumsuz iletisim
ornekleri sinif ortaminda drama yontemi ile
canlandirilir.

['] Herkesin fikirlerini ifade
etmesine olanak saglamanin
onemi vurgulanir.
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9. Isboliimii ve isbirliginin, EL ELE BERABERCE: Deprem, sel, yangin, [!] Paylasma, yardimseverlik,
demokratik toplum yasami i¢in | salgin hastalik vb. olaylarda toplumlarin birlikte isbirligi, isboliimii, dayanigma vb.
tasidigr onemi 6rneklerle agiklar. | hareket etmelerine iliskin kampanya hazirlanir. kavramlara vurgu yapilir.

EGER ISTERSEN: Ogrencilerin birlikte ¢alisma
stireglerinde karsilagtiklart sorunlari nasil
cozduklerini sorgulamalar1 saglanir.

[!] Bu temada verilecek temel beceriler: Gozlem yapma, arastirma, elestirel diistinme, problem ¢6zme, yaratici diisiinme, girisimcilik, iletisim,
ayrimciliga duyarlilik, birlikte yasama, empati, Tiirk¢eyi dogru, giizel ve etkili kullanma.

[!] Bu temada verilecek temel degerler: Saygi, sevgi, dayanisma, paylasma, adil olma, hosgorii, sorumluluk, esitlik, digerkamlik, farkliliklara saygi,
irkeilik karsithig.

Sinif-okul ici etkinlik ~ Okul disi etkinlik  [!] Uyar Ders ici iliskilendirme  Diger derslerle iligkilendirme Sayfa 15
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VATANDASLIK VE DEMOKRASI EGITIiMi 8. SINIF
TEMA KAZANIMLAR ORNEK ETKINLIKLER ACIKLAMALAR
THEMA LERNERTRAGE BEISPIELAKTIVITATEN ERLAUTERUNGEN
Bu temanin sonunda HAKLARIM, OZGURLUKLERIM VE ['] Ogrencilerin haklarmi ve
ogrenciler; SORUMLULUKLARIM: Ogrencilerden bir giin | 6zgurluklerini kendi
icerisinde hangi hak ve dzgurluklerini cevrelerinden 6rneklendirmeleri
1. Hak, 6zgurliik ve sorumluluk | kullanabildiklerini, hangi sorumluluklarini yerine | ve sorumluluklariyla
arasindaki iligkiyi fark eder. getirdiklerini; hangi hak ve 6zgurltklerini iligkilendirmeleri saglanir.
kullanamadiklarini, hangi sorumluluklarini yerine | [!] Kisinin hak ve 6zgurltklerini
getiremediklerini listelemeleri ve bunlari kullanirken bagkalarinin hak ve
birbirleriyle iligskilendirmeleri istenir. ozgiirliiklerine saygi duymasi
gerektigi vurgulanacaktir.
3. THEMA
UNSERE RECHTE
UND
FREIHEITEN

2. Insan haklarmin ve
Ozgurliklerinin herkes icin
dogustan ve vazgecilmez
oldugunu kavrar.

BENCE COCUK HAKLARI: Cocuk Haklar1
Sozlesmesinin maddeleri fislere yazilarak
ogrencilere dagitilir. Ogrencilerden bu haklar
farkli yontemlerle (resim, afis, fotograf, drama
vb.) anlatmalari istenir.

[!] Kisi dokunulmazlhigi/6zgiirligi
ve giivenligi, diisiince, inang ve
ifade 0zgiirliigii, yasama, ¢alisma,
saglik, egitim, vb. haklar lizerinde
durulur.

[!] Temel haklarin uluslararasi
belgelerle ve Anayasamizla
giivence altina alindigina vurgu
yapilir.

[!] Insan Haklar1 Evrensel
Bildirgesi, Cocuk Haklar1
Sozlesmesi gibi uluslar arast
belgelerden drnekler verilir.
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3.Hak ve dzgurluklerin ihlal
edildigi durumlara iliskin
demokratik ¢6zum Onerileri
gelistirir.

HAKLAR PANOSU: Bir pano olusturulur. Bu
panoya 6grencilerin haklariyla ilgili sorunlarini ve
Onerilerini yazmalart istenir.

SiZ OLSAYDINIZ: Cocuklarin, yasam ve
onurunu tehdit eden sorunlardan 6zellikle
dislanma, ayrimcilik, siddete maruz kalma, cocuk
isciligi, egitim hakkindan yoksun birakilma gibi
sorunlar ele alinir. Sinif ortaminda tartisilir. Bu
konuda bireye, topluma ve devlete diisen gorevler
ile ilgili ti¢ ayr1 brosiir hazirlanir.

[!] Adalete kolay ve hizli erisim
ve koruyucu hukuk
uygulamalarina deginilir.

[!] Kamuoyu olusturma, dilekce
verme, kolluk kuvvetleri, idari ve
yargl mercilerine bagvurma
konular1 6grenci diizeyine uygun
olarak verilir.

Sinif-okul igi etkinlik

Okul disi etkinlik

['] Uyan

Ders igi iliskilendirme

Diger derslerle iligkilendirme Sayfa 16

3. THEMA
UNSERE RECHTE
UND
FREIHEITEN

4. Hak ve dzgurluklerin
demokratik bir ortamda
gerceklesebilecegini fark eder.

MUNAZARA: Ogrencilere belirlenen bir konuda
munazara yaptirilir. Miinazara sirasinda
ogrencilerin demokratik bir ortamda fikirlerini
ozgiirce 1fade etmeleri saglanir.

OZGURLUGUN OLDUGU YERDE
OZGURSUN: Ogrencilere demokratik olan ve
olmayan iki ortamin karsilastirildigi drama/skeg
calismasi yaptirilir.

[!] Diislincenin iiretilmesinde ve
Ozgurce ifade edilmesinde
demokratik ortamin 6nemi
uzerinde durulur.

[110zgiir ve bagimsiz kararlar
alabilen birey olma agisindan
demokratik ortamin 6nemi
vurgulanir.
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5. Demokratik toplumlarda sivil
toplum kuruluslarina katilimin
onemini kavrar.

HABER YAPIYORUM: Ogrencilerin gocuk
haklariyla ilgili caligmalar yapan STKlar1
arastirarak bunlarla ilgili gérsel ve yazili haberleri
smifta paylagmalari istenir.

STK OLUSTURUYORUZ: Ogrencilere
kendilerinin belirleyecegi bir konuda faaliyet
gosteren Sivil Toplum Kurulusu kurdurulur.

[1] Hak ve 6zgurluklerin korunup
gelistirilmesinde sivil toplum
kuruluslarinin 6nemi iizerinde
durulur.

[!] Egitim, saglik, ¢cevre, kadin ve
cocuk haklar1 vb. konularda
faaliyet gosteren STK’lara vurgu
yapilir.

Sinif-okul igi etkinlik

Okul disi etkinlik ~ [!] Uyan

Ders igi iliskilendirme  Diger derslerle iligkilendirme Sayfa 17
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3. THEMA
UNSERE RECHTE
UND
FREIHEITEN

6. Insan haklar ile ilgili
gelismeleri takip etmeye istekli
olur.

NE VAR NE YOK? Ogrencilerin insan haklar1 ile
ilgili gelismelerle hakkinda gazete, dergi, internet,
TV. vb. haberler bularak simifta paylasmalari
istenir.

KIiM NE YAPAR? Ogrencilerin insan haklar
konusunda ¢alisma yapan kurum ve kuruluslara ait
bilgi toplamalar1 ve sinifta paylasmalar istenir.

[!] Insan haklari ile ilgili
caligmalara goniilli katilmanin
onemi vurgulanir.

['] Insan haklarina iliskin
gelismelere ornekler verilir.

['] Insan haklar ile ilgili
gelismeleri izlemede kitle iletisim
araglariin rolleri farkl
boyutlariyla degerlendirilir.

7. Hukukun tstiinliigiinii kabul
eder.

HERKES iCIN HUKUK: Gazete ve internet
haberleri, film gibi 6rnekler {izerinden tartigma
yapilarak hukukun tstiinliigii vurgusu yapilir.

[!] Toplumda demokrasinin,
adaletin ve guiven duygusunun
tesisi i¢cin hukukun istiinliigiine
ve yargi bagimsizliginin énemine
vurgu yapilir.

[!] Bu temada verilecek temel beceriler: Gozlem yapma, arastirma, elestirel diistinme, girisimcilik, iletisim, sosyal ve kiiltiirel katilim, problem
¢ozme, yaratici diisiinme, degisim ve siirekliligi algilama, bilgi teknolojilerini kullanma, Tiirkgeyi dogru, giizel ve etkili kullanma.

[!] Bu temada verilecek temel degerler: Ozgiirliik, adil olma, sorumluluk, dayanisma, uzlasma, kiiltiirel miras1 yasatmaya duyarlilik, milli, manevi
ve evrensel degerlere duyarli olma.

Sinif-okul ici etkinlik ~ Okul disi etkinlik  [!] Uyar

Ders igi iliskilendirme ~ Diger derslerle iligkilendirme Sayfa 18
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VATANDASLIK VE DEMOKRASI EGITIiMi 8. SINIF
TEMA KAZANIMLAR ORNEK ETKINLIKLER ACIKLAMALAR
THEMA LERNERTRAGE BEISPIELAKTIVITATEN ERLAUTERUNGEN
Bu temanin sonunda TOPLAM KALITE YONETIMI: Ogrenciler [!] Yasam kalitesinin
ogrenciler; okullarinda egitim kalitesinin artirilmasi i¢in TKY | yukseltilmesinde demokratik ve
grubu olustururlar. Yapilacak ¢aligmalar insan haklarina saygili sosyal ve
1. Kendisinin ve toplumun demokratik bir sekilde planlanir ve bu dogrultuda | fiziki ¢evrenin énemine vurgu
yasam Kalitesinin yikseltilmesi | gerceklestirilir. yapilir.
icin sorumluluk Gstlenmenin ['] Konuyla ilgili Atatiirk’iin
6nemini fark eder. KATILIMCI DEMOKRASI GRUBU: uygulama, goriis ya da
Ogrenciler kendilerini ilgilendiren konularda sOzlerinden ornekler verilir.
4. THEMA goriislerinin alinmasi ve paydas olarak kabul
UNSERE edilmeleri icin bir grup olustururlar. Oneriler
PFLICHTEN UND gelistirir, Onerilerini ilgili yerlere sunarlar.
VERANTWOR-
TUNGEN 2. I¢inde yasadig1 topluma ve YARDIMLASIYORUZ: Ogrencilerin daha [!] Calismak, tiretmek,

insanliga kars1 sorumluluklarini

yerine getirmek i¢in ¢aba harcar.

kiiglik siniflardaki 6grencilere ders ¢aligtirma ya
da engelli ve ihtiyag sahibi arkadaglarina yardim
etme vb. konularda gorev almalari saglanir.

yardimlagmak, toplumun ve
insanligin refah, barig ve
huzurunu saglamak, toplumsal
esitligi gerceklestirmek
konularina deginilir.

['] Ailesine, okuluna ve gevresine
kars1 gérev ve sorumluluklar ve
bunlarin 6nemi 6rneklendirilir.
[!] Atatlirk’lin yurtta ve diinyada
barisa verdigi oneme Ornekler
verilir.

Sinif-okul igi etkinlik ~ Okul digi etkinlik  [!] Uyari

Ders igi iliskilendirme

Diger derslerle iliskilendirme Sayfa 19
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3. Toplum yagamini diizenleyen
kurallara uymanin sorumlulugunu
ustlenir.

KURALLAR OLMASAYDI: Sinif gruplara

ayrilir, her grup toplum yasamini diizenleyen bir
kuralin gerekgelerini farkli tekniklerle sunar. (Drama,
hikaye yazma, afis, film vb.)

[!] Toplum yasamini diizenleyen (hukuk, ahlak,
orf ve adetler vb).kurallara drnekler verilir.
[!1Ornekler giinliik hayattan (trafik kurallari,

okul kurallar, igyeri kurallar1 vb.) segilir.

4. Karar verme sureclerine
katilmanin énemini bilir ve kendi
konumuna uygun sorumluluklar

Ustlenir.

BEN DE VARIM: Aile, okul, arkadas grubu
igerisinde alinan karar verme siireglerinde etkin ve
sorumlu olmanin 6nemine iliskin 6rnekler sinifta

paylasilir/tartisilir.

[']Ailede, okulda, ¢evrede ve toplumda karar
verme siireclerine katilim 6rneklendirilir.
[!] Katilimcilik ve etkin vatandaslik vb.

kavramlar iliskilendirilir.

5. Devletin vatandaslarina kars1
gorev ve sorumluluklarina 6rnekler
Verir.

VATANDAS BULTENI: Devletin gorevlerinden,
ailenin korunmasi, siddetin 6nlenmesi, konut
dokunulmazligi, 6zel hayatin gizliligi gibi konularla

ilgili biilten hazirlanir.

[!1] Devletin hak ve dzgurlukleri korumak, insan
haklarina saygili olmak ve vatandaslara karsi
sorumluluklarini yerine getirmek vb.
yukumlaltkleri belirtilir.

Sinif-okul ici etkinlik ~ Okul disi etkinlik  [!] Uyar

Ders igi iliskilendirme

Diger derslerle iliskilendirme Sayfa 20
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4. THEMA
UNSERE
PFLICHTEN UND
VERANTWOR-
TUNGEN

6. Vatandaslik gorevlerini yerine
getirmenin énemini kavrar.

Am Ende dieses Themas
verstehen die SuS die Bedeutung
der Erflllung der Burgerpflicht.

GOREVLERIMIZ: Ogrencilere vatandaslik
gOrevlerinin 6nemini anlatan sunu, afis, brosiir
hazirlama gibi ¢alismalar yaptirilir.

[!] Vatandaglik gorevlerine (vergi
vermek, ulkeye baglilik vb.)
ogrencilerin yakin ¢evresinden
ornekler verilir.

Anhand von Beziigen zur Schiiler-
umwelt werden Beispiele flr
Biirgerpflichten (Steuerabgaben,
die Verbundenheit zum Land etc.)
gegeben.

[!]Vatandaslik gorevleriyle ilgili
Atatlirk’0in sOzlerinden veya
uygulamalarindan 6rnek/érnekler
verilir.

7. Toplumun birlik ve
beraberligini saglayan degerleri
koruma ve gelistirme konusunda
sorumluluk ustlenir.

ODULLU YARISMA: Toplumsal degerlere
iliskin hikaye, resim, afis, film vb. konularda
odillii bir yarisma diizenlenir.

GORUSME: Toplumun birlik ve beraberligine
doniik degerler hakkinda 6grencilerin ailesinden,
yakin ¢evresinden, ilgili kurum kuruluslardan
kisilerle goriismeler yapmalar1 saglanir.

[!] Toplumsal birlikteligimizi
saglayan dgelere ornekler
verilir.(Bir toplumun/milletin
birlik ve biitiinliigiinii saglayan,
dil, din, tarih, kilttrel ve

ahlaki degerler, vatanseverlik vb.
vurgulanabilir.)

[!] Milli birlik ve beraberligin
onemine iligkin Atatiirk’iin
sozlerinden Ornek verilir.
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&. Kamu mallarinin ve ortak

sorumluluk Ustlenir.

yasam alanlarinin korunmasinda

OKULUMU GUZELLESTIRIYORUM:
Ogrencilere okullarini/gevrelerini giizellestirecek,
kendileri i¢in daha yararli hale getirebilecek bir
proje/etkinlik calismast yaptirilir.

[!] Kamu mallarimin ve ortak
yasam alanlarinin dikkatli
kullanilmas1 ve bunlara zarar
vermekten kaginilmasinin
gerekliligi tizerinde durulur.

9. Engelli, yaglh vb. bireylerle

yasam siirdiirebilmeleri i¢in
sorumluluk ustlenir.

empati yaparak onlarin rahat bir

SiZ OLSAYDINIZ? Simif gruplara ayrilarak, her
grup engelli, yasl, kimsesiz ¢ocuklar vb. kisilerin
hayatini kolaylastiracak ¢aligmalar planlanir ve
smifta sunulur.

NE HiSSEDIYORSUN: Ogrencilerin bir yash ya
da engelli olduklarini hayal ederek kendilerini
ifade eden bir yaz1 yazmalar1 saglanir.

[!] Bu kazanima ydnelik
hazirlanan etkinlikler 6grenciyi
yaslt ve/veya engelliler ile iletisim
kurmay1 gerektirecek sekilde
tasarlanmalidir.

Sinif-okul igi etkinlik

Okul dist etkinlik ~ [!] Uyan

Ders igi iliskilendirme

Diger derslerle iligkilendirme Sayfa 21
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[!] Aclik, yoksulluk, trafik, igsizlik, gO¢, cevre
kirligi, israf, insanlig1 tehdit eden hastaliklar,
kaynaklarin azalmasi vb. sorunlara deginilir.
[!] Birey olarak sorumluluk almanin sorunlarin
¢Oziimiine katkida bulundugu vurgulanir.

10. Toplumsal sorunlarin farkina varir o
ve bunlar hakkinda konumuna uygun COZUM PANOSU: Belirlenen bir
¢Oziim Onerileri gelistirir. sorun ile ilgili ¢6ziim panosu olusturulur.

[!] Bu temada verilecek temel beceriler: Gozlem yapma, arastirma, elestirel diisiinme, girisimcilik, empati, sosyal ve kiiltiirel katilim, problem ¢dzme, yaratici
diistinme, bilgi teknolojilerini kullanma, kaynaklar etkili kullanma, degisim ve siirekliligi algilama, 6zyonetim, sosyal uyum, birlikte yasama
[!] Bu temada verilecek temel degerler: Adil olma, esitlik, milli, manevi ve evrensel degerlere duyarli olma, dayanisma, hosgori, farkliliklara saygi duyma,

sorumluluk, yardimseverlik, 6zsaygi, onur, kiiltiirel miras1 yasatmaya duyarlilik, barig, sevgi, vatanseverlik
Sinif-okul ici etkinlik ~ Okul digi etkinlik  [!] Uyar Ders igi iliskilendirme ~ Diger derslerle iliskilendirme Sayfa 22
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OLCME VE DEGERLENDIRME
MESSEN UND BEWERTEN

Olcme ve degerlendirme; 6grenme, 6gretme siirecinde 6grencilerin basarilarini saptamak,
eksikliklerini belirlemek, sireg icerisindeki gelisimine iligkin geri bildirim saglamak amaciyla
yapilir. Bu programda degerlendirme, 6grenme sirecine 6nem vererek dgrencinin gelisimini
izlemeyi amaglar.

Vatandaslik ve Demokrasi Egitimi dersi, ilkddretim okullar1 haftalik ders ¢izelgesinde 8.
smiflarda haftada bir saat okutulacak se¢meli dersler arasinda yer almigtir. 2010-2011 6gretim
yilinda ders notla degerlendirilmeyecek, karnede 6drencinin bu dersi ald1 g1 belirtilecektir. 2011-
2012 yil indan itibaren ise zorunlu ders olarak okutulacaktir. Vatandaslik ve Demokrasi Egitimi
Ogretim Programinin temalar1, kazanimlar1 ve kendine 6zgii beceri ve dederleri nedeniyle 6lgme
ve degerlendirmesinin de kendine &zgii bir yap1 ta $1mas1 gerekmektedir. Ogretim programlarinin
Ogrencilere kazandirilmasini 6ngordiigi st diizey bilgi, beceri ve tutumlarin sadece geleneksel
Olgme ve de@erlendirme ara¢c veya yontemleri olarak bilinen ¢oktan se¢meli, dogru yanls,
eslestirme, bogluk doldurma, uzun veya ki sa cevaph sorulardan olugan yazili sinavlar ya da
testler kullanilarak dlgiilmesi miimkiin ve yeterli degildir. O§renmede bireysel farkliliklar1 dikkate
alan, bireyin kendine 6zgii 6zelliklerini 6n plana g¢ikararak herkesin sahip oldugu bilgilerle yeni
aldig1 bilgileri kendine 6zgii bigimde yapilandirdidin1 kabul eden ve bu nedenle de 6gretim
yontem ve tekniklerinin mumkun oldugunca cesitlendirilmesi gerektigini vurgulayan 6grenme
yaklagimlarina gore oOlgme ve de@erlendirmede de OQrencilere bilgi, beceri ve tutumlarini
sergileyebilecekleri coklu de@erlendirme firsatlar1 sunulmalidir. Ogrencilerin kazandi§i bilgi,
beceri ve tutumlara iliskin dogrudan veri toplayabilmek icin alternatif 6lcme degerlendirme arag
veya yontemlerinin kullanilmasi gerekmektedir. Ancak, alternatif 6lgme degerlendirme arag veya
yontemlerinin  kullanilmas1  geleneksel olgme degderlendirme arag veya yoOntemlerinin
kullanilmayacadi anlamina gelmemektedir. Her iki Olgme ve deQerlendirme ara¢ veya
yontemlerinin birlikte ve dengeli bir sekilde kullanilmas1 6nerilmektedir.

Das Fach ,,Staatsbiirgerschafts- und Demokratieerziehung™ hat in der Primarstufe als Wahlfach, das
eine Stunde in der Woche unterrichtet wird, Eingang im Stundenplan der achten Klassen gefunden. Im
Schuljahr 2010-2011 wird das Fach nicht mit einer Note bewertet, es wird im Zeugnis die Teilnahme
vermerkt. Ab 2011-2012 wird das Fach als Pflichtfach unterrichtet. [...]

Asagida Vatandag lik ve Demokrasi Egitimi dersinde kullanilabilecek bazi 6lgme araglari ve
yontemleri ile ilgili kisa bilgiler verilmistir:

Kisa Cevaph Sorular: Bir kelime, bir sembol ya da en c¢ok birkag kelime ile
cevaplanabilen soru tiirtidiir. Kisa cevapli sorular; soru ciimlesi ve eksik ciimle olmak iizere iki
tarladur.

Acik Uclu Sorular: Bu tip sorularda cevabin igerigi, niteligi ve uzunlugu a¢ isindan
cevaplayici serbest birakilir. Yaratici diigiinme, elestirel duginme, problem ¢6zme, karar verme,
analiz sentez ve de@erlendirme becerilerinin 6l¢iilmesinde kullanilabilir.

Coktan Se¢cmeli Sorular: Daha c¢ok bilgi, zihinsel beceri ve yeteneklerin dlgilmesinde
kullanilir. Bir soru, soru ciimlesi ve seceneklerden olugur. Soru ciimlesi, kazanimin ifade edildigi
veya sorunun soruldugu kisimdir. Segenekler de 6@Grencinin oniine konulan muhtemel cevaplardir.

Grup Degerlendirme: Ogrencilerin, arkadaslarinin hazirladi§i 6devler, arastirmalar,
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projeler, raporlar vb. calismalarin1 de§erlendirmesidir. Ogrenciler, gruplarin ¢alismalar indaki
yeterlik duzeylerini degerlendirirken kendilerinin elestirel dustinme becerileri geligir. Grup
degerlendirme, 6gretmene 6grencilerin gelisim ve yeterlik diizeyleri hakkinda geri bildirim saglar.

Grup degerlendirmede, Ogrencilerin yanli davraniglarini 6nlemek igin Olgiitlerin 6grencilere
verilmesi yararl olur.
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Gozlem: Ogrenci performanslarinin gériilebildi§i baz1 alanlarda bu yontem kullanilabilir.
Uygulamada hiz ve zaman 6nemlidir. Gézlem, 6@renciler hakkinda dogru ve cabuk bilgi saglar.
Ogretmen; ogrencilerin:

* Soru ve onerilere verdikleri cevaplari,
* Siifici tartiSmalara katilimlarini,
* Grup caligmalarina ve tartigmalarina katilimlarini,

Kontrol Listesi: Kontrol listeleri, gozlenmesi istenen bilgi, beceri ve tutumlarin listesidir.
Bunlar 6grencinin hedeflenen diizeye gelip gelmedigini belirlemek igin kullanilir. Kontrol
listelerinin dersin iglenisi ya da ilgili etkinligin gerceklestirilmesi sirasinda doldurulmasi daha
yararli olacaktir. Listeler siklikla kullanilabilecek sekilde tasarlanmalidir. Kontrol listeleri
gbzlemlerin kaydi i¢in kullanilmali, not verme amagli kullanilmamalidir.

Proje: Ogrencilerin grup hélinde veya bireysel olarak, istedikleri bir alanda/konuda
inceleme, arastirma ve yorum yapma, goriis gelistirme, yeni bilgilere ulagsma, 6zgin dustnce
tiretme ve ¢ikarimlarda bulunma amaciyla ders 6gretmeni rehberliginde yapacaklari galigmalardir.
Proje konular1 ziimre 6Qretmenleri tarafindan belirlenebilece@i gibi 6gdrenciler de kendi ilgi
duyduklart alanlara gore bireysel ya da grup halinde proje konusu belirleyebilirler. Verilen proje
konular1 6grencilerin diizeyine uygun ve yerel imkanlara gore yapilabilecek nitelikte olmalidir.

Gorugme (Mulakat): Ogrencilerle yapilan gériigmeler, 6grencilerin caligmalar1 hakkinda
ve konulari nasil anladiklari konusunda anlama diizeylerinin daha iyi dederlendirilmesine yardim
eder.

Asagida baz1 6rnek goriigme sorulari verilmigtir:

_ Bir olay1 (konuyu, yontemi, fikri) degigik yolla a¢ iklayabilir
misin? _ Bu etkinligi tekrar yapsaydin ayn1 sonuglart bulur muydun?
_ Bu etkinligi daha kolay yapmanin bagka bir yolu var m1?

_ Bu konuyla ilgili “gercek yagamindan” bir 6rnek verebilir misin?

S6zIG Sunum: So6zli sunum, konumsa, dil eg@itimi, dil sanatlar1 gibi birgok alanda
kullanilabilir. Ogrencilerin elegtirel disiinme becerileri hakkinda iyi bilgi saglarlar. Kontrol
listeleri, dereceli puanlama anahtar1 ya da akran de@erlendirme Olcekleri ile degerlendirme
yapilabilir. S6zIii sunumlar 6@rencilerin hatirlama, kavrama ve hitap diizeyleri hakkinda bilgi
toplamak ic¢in uygun araglardir. Aynmi zamanda problem ¢6zme becerileri de bu yontemle
olgulebilir.

Oz Degerlendirme: Belli bir konuda bireyin kendi kendisini degerlendirmesine 06z
degerlendirme denir. Oz degerlendirme, bireyin kendi yeteneklerini kendilerinin kesfetmelerine
yardime1 bir yaklasimdir. Oz de@erlendirme O@rencilerin okulda yaptiklari ¢aligmalari, nasil
dustindigiinii ve nasil yaptigint degerlendirmelerini gerektirir.

+ Kendini deg@erlendirme, 6grencilerin kendi giiglii ve zayif yonlerini tanimalarina yardim

eder.

 Performansimin diizeyi hakkinda karar vermek igin kisisel ya da kKisiler arasi kistas

koymada ve 6grencinin motivasyonunun yikselmesinde 0grencilere firsat verir.

« Ogrencilerin degisik durumlarda davraniglarini kontrol altia almalarini saglar.

» Kendini degerlendirme ile 6grenci surecin bir pargast oldugunu hisseder.

« Kendilerine digaridan bakma yetisi geliSir.

Bu tur degerlendirmenin olumsuz yonleri de vardir. Genellikle kendi performanslarini
de@erlendirirken yanlili§in varli1 goz ardi1 edilmemelidir. Baglangigta kendini degerlendirme,
ogrencilerin deneyimsizligi nedeniyle yanilgilara neden olabilir. Yine de 6grenciler daha fazla
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deneyim kazandikga aldiklari kararlar daha dogru olacaktir.
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Dereceli Puanlama Anahtar1 (Rubric): Dereceli puanlama anahtari, performansi
tanimlayan Olgiitleri igeren puanlama rehberidir. Herhangi bir ¢alismanin puanlanmasi ig¢in
gelistirilmis Olgiitleri igeren bir aragtir. En faydali dereceli puanlama anahtari, kendi
yaptiklarinizdir.

Ogrenci Urun Dosyasi (Portfolyo): Ogrenci urun dosyasi, 6grencilerin bir ya da birkag
alandaki ¢aligsmalarini, harcadi§i ¢abayi, gecirdigi evreleri gosteren basarilarinin koleksiyonudur.
Ogrencinin gelisimini, velisinin ve 6gretmenlerinin izleyebilmesine olanak saglayan bir cali
smadir. Smif i¢i etkinliklerin 6grencinin secimi sonucunda bir araya getirilip, yansitilmasiyla
olusan 6grenci urun dosyasi, aynt zamanda hem 6gretmen hem de 6grenci igin bir degerlendirme
yontemidir.

Performans Degerlendirme: Performans degerlendirme, dgrencilerin, 6grenme turleri
gibi bireysel ozellikleri dikkate alinarak, bunlari eyleme doniigtirmelerini saglayacak durum ve
Odevler olarak tanimlanabilir.

« Performans deg@erlendirme, dgrencinin glnlik yasamindaki problemleri nasil ¢ozeceQini

ve problem ¢ézmek icin sahip oldugu bilgi ve becerileri nasil kullanacagini gostermesini

ister.

» Performans de@erlendirme siireg i¢ine yayilmistir, zamana bagh degildir.

* Gozlenebilen bir performans veya somut bir iiriinle sonuglanmaktadir.

* Performans degerlendirmeyle 6grenciler, sinav saatleriyle sinirlandirilmaksizin geni$

bir zaman diliminde ¢alisma ve tekrar yapma, olusturulan él¢itlere gore yeterlik

derecelerini ortaya koyma olanaklarina sahip olurlar.

« Performans degerlendirme, 6grencinin yeni bilgiyi yapilandirmasini gerektirir.

« Performans odevlerinde, tek bir cevap yoktur. Odevi tamamlamak icin degisik yollar

bulunmaktadir. Bu nedenle iyi tanimlanmi$ bir 6lcutle degerlendirmelidir.

» Bagarili bir degerlendirme yapmak icin her bir performans 6devi bir dereceli puanlama

anahtari (rubric) ile eslestirilmelidir.

« Ogrenciler performans o6deviyle dereceli puanlama anahtarmin bir &rnegini

alirlar. Boylece degerlendirme surecinde, 6grenciler kendilerinden ne beklendigini

bilerek ¢aligmalarini ona gore yonlendirirler.

* Dereceli puanlama anahtari, 6grencinin bagarisi igin bir yol haritasina doniigUr.

Belirtilen ¢ok sayida 6l¢me degerlendirme arag veya yontemlerinin uygun ve etkili bir
sekilde kullanilmas1 sayesinde 6gretmenlerimiz;

« Ogrencilerinin 6grenme eksikliklerini zamaninda ve yerinde tespit edebilecekler ve
bu sayede siif i¢i 6gretim uygulamalariyla ilgili planlama yaparken 6grenme
eksikliklerinin olugsumuna yol acan etkenleri belirleyerek bunlarin giderilmesi igin
gerekli dnlemleri alabilecekler,

« Ogrencilerinin 6grenme diizeylerini arttirabilecekler,

«  Ogretim yontem ve tekniklerinin ne derece etkili oldugunu deg@erlendirebilecekler,

 Ogrencilerinin sahip olduklar1 yeterlik alanlarin1 belirleyerek onlar1 6zellikle
mesleki, egitsel ve kisisel yonden daha iyi yonlendirebilecekler,

« Ogrencilerine basarilarinin karsili§1 olarak daha giivenilir notlar verebileceklerdir.

Olgme ve de@erlendirme uygulamalarinin eitim sistemi igerisindeki kullanilig
amaclarinin geni$ baki$ agisi iginde ele alinmasi bu uygulamalardan elde edilecek
faydanin en st diizeye ¢ikmasini saglayacaktir. Bu noktada sorumlulugun c¢ok
biiyiik kismi uygulamalardan birinci derecede sorumlu olan 6gretmenlerdir.



OLCME VE
DEGERLENDIRME
FORM ORNEKLERI

BEISPIELMUSTER ZUM MESSEN UND
BEWERTEN
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SCHULERBEOBACHTUNGSBOGEN

Tema adi: .........

Adivesoyadi: ......cooevnnnnns

Nu.
Sinifi

ACIKLAMA: Bu form, etkinlik sliresince 6grencilerin, yapilan ¢aligmalara katilma diizeylerini

gbzlemeniz amaciyla hazirlanmigtir.

BECERILER

DERECELER
Hicbir | Nadiren | Bazen | Sikhikla Her
zaman zaman
1 2 3 4 5

I. DERSE HAZIRLIK

1. Bilgi kaynaklarina nasil ulagacagini
bilir.

2. Ulastid1 kaynaklardan etkin bir bi¢imde
yararlanir.

3. Derse degisik yardimci kaynaklarla
gelir.

4. Derse hazirlikli gelir.

Toplam

I1. ETKINLIKLERE KATILMA

2. GOrust soruldugunda soyler.

3. Yeni ve 0zgln sorular sorar.

4. Belirttigi gorugler ve verdigi 6rnekler
dzgundar.

5. Dersi iyi dinledigi izlenimi veren sorular
sorar.

Toplam

I11. INCELEME, ARASTIRMA, GOZLEM

1. Bilgi toplamak igin gegitli kaynaklara
basvurur.

2. Kendisine verilen kaynaklarla
yetinmeyip bagka kaynaklar aragtirir.

3. Inceleme ve arastirma ddevlerini
Ozenerek yapar.

4. Gozlemlerini dikkatli bir sekilde yapar.

5. Gozlemleri sonucunda mantiksal
¢ikarimlarda bulunur.

6. Arastirma ve inceleme sonucunda
genellemeler yapar.

Toplam

GENEL TOPLAM
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PROJE CALISMASI
PROJEKTARBEIT

Secilebilecek konular

1.
2

Not: Bu konular disinda ilgi duydugunuz bir konuyu da belirleyebilirsiniz.

Sire:

lki ay
7

Cahsma iceriginde yer almasi gereken konu baghklar:

1.
2.
3.

S.
6.

Projenin ad1 (1-15 s6zciik arast olmalidir.)

Projenin konusu (Konu agik ve net bir bicimde ifade edilmig olmalidir.)

Proje ¢aligmasi i¢inde belirlenen durumun ya da sorunun ayrintili bigimde
tanimlanmas1 (Bu kisimda projenin amaci belirtilmekle birlikte durum ya da sorun
net bicimde aciklanmali ve agiklama 2, 3 sayfayr gegmemelidir.)

Gelistirme siirecinin agiklanmasi (Bu agamada toplanan bilgilerden yola ¢ikilarak
bir Griin ortaya koymaya yonelik ya da Oneriler gelistirmeye doniik yapilanlar 2, 3
sayfay1 gecmeyecek sekilde anlatilmalidir.)

Sonug ve oneriler

Kaynakca

Proje hazirlanirken izlenecek basamaklar

1.

()]

. basamak: Calismalariniz1 rapor héline dénusturiniz.
. basamak: Raporu resim, gazete haberi, tablo, grafik, istatistik ve

. basamak: Caligsmalarinizin sunumunu yapiniz.

basamak: Bu asamada, se¢cmeyi dislUndiginiz  konuyu arastirip
arastiramayacaQiniza, konuyla ilgili kaynaklara ne dizeyde ulasacaginiza iligkin
inceleme yaparak konu segimine hazirlik yapiniz. Ogretmeniniz ile aragtirmayi
dislndiginiz konuyu paylagarak konu belirlemede ondan yardim aliniz.

. basamak: Bir onceki basamakta yapti§iniz incelemeler sonucunda belirledi giniz

konunun 6nemini, neden bu konuyu sectiginizi, hazirlayacaginiz proje sonucunda
neye ulagsmak istediginizi belirleyiniz.

. basamak: Sectiginiz konu ile ilgili yeterli bilgiye ulagmak amaciyla gerekli

kaynaklara ulagimiz. Bu kaynaklar; kiitiphane, internet, TV, radyo ve konuyla ilgili
kaynak Kisiler olabilir.

basamak: Bir oOnceki basamakta ulastigmiz tim kaynaklardan elde ettiginiz
bilgilerden  faydalanarak  olusturdugunuz  bilgileri  metne  donustiriniz
(Olusturacaginiz metin 2, 3 sayfay1 gegmeyecek bigimde olmalidir.).

. basamak: Ulastiginiz kaynaklardan elde ettiginiz bilgileri degerlendirerek ¢6zim

Onerileri Uretiniz. Bu ¢6zUm 6nerilerini belirleme nedenlerinizi
ortaya koyunuz.

cizimlerinizle destekleyerek poster haline dénistiriniz.




55

OZ DEGERLENDIRME FORMU
SELBSTBEWERTUNGSBOGEN

Adi ve soyadi:
Nu. :
Simifi

ACIKLAMA: Asagidaki tabloda ¢alismalarinizi en iyi sekilde ifade eden segcenegin altina (X)
isareti koyunuz.

DERECELER

DEGERLENDIRILECEK TUTUM VE Her Hicbir
DAVRANISLAR zaman Bazen zaman

1. Planli ¢aligsmaya 6zen gosterdim.

2. Caligmalarim sirasinda planima uygun hareket ettim.

3. Arastirmada ¢eSitli kaynaklardan yararlandim.

4. Ogretmenimin onerilerini dinledim.

5. Calismalarim sirasinda degisik materyallerden

yararlandim.

6. Sorumluluklarimi tam anlamiyla yerine getirdim.

Bu etkinlik sirasinda en iyi yaptigim Seyler ve yorumlarim: ...............coeiiiiiiiiiiinnnn...
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GRUP DEGERLENDIRME FORMU
GRUPPENBEWERTUNGSBOGEN

ACIKLAMA: Asa@idaki form, gruptaki her bir 6grencinin degerlendirilmesi igindir. Grupta,
birlikte ¢ali $tigmiz her bir arkadasiniz igin ifadeleri okuyarak de@erlendirme yapiiz. Eger grup
arkadasimz okudugunuz ifadedeki davranig1 gergeklestirdi ise o ifadenin altina (X) igareti koyunuz.

Cal [Bask Soru Tart1| 2 |8 £ (GoreZam Ode [Od

ismplart Mlul |Grup mal [ & (S Vv |Vleripvl

ayapi uklargrkad pra | 5 5|8 © eri

1 pslan kaul | S = plmajeri ftamapi

haz dinle ni  |ma SIE ya mli mla
ir me 22 ma sak
5 - deste =% [stek kulla E!
OGRENCININ olu kleme %m i jhma ma
Nu. |Ad1 ve soyad: $ =
g olus

YORUMLAR
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OGRETIM PROGRAMININ HAZIRLANMASINDA YARARLANILAN VE DERSIN
UYGULANMASINDA YARARLANILABILECEK KAYNAKLAR
DIE ZUR ERSTELLUNG DES LEHRPLANES GENUTZTEN UND IN DER
UNTERRICHTSPRAXIS NUTZBAREN QUELLEN

Ataman, Hakan, Egitim Hakki ve insan Haklar1 Egitimi, insan Haklar1 Giindemi
Dernegi, Izmir 2008.

Beetham David, Demokrasi ve insan Haklar1 (Cev: Bilal CANATAN), Liberte Yaynlar,
Ankara, 2007.

Behn Robert D., Demokratik Hesap Verme Sorumlulugu( Cev: Paradigma Tercime

Ltd. Sti), Ar1 Yaynlari, istanbul, Tarihsiz.

Bilgen Nihat, Cagdas ve Demokratik Egitim, Milli EQitim Basimevi, Ankaral993
Buylkkaragoz, Savas, Demokrasi Egitimi , Tiirk Demokrasi Yaynlari, Ankara 1990.
Ciiceloglu, Dogan, ‘Keske’siz Bir Yagam icin iletigsim, Remzi Kitabevi, istanbul 2002.
...................... , Insan Insana, Remzi Kitabevi, istanbul 1991.

Cegen, Anil, insan Haklari, Giindogan, istanbul 1995.

Ciftci, Ahmet, Vatandasgl 1k Bilgisi, Demokrasi ve insan Haklari, Giindiiz Egitim

ve Yaymcilik, Ankara 2006.

Dag, ihsan ve Polat Necati, Herkes icin Demokrasi ve insan Haklari, Liberte Yaynlari,
Ankara 2004.

Dogan, ismail, Modern Toplumda Vatandaghk, Demokrasi ve insan Haklari,

PEGEM, Ankara 2007.

Egitim Hakki ve Egitimde Haklar Uluslararasi insan Haklar1 Belgeleri Isiginda
Ulusal Mevzuatin Degerlendirilmesi, ERG, Istanbul 2009.

Erdogan Mustafa, insan Haklar1 Teorisi ve Hukuku, Orion Kitabevi, Ankara, 2007.
Etienne Balibar, Dersimiz Yurttaghk, Kesit Yaymcilik, istanbul 1998.

Freeman Michael, Human Rights An Interdisciplinary Approach, Polity Pres UK, 2008.
Giritli ismet ve Giingér Hasan Atilla, Gliniimiizde insan Haklari, Der Yayinlari, istanbul,
2002.

Gollob Rolf ve Peter Krapf (Ed.), Exploring Children Rights, Council of Europe Publishing,
Volume V, Council of Europe 2007.

Gollob Rolf ve Peter Krapf (Ed.), Living in Democracy, Council of Europe

Publishing, Volume I11, Council of Europe 2008.

Gollob Rolf ve Peter Krapf (Ed.), Teaching Democracy, Council of Europe

Publishing, Volume VI, Council of Europe 2008.

Giilmez, Mesut, insan Haklari1 ve Demokrasi Egitimi, Egemenlik insamindir, TODAIE
Yayini, No 303, Ankara 2001.

.................. , Tum i nsanlar... insan Haklar1 Egitimi icin Elkitab, Turkiye insan Haklar1
Kurumu Vakfi Yayini, Ankara 2000.

Giindogan Gilsun ve Giinay Mustafa, insan Haklar1 ve Egitimi, ilya Yaymevi, izmir, 2004.
Habermas, Jurgen, Oteki Olmak Oteki ile Yagamak, cev. ilknur Aka, YKY, Istanbul 2010
Heater, Derek, Yurttagh@mn Kisa Tarihi, imge, Ankara 2007.

Human Rights Education in the School System of Europe, Central Asia and North
America: A Compendium of Good Practice, Council of Europe, OSCE/ODIHR,
UNESCO, OHCHR 20009.

Kabapt nar, Yiicel, “Sosyal Empati”, Yagadi k¢a Egitim Dergisi, Say: 76, istanbul 2002.
Kartal, Filiz, Yuttaghk Tartigmalari: Yeni Yaklagimlar , TODAIE, Ankara 2010.
Kepenekgi, Yasemin, Egitimciler icin insan Haklar1 ve Vatandaghk, Ekinoks

Yaymevi, Ankara 2008.



58

Kincal, Remzi, Vatandaghk Bilgisi, Nobel, Ankara 2007.
Korkut, Levent, Ayrimciik Karsiti Hukuk, Insan Haklart Glindemi Dernegi, Ankara 2009.
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Kuguradi, ionna- Peker, Biilent, Eli Yillik Deneyimlerim Isiginda Tiirkiye’de ve Diinyada

insan Haklar1, Hacettepe U. insan Haklar1 ve Felsefesi Uygulama ve Aragtirma Merkezi, Ankara
1999.
insan Haklarimin Gelisimi, Turkiye Bilimler Akademisi, Tibitak, Ankara 1999.

.................... , Insan Haklar1 Kavramlar1 Sorunlar, Tirkiye Felsefe Kurumu, Ankara 2007.

Mengiisoglu, Takiyettin, insan Felsefesi, Remzi Kitabevi, istanbul 1988.

Ozpolat, Vahap, Demokratik Vatandaghk, HEGEM, Ankara 2009.

Pogge Thomas, Kiiresel Yoksulluk ve insan Haklar, cev.G.Kémiirciiler, Bilgi Universitesi Y.
Ankara 2006.

Pusula, Genglerle insan Haklar1 Egitimi Kilavuzu, Bilgi Universitesi Yayinlar1, Ankara 2001.
Pusulacik, Cocuklar icin insan Haklar1 Egitimi Kilavuzu, Bilgi Universitesi Yaynlari,
Istanbul 2010.

Raif Kamil B. ve Mollaoglu B. Julide, TDV/DIHEP Demokrasi Dosyasi, Tiirk Demokrasi Vakfi,
Ankara 2000.

Raif Kamil B., Tiirkiye’de insan Haklar1, TDV Demokrasi ve insan Haklar1 Serisi, Ankara, 1998.
Solak, Adem, Bilge Koyii Olayl, HEGEM Mardin Raporu, Ankara 2009.

Sénmez, Veysel, Ogretmen El Kitabi, An1, Ankara 2009.

Tezgel, Recep, Demokrasi Egitimi ve Okul Meclisleri, TBMM Yayinlar1 Ankara 2006. Tezgel,

Recep, Yeni llkégretim Programlarinda insan Haklari, Vatandaslik ve Kentlilik Egitimi.
Turk, Hikmet Sami, Tiirkiye’de ve Diinyada insan Haklar1, insan Haklar1 Koordinator Ust Kurulu
Yayinlari, Ankara 1999.

Tuzln, Girel, Ders Kitaplarinda insan Haklari IT Tarama Sonuclari, Tarih Vakfi,

istanbul 2009.

Uluslararasi Demokrasi Egitimi Sempozyumu Bildiriler, 18 Mart Universitesi, Canakkale 2004.

Uygun Oktay, Tiirkiye’de Demokrasi ve insan Haklari, TODAIE insan Haklar1 Aragtirma ve
Derleme Merkezi, Ankara, 1996.

Ustel, Fiisun, Makbul Vatandagin Pesinde, | letigim, istanbul 2004. Ustel,

Fiasun, Yurttaghk ve Demokrasi, Dost Kitabevi, Ankara 1999.

Yesil, Rustil, Okul ve Ailede insan Haklar1 ve Demokrasi Egitimi, Nobel Ankara 2002. Yesil,

Rusti-Aydin, Davut, Demokratik Degerlerin Egitiminde Y6ntem ve Zamanlama,

TSA /Yil: 11, S: 2, Agustos 2007.
Yurttag Olmak icin Egitici El Kitabi, Umut Vakfi Yayinlari, istanbul 1998.
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1.4 Yasemin Cidem
Allgemeines und Erlauterungen zum Bildungsplan

Das turkische Bildungsministerium Milli Egitim Bakanlhig: [MEB]

Das Bildungsministerium der Turkei ist die zentrale, staatliche Zustandigkeitsinstanz fiir die Planung,
Durchfiihrung und Uberwachung von Bildungsangelegenheiten. Auch Sachverhalte, die die Bildung
von tlrkischen Staatbirgern im Ausland betreffen, werden vom Bildungsministerium geregelt. Die
Unterkunft, Versorgung und finanzielle Unterstiitzung von Studenten gehdren ebenfalls zu den
Aufgaben des Ministeriums. Die Er6ffnung jeglicher Bildungseinrichtungen erfolgt mit der Erlaubnis
des MEB.

Quellen: www.meb.gov.tr/meb/tarihce.html (offizielle Webseite des turkischen Bildungsministeriums)

www.turkiye.gov.tr/milli-egitim-bakanligi (diese Webseite gibt u.a. kurze Informationen Uber jegliche
Ministerien und Institutionen in der Turkei und stellt weiterfiihrende Links zu diesen zur Verfligung.)

Das Amt fur Unterricht und Erziehung Talim Terbiye Kurulu Baskanligi [TTKB]
Das Amt fur Unterricht und Erziehung ist daflr zustdndig, die Lehrplane, Lehrblcher und

Lehrerhandblcher vorbereiten zu lassen, sie zu tberprufen oder lberpriifen zu lassen, zu entwickeln
und schlieBlich die Implementierung dieser dem Minister zur Bestatigung vorzulegen. Das Amt ist
zudem dafur zustdndig, seine Entscheidungen hinsichtlich der Gleichwertigkeit im Ausland
erworbener Primar- und Sekundarabschliisse dem Minister vorzulegen. Es beteiligt sich auch an der

Entwicklung der Bildungspolitik.

Quelle: www.turkiye.gov.tr/talim-ve-terbiye-kurulu-baskanligi

Wie oft wird der Lehrplan bewertet / Gberarbeitet? Wie?

Datum der letzten Revision des Lehrplans fir Staatsbirgerschafts- und Demokratieerziehung:
03.08.2011

Datum der vorletzten Revision des Lehrplans: 14.09.2010

Bezeichnung des Faches
VATANDASLIK VE DEMOKRASI EGITIMI

- Staatsburgerschafts- und Demokratieerziehung


http://www.meb.gov.tr/meb/tarihce.html
http://www.turkiye.gov.tr/milli-egitim-bakanligi
http://www.turkiye.gov.tr/talim-ve-terbiye-kurulu-baskanligi
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Zeitlicher Umfang
Nur in Klasse 8 (der ehemaligen Primarstufe)
1 Stunde wochentlich, insgesamt 36 Stunden

Ab dem Schuljahr 2011-12 gilt das Fach als Pflichtfach.

Innerhalb des Faches werden thematische Schwerpunkte in folgendem zeitlichen Umfang unterrichtet:

THEMATISCHE EINHEITEN EMPFL?ATEESCE%ZSEJIQ_JEHER
Jeder Mensch ist wertvoll 6
Demokratiekultur 11
Unsere Rechte und Freiheiten 9
Unsere Pflichten und Verantwortungen 12
Gesamt 36

Gesellschafts- und Erziehungsideal
Siehe Burgermodell

Siehe Lehrplan: “allgemeine Ziele der tiirkischen Bildung”

Blrgermodell(e)

Das allgemeine Ziel der tirkischen [nationalen] Bildung ist es, jeden Angehdrigen des tirkischen
Volkes als einen Birger heranzubilden, der seine Pflichten und Verantwortungen gegenuber den

Menschenrechten und der Turkischen Republik [...Jweil3 und diese zu seiner Haltung macht.
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Es wird auf ein Individuum in demokratischen Gesellschaften hingezielt, das die grundlegenden
Begriffe der Demokratie wie Recht, Freiheit, Gleichheit, Pflicht und Verantwortung internalisiert hat,

denkt, hinterfragt, im sozialen Leben aktiv und verantwortlich mitwirkt.

Mit diesem Lehrplan wird darauf hingezielt, dass die Schiilerinnen und Schuler
- als freie, unabhangige, tolerante, friedvolle und selbstbewusste Individuen zur Entstehung
einer demokratischen und gerechten Gesellschaft beitragen.
- als aktive, verantwortungsbewusste und demokratische Birger zur Entwicklung und Starkung
des gesellschaftlichen Lebens beitragen.

- im Glauben an demokratische Teilnahme und das demokratische Leben zur Lésung
personlicher und gesellschaftlicher Probleme beitragen.

Didaktische Prinzipien

[...] Deshalb sollten alltagsnahe, schilerorientierte, konstruktivistische Methoden und Techniken

angewandt werden.

Unterrichtsmethoden

Methoden und Techniken wie Frage-Antwort, Debatten, die Analyse von Fallbeispielen,
Gruppenaktivitaten, Rollenspiele, Brainstorming, Diskussionen, Denkhite, Turniere/Stationen,

Postererstellung, Theater kénnen genutzt werden.

Patriotismus

Das allgemeine Ziel der turkischen [nationalen] Bildung ist es, jeden Angehdrigen des tirkischen
Volkes als einen Blrger heranzubilden, der Familie, sein Heimatland, seine Nation liebt und stets

erhoht [glorifiziert, aufwertet, erhebt].

In der Republikszeit hingegen war es das allgemeine Ziel der turkischen Bildung, Individuen

heranzubilden, die ihre Heimat lieben und ihre Verantwortungen als Staatsbirger kennen.

Zu vermittelnder Wert: Vaterlandsliebe (tirk.: vatanseverlik)

Demokratie

Demokratie wird generell definiert als eine Mehrheitsregierung, in der Menschenrechte und —
freiheiten auf effektivste Weise genutzt, geschiitzt und ausgebaut werden. Aus den in das Zentrum der
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Demokratie gesetzten Rechts- und Freiheitsbegriffen werden andere Begriffe fur das Zusammenleben
abgeleitet. Im modernen Demokratieverstandnis sind die Anerkennung, der Schutz und die Nutzung

von Rechten die Grundbedingung.

Uberregionale Organisationen als Lernziel > NEIN
UN/United Nations - NEIN

Rituale, Symbole, Hymnen etc. > NEIN (kommt in den Lehrplénen nicht vor; in Schulbichern gibt
es jedoch nach wie vor z.B. Atatiirks Ansprache an die Jugend oder auch sein Foto auf der
Eingangsseite des Buches)

Wissensbereiche
Politik = NEIN (in anderen Lehrplanen JA; z.B. insb. im Lehrplan fiur Internationale Beziehungen)

Wirtschaft > NEIN (in anderen Lehrpléanen JA; z.B. insb. im Lehrplan fir Internationale
Beziehungen)

Gesellschaft > JA

Mit diesem Lehrplan wird darauf hingezielt, dass die Schulerinnen und Schuler

- als aktive, verantwortungsbewusste und demokratische Birger zur Entwicklung und Starkung
des gesellschaftlichen Lebens beitragen

- im Glauben an demokratische Teilnahme und das demokratische Leben zur L&sung
personlicher und gesellschaftlicher Probleme beitragen.
Gesetz 2 JA

Wahrend die Schulerinnen und Schiiler ihre Rechte, Verantwortungen und Freiheiten lernen, lernen

sie auch die Gesetze, die Gleichheit, die Gerechtigkeit, Antidiskriminierung und Demokratie.

Kenntnisse, Urteilsbildung und/oder Handlungsorientierung
Kompetenzen: kritisches Denken, Problemldsen

Es wird darauf hingezielt, dass die Schilerinnen und Schiler zu Individuen heranwachsen, die eine
kritische Sichtweise auf Themen haben, eigene Gedanken duRern kénnen, respektvoll gegeniuiber

Meinungen anderer sind, [...].



64

Grundwissen definiert? 2> NEIN

Aber: Formulierung von Grundbegriffen: Staatsbirgerschaft, Demokratie und Menschenrechte als
grundlegende zu erlernende Begriffe.

Konflikt und Konsens

Es wird auf Konflikte hingewiesen und wie man mit diesen umgehen sollte. Doch konkrete Beispiele
werden nicht angesprochen. Die Bedeutung des Faches bei der Lsung von gesellschaftlichen

Problemen wird hervorgehoben.

Demokratie wird als Lésung flr zahlreiche gesellschaftliche Probleme, wie z.B. ethnische

Auseinandersetzungen oder Diskriminierung angesehen.

Beispiel: Mit diesem Lehrplan wird darauf gezielt, dass die Schilerinnen und Schiler im Glauben an
demokratische Teilnahme und das demokratische Leben zur Losung personlicher und

gesellschaftlicher Probleme beitragen.

Pluralismus und Toleranz

Die Uberlegenheit des Rechtswesens, der Respekt gegeniiber Menschenrechten, Gleichheit, Freiheit,
Teilhabe, soziale Gerechtigkeit, gemeinnutzige Organisationen, Pluralismus, Respekt gegenilber
Andersartigem, Kompromissbereitschaft, kritisches Denken und &hnliche Werte und Kompetenzen

werden mit der Demokratiekultur in Beziehung gesetzt.

Mit diesem Lehrplan wird darauf hingezielt, dass die Schilerinnen und Schiler als freie,
unabhéngige, tolerante, friedvolle und selbstbewusste Individuen zur Entstehung einer

demokratischen und gerechten Gesellschaft beitragen.

In jeder Stufe der Bildungsphase sollten Emotionen und Haltungen wie Unvoreingenommenheit,
Nachsicht, Toleranz, Uneigennitzigkeit, das Offensein fur Kritik, das Wirdigen von Erfolg betont

werden.
Zu vermittelnde Werte: Toleranz, Respekt gegentiber Andersartigem, Gleichheit

Ablehnung anderer “Weltanschauung” = NEIN; Betonung einer offenen Haltung gegeniiber

verschiedenen Weltanschauungen

Vorurteile gegen Minderheiten - NEIN; eher Forderung von Toleranz
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Laizismus = NEIN (auler der Bezeichnung der Tiirkei als ,,laizistisch®;

im Lehrplan fir Soziologie wird naher auf den Begriff eingegangen = Unterrichtsvorschlage, in
denen es um Atatlirks Ansichten hinsichtlich Laizismus und Religion gehen soll; auch im Lehrplan fur
die Turkische Reformgeschichte und Kemalismus - die SuS sollen die Prinzipien des Laizismus

lernen)

Kriterien fur Leistungsmessung 2> JA

verschiedene Maglichkeiten zur Leistungseinschatzung (z.B. Selbstbewertung, Beobachtung,

Gruppenbewertung)

Beutelsbacher Konsens

Fir den Lernertrag ist es von lebensnotwendiger/existenzieller Bedeutung, dass die Lehrkraft personlich
empfanglich fir Menschenrechte und —freiheiten ist. Deshalb muss die Lehrkraft bezliglich demokratischer
Haltungen allerduBerste Vorsicht zeigen, d.h. bei der friedvollen Losung von Problemen Entschlossenheit
zeigen, Kritik hinnehmen kodnnen, effektiv kommunizieren, bei umstrittenen Themen Nichternheit und

Neutralitat beweisen.
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1.5 Mustafa Safran
Fachdidaktische Theorie - Sozialkundeunterricht

Ubersetzungen aus dem Buch Sozialkundeunterricht von Mustafa Safran

Safran, Mustafa: Sosyal bilgiler 6gretimi. Ankara: Pegem Akademi, 2012.

Sozialkundeunterricht als Vermittler von Staatsbirgerschaft (Seite 6)

Ist der &lteste Ansatz in der Sozialkunde. Bei diesem Ansatz ist das grundlegende Ziel der Sozialkunde
sicherzustellen, dass die Schulerinnen und Schiler, indem das Kulturerbe vermittelt wird, zu guten
Burgern werden. Dabei werden den Schilerinnen und Schiilern Wissen und Fakten zur VVergangenheit,
grundlegende gesellschaftliche Institutionen, Werte und Uberzeugungen vermittelt (Erden, ohne
Erscheinungsjahr; 7). Dem Programm zur Vermittlung von Staatsbiirgerschaft liegen diese Inhalte als
die wichtigsten Inhalte zugrunde: das Aneignen von Wissen Uber die Vergangenheit, das Stolzsein auf
die Vergangenheit und die Traditionen, das Ubernehmen von Verantwortung, das Zeigen
angemessener Haltungen und die Verbundenheit zur Autoritat. Werte und Vorstellungen, die sich auf
Staatsbirgerschaft beziehen, sollten durch einen lehrerzentrierten Ansatz vermittelt werden. Die
Lehrkraft ist das Beispiel fur einen idealen Burger und erklart, dass die Eigenschaften eines idealen
Birgers ohne diese zu hinterfragen angeeignet werden sollten. Kurz gefasst handelt es sich bei dieser
Methode um Suggestopadie (Doganay, 2002; 20).

Sozialkundeunterricht als Sozialwissenschaft

Der Sozialkundeunterricht als Sozialwissenschaft stutzt sich auf die These, dass die beste
Vorbereitung fur eine effektive Burgerschaft das Erlangen von zu den Sozialwissenschaften
gehtérendem Wissen, Fahigkeiten und Werten ist. Nach diesem Ansatz sollten die Schilerinnen und
Schiler die Beschaffenheit der Sozialwissenschaften (grundlegende Termini, Verallgemeinerungen
und Theorien), die Wissensaneignung sowie Deutungsprozesse lernen. Aus diesem Grund formieren
wichtige Erkenntnisse, Perspektiven und Problemstellungen von Sozialwissenschaftlern den Inhalt von
Sozialwissenschaftsprogrammen (Oztiirk, 2007; 25).

Beim Sozialkundeunterricht als Sozialwissenschaft ist die Methode die der Forschung und
Untersuchung. Es wird neben der Vermittlung von Wissen, das sich auf Bereiche der
Sozialwissenschaft bezieht, besonders dem Lernprozess eine Bedeutung beigemessen (Doganay, 2002;

21).

Die personlichen Kompetenzen/Fahigkeiten der Lehrkraft (Seite 59)

Bildung sollte vor allen Dingen Individuen erziehen, die geistlich gesund sind, moralische
Verantwortung tragen und nationale wie auch geistige Werte besitzen. Bei der Verwirklichung dieses
Zieles kommen zundchst den Familien und den Lehrern die bedeutendsten Rollen zu. [...]

[Beschreibung des ,,idealen Lehrers*]
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Eine Lehrkraft sollte vor allen Dingen liebevoll sein, ihren Beruf und ihre Schiler lieben. [...] Eine
Lehrkraft ist ein sich stets weiterbildender, fleiRBiger Mensch, dessen Wissensdurst nie endet. [...] Sie
zeigt die zur Erschaffung einer demokratischen Klassenatmosphére notwendige Toleranz und Geduld.
[...] Sie schiitzt unsere kulturellen Werte, besitzt soziales Einfuhlungsvermogen, ist offen fir
Neuheiten und Entwicklungen und ist idealistisch [...].

Das Lehrerverhalten (Seite 729)

[..]

Die Eigenschaften eines idealen Lehrers aus Perspektive der Menschenrechts- und
Staatsbiirgerschaftserziechung konnen so aufgelistet werden (Aydin, 2008, s.9):

Eine Lehrkraft halt Distanz zu Vorurteilen, ist offen fur Kritik und respektvoll gegentiber
entgegengesetzten Meinungen.

Eine Lehrkraft ist ein mit sich, der Gesellschaft und der Welt verséhnter Mensch.

Eine Lehrkraft liebt den Menschen, die Natur und das Leben.

Eine Lehrkraft ist konsequent, was Emotionen und Gedanken angeht.

Sie ist sachlich in ihren Gedanken und Beobachtungen. Indem sie sich rationalistisch und
flexibel verhalt, bekennt sie, dass sie sich bei ihren Urteilen irren kann.

Sie hélt sich fern von Vereinigungen und Interessengruppen.

Sie ist respektvoll gegeniiber den Prinzipien des demokratischen Lebens und den
Menschenrechten.
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1.6 Banu Can, Fatma Gok, Soner Simsek

The Role of Teachers in Building Societal Peace. How is the Kurdish Issue Projected onto
School?

Quelle: www.hyd.org.tr/staticfiles/files/the role of teachers....pdf

Seitenauswahl: 3, 23f., 31, 34, 54ff.

Zum Projekt: Dieser Bericht, u.a. angefertigt von Banu Can, Fatma Gk und Soner Simsek, macht auf
die Rolle von Lehrkréaften als Friedens- und Demokratiemittler aufmerksam. Dabei wird speziell die
Kurdenfrage beleuchtet und aufgezeigt, welche Schwierigkeiten im Schulalltag zwischen trkischen
und kurdischen Schiilerinnen und Schilern wie auch Lehrern auftauchen kénnen. Das Projekt wurde
vom Helsinki Citizens’ Assembly, der Bogazici Universitidt, Mus Alparslan Universitdt und der Van
100. Y1l Universitdt gemeinsam von Februar 2012 bis September 2013 durchgefiihrt. Lehrer, Eltern
und angehende Lehrer wurden interviewt; ihre Erfahrungen mit der Kurdenfrage sowie mit
alltaglichen Problemen in der Schule wurden erfragt. Ihre Meinungen zu Verbesserungsvorschlagen
wurden eingeholt. Besondere Aufmerksamkeit gilt Fragen wie ,,Wie spiegelt sich die Kurdenfrage in
der Schule/ im Unterricht wider?* oder ,,Wie gehen Lehrkréfte mit Problemen resultierend aus diesem
Thema um?“ Im Rahmen des Projektes zur Unterstiitzung von Lehrkréften als Akteure im
Friedensprozess “Encouraging & Empowering Teachers as an Actor in Peace-Building &
Democratization” werden auch Anderungvorschlige fiir die Bildungspolitik gegeben. Es wird darauf
aufmerksam gemacht, dass Lehrkrafte unterstiitzt werden missen, was den Umgang mit
konfliktreichen Situationen betrifft.


http://www.hyd.org.tr/staticfiles/files/the_role_of_teachers....pdf
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“It is harder to crack prejudice than
an atom.”

Einstein

Introduction

The Republic of Turkey has long been in a historical process of intense social and physical violence

and conflict. It is possible to talk of a general situation of “problem” between the Kurds of Turkey and the
Republic of Turkey, although this has been referred to with many different names. And when physical
conflict is not in a state of “low intensity warfare”, in various platforms this problem reveals public demands
of education in mother tongue, the freedom to use mother tongue in public domain, and equal citizen rights.

This report has been prepared within the framework of a project that had a specific objective of supporting
the teaching skills of educators working at regions directly affected by the violence and conflict in the
context of the Kurdish issue. The project, titled “Encouraging & Empowering Teachers as an Actor in Peace-
Building & Democratization”, was initiated with the belief and hope that in

order to reach a resolution in the Kurdish-Turkish issue, in parallel to the government’s policy making

decisions, the education institutions that have an important role in the young people’s lives, as well

as the teachers who are one of the main components of these institutions, could contribute to the
establishment of peace. Today, we see that Kurdish people—who have not really internalised the
government schools and education throughout a certain period of the history of the republic-more and
more believe in the power of education in improving things in their lives, and that they value education
more and more. (Aktan H., 2012) Therefore, it is also important that this research was conducted in
parallel to such a process.

Several education theories refer to “interrelations of school, education, culture, society, economy, and
power”. Education and school cannot be understood and defined with only pedagogical practices; it is task
of educational sciences to analyse the relation between education and social, as well as to reveal the unfair
practices, bring them into view and work towards a solution. Consequently, this project did not only try to
evaluate and portray the teaching skills of the teachers of children and young people living in conflict zones;
throughout the project, workshops and activities have also been organised to empower them.

The issue at hand implicates the field of education; nevertheless the problematic is directly related to a
wider socio-economical and socio-political field, as well as the experiences of in-school education and
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pedagogy. This problematic could be analysed on a macro level with regard to social issues and the
education system, as well as on a micro level with regard to inner-class practices. We have to find the
answers of the following questions within this context:

- How is the Kurdish issue projected onto school?

- How and to what extent is the conflict projected onto the classroom environment?

- What kinds of situations do the teachers and other elements of school face at school?
- What kinds of situations do they face in the classroom?

- How do they cope with such problems, or why cannot they cope with them?
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Appendix 7 (Questions for Teacher Interviews), Appendix 8 (Questions for Interviews with

Headmasters and Vice Headmasters), and Appendix 9 (Questions for Parent Interviews).

In order to ensure a trustworthy environment and to eliminate possible drawbacks and concerns regarding
expressing opinions on a delicate and contradictory issue, the participants were guaranteed that no voice
recording or personal data would be shared with third parties and that all raw materials would be
exterminated after the report was finished. The Information and Consent Form can be seen at Appendix
10.

In the beginning of the research, interviews with students were also planned, in order to better understand
how the conflicted environment in Turkey is reflected on the students’ everyday and school lives.
Nevertheless, observing the drawbacks of parents, teachers and students alike, it was understood to be
impossible to prevent these interviews to create worries. Therefore, the interviews were cancelled, with the
hope that the necessary conditions for such a research could be achieved in the future.

During this research, we aimed at developing proposals for empowerment and encouragement of teachers
in peace building depending on the experiences and opinions of teachers, and we wanted to achieve this
together with the teachers, without constructing a hierarchical relation between researchers and
participants. Due to the selected research methodology, the research does not claim to represent the
mentioned towns or Turkey. None the less, we were specifically careful about including a diverse range of
teachers from different backgrounds and experiences, who have

different opinions and approaches towards the issues that the research tackles.

Findings of the interviews with teachers

Othering, prejudices, standardisation, and the issue of language of instruction

The issues that the teachers underlined the most have showed us that the basic problems that were
intensified by the conflict were othering, the lack of trust towards the “other”, in addition to unequal
representation and reputation of different identities, cultures, and languages on the level of society, and
consequently, on the field of education.

The teachers told us about the challenges (and even traumas) that stem from ignoring the importance of
the acceptance of the kids at school with their qualities inherited from their families, their sense of
belonging, and the language that they express themselves. From time to time, the teachers have also
mentioned their own experiences as students:
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“The teacher is dealing with a tiny brain, sculpting it. When you oppress a student, when you break
his confidence, he carries the effects with him all through his life... Kurdish kids out here lack
confidence, they are submissive, have difficulties in expressing themselves, are unsuccessful...
Sometimes they try to mimic, but it’s impossible, they cannot be similar. First of all, our language
does not allow this. I’'m speaking as someone who faced the same problems... The kids have these
inscribed on their brains, on their hearts... Today they are spoken of as aggressive, like this, like that.
But this is what lies beneath... There was an Azeri teacher at the school that | worked in Kars; he was
clearly a militant nationalist. He placed Kurdish and Turkish students on different desks, never
assigning responsibilities to the Kurdish kids.” (A teacher from Mus, who works in Istanbul in a
neighbourhood that receives internal migration)
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A teacher from Mus, who also works there, when asked about the Kurdish/Turkish issue and the
reflections of the conflict on the field of education:

“I don’t think this is a Turkish-Kurdish conflict. | do not see it that way. Maybe from a certain
perspective it may seem like that, but it is indeed the conflict between the state and Kurds; the
conflict of Kurds with the impositions of the system. My son-in-law is Turkish; the father of my
grandchild is Turkish. | try to teach my grandchild Kurdish. We have given away our daughters in
marriage and welcomed their daughters in our homes. There is no conflict between Kurds and
Turks. There is a resistance, an allergy that is caused by the impositions of the system. Here now,
one says ‘l am myself”. The other says ‘no, my friend, you are not

yourself.” Hey man! | am like this. Do you see me in front of you? They tell me ‘l do, but not

as yourself’. All conflict arises from this.” (Emphasis added by editors)

The same teacher, about his years as a student:

“As of the first grade and for eight years | have been a student at Mus Korkut Provincial Primary
Boarding School. When | first enrolled in school, | did not know Turkish. My mother is Circassian and
my father is Kurdish. | understood but could not answer. | survived through them cutting my hair,
even to buzz cut (as punishment)... | was writing poetry in Kurdish. During the time of Tansu Ciller, |
was scared and | hid them away. In 1976, | got beaten for

280 times on my hand just because | said | was Kurdish. | couldn’t count it, but my friends did. | was
at sixth grade. | couldn’t face the man, | was filled with such a grudge, such an anger, that | ate up my
lips.”

The same teacher (who is also the headmaster of the school that he works in), talking about the
coexistence of Turks and Kurds in work life:

“There are numerous Turkish friends among our colleagues. There are Kurds, Turks, and teachers
from other ethnicities. We never say ‘you are this, you are that'. | judge a man with how he does his
job. But it’s not like that in the western provinces. We know what happened to our friends who
went there. Unfortunately, people are knee-deep in racism in the western provinces, there is grudge
and hatred especially towards the Kurds...”

The association of Kurdish people with negative qualities in textbooks and social life leads some students
towards resentment, silence, while it provokes some students towards rebellion, and some towards
denying the identity of their parents. Teachers and parents that we interviewed in Istanbul told us about
Kurdish students who wanted to change their names, who spoke ill of Kurds and Kurdishness in hopes of
being accepted, who thought they could achieve self respect only through identifying with the dominant
identity:
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“One of my students was continuously speaking ill of Kurdish people. He was like ‘They are killing
our soldiers, they are bad like this, they are awful like that...” Hateful expressions... Then | met with

his parents. His mother told me ‘I am an immigrant and my husband is Kurdish’. | was shell-shocked.
| learned that he was yelling at his father when he spoke to his grandmother in Kurdish over the
phone; he yelled ‘Why are you speaking in this language, stop it, | don’t want to hear!’... Is there any
other community who have been turned against themselves to such extent? Whose brains, whose
souls have been played with to such extent? He denies himself... Being a Kurd is a pain in the neck;
it’s unsuccessfulness, ignorance, alienation, being an “other”... Whatever negativity there is, it is
associated with being a Kurd... The kid doesn’t understand history but he grows up with rage
against his own people.” (A Kurdish teacher? in Istanbul)

2 .
Formulierung der Autoren
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“When my oldest kid was at 5" grade, his teacher wanted me to visit the school. It was the
aftermath of an armed conflict, many soldiers have died and there were children of soldiers at the
class. | learned that when the issue came up, a group of kids including mine have argued with a
group of soldiers’ children. This was followed by a fight between the two groups.”

The same parent told us that following this tension, the teacher acted as a negotiator, soothing both of the
groups.

The impact of armed conflict on children was an issue that was frequently pointed out by the parents. There
were also some parents who told us that this impact was clearly seen especially on the following day of the
conflict, and that the kids wanted to discuss these issues at school. Similarly, parents also stated that social
demonstrations or incidents affect the school environment. This can be experienced as a demonstration
such as a school boycott or parents keeping their children at home instead of sending them to school, with
worries of psychological and physical harm.

Parents told us that teachers could adopt stereotypical judgements and act in a discriminative and
othering manner, mostly because of the identities of the children:

“My children have Kurdish names. Of course the teachers are not the same. There are also
democratic teachers, as well as those who don’t like these names. Sometimes our children face
difficulties with such teachers.”

The othering and discrimination that the children experience at school is not only caused by the school
system, curriculum, or the teacher; other students’ parents also can show such attitude. A mother from
Tatvan (an Eastern province) tells us:

“My older daughter Selma was a 1* grade student in Bagcilar. One evening she came to me,

crying, ‘Mom, are we Kurdish?’. And | said ‘Yes, we are Kurdish. Why, what happened?’ She had a
classmate from Tokat (a Northern town), Tugce, whose mother told the teacher ‘Get my daughter
away from Selma’s school desk, she’s Kurdish, they are Kurdish.” My daughter was really crying.
Then | went to the teacher, and | said ‘Why didn’t you say no? Why do you treat this child like that,
just because we’re Kurdish? She was crying at home’. The teacher told me ‘The other parent came,
so | changed your kid’s desk.” Believe me she did...”

As seen above, even if teachers are not playing a direct role within the othering and discriminating
mechanism, they can be actors who sharpen and sustain the impact of discrimination. Additionally, just like
in this case with the teacher who does not take into account the trauma that may be experienced by the
discriminated kid, education professionals most of the time are not equipped with the necessary skills to be
aware of discrimination, let alone the skills to effectively fight with it.
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Sometimes the othering and discriminating mechanisms that are put into work by teachers or other
children cause a child to get in a conflict with his/her own identity. During a focus group meeting in Istanbul
a mother from Bitlis told us:

“The kids understand it as well. They tell ‘Kurds are at school’. My son tells me: ‘Mother, do not
come to the school wearing that white scarf around your head. Don’t let the teacher see you like
this. When you speak with the teacher, speak in a proper Turkish’.”

A very striking point within the context of the teachers’ approach to conflict-based problems was a
dichotomy pointed out by the parents: Westerner vs. “form around here” (Easterner) or Turkish vs. Kurdish.

[...]
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In general, the findings of the interviews with parents are parallel to those of the interviews with
teachers. This similarity between two crucial elements of the school is positive and promising with regards
to rising above the issue at the focus of this study, as well as overcoming the problems caused by this

issue.

In place of conclusion

It is incontrovertible that attitudes of teachers are very important during development of social and
individual awareness and consciousness. The fact that uniformity is not a prerequisite for equality and that
differences should be recognised and valued, as well as the thought that equality could only be achieved
with equal and democratic participation in society, never had the required weight in education. The “you
have no differences” attitude is not realistic and examples from previous sections show that for small
children, it is not convincing. How a child develops a relation with those who is similar and different from
him is directly related about how these issues are handled in school.

It is important that both schools and teachers create an environment where they could get to know kids
with their indigenous family culture, socio-economic, lingual and other differences and where kids could
express themselves with self-confidence and respect. For this to happen it seems imperative to review
present attitude and practices relating language, the most prominent aspect of cultural sense of belonging
in Turkey. Furthermore, curriculum and other educational activities in schools should be shaped in such a
way so as to be mindful of diversity in Turkey as well as of problems and demands. In order to do this,
heterogeneous workshops, which would be attended by parents, students, teachers and related NGOs and
researchers, should be held.

It is very important for teachers to act with confidence, without the fear from challenging topics, when
nationalist elements of the curriculum, a current politic issue or a matter of conflict are brought to
discussion; it is important for them to be open to listening and understanding the students, and to avoid
any censoring, repressive or prohibitive attitudes. Behaving as if armed conflict or disagreements did not
exist or thinking of school as a platform above these issues is not realistic. An education platform that is
detached from social problems could trivialize the school and teachers for students. For teachers to
facilitate open debate, their employer, which is the state, should be able to trust them on these issues. If
the teachers encourage their students to build foundations for their arguments, to fully understand
counter-arguments, and to make multi- dimensional, analytical evaluations, the kids would be empowered
to come up with democratic solutions towards reconciliation of contradictory and challenging social issues,
while still taking into account the bases of different opinions and approaches.

Teachers think the training they receive in teachers college does not prepare them for teaching, especially in
conflict areas and multicultural settings. It would be beneficial to reform the curriculum of teachers colleges
so as to enable teacher candidates to see Turkey’s multicultural and multilingual nature, recent history and
up to date information on prevalent social problems.
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Teachers who are natives of Western provinces and serving in Mus and Van said if Kurdish was offered as an
elective course during their training they would have found it beneficial. It is a positive step that some
universities now offer such courses. Learning a language through contact with the culture and literature that
the language facilitates, lessen problems in communication and enriches a person. It would be positive in
many levels for teachers to be encouraged to learn at least one more language being spoken by different
communities in Turkey.

The fact that teachers assigned from western provinces to the East is mostly inexperienced and wants
to leave as soon as possible have a negative impact on the education of children.
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Appendix 7

Questions for teacher interviews

Occupational Background and Experience
1) What is your specialty?
2) Which school did you graduate from?
3) For how many years have you been a teacher?
4) Where did you teach?
5) Which school are you working in now?
6) For how many years have you been in this school?

7) Your labour union activities?

Personal Background
8) Where is your family from?
9) Where were you born and raised?

10) What is your ethnic identity? Social belonging?

11) Your mother tongue?

12) Which other languages do you speak?

Kurdish-Turkish conflict (explicates usage of conflict does not only refer to physical violence but to any
issue that could arise from discord)

13) How do you see the environment of conflict in Turkey in connection with Kurdish/Turkish issue?

Projection of conflict onto everyday life and school environment, and proposals for a solution
14) Does this conflict reflect onto your life and how?

15) How does the Kurdish/Turkish issue and its eventualities project onto the school setting and
education environment? What are your experiences in schools that you worked in?

16) How is the current school structure interacting with conflict and issues related with conflict?
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17) What is your evaluation of curriculum and course materials with regard to Kurdish issue?
18) Could teachers deal with conflict-based problems? How do they deal with those problems?

What is your evaluation of their approach? How do you cope with it? What methods did you try? Do
you think what has been done/you have done is sufficient?

19) From whom are you able to get support from when dealing with conflict-based problems?

20) Are you faced with obstacles or resistance when trying different methods? Could you
elaborate?

21) Do you think teachers could have an important role in resolution of conflict-based problems and
establishing peace? How?

22) Do teachers need special skills, abilities and instruction when teaching in conflict settings?

23) Does formative education that you received as a teacher candidate help you in this regard?
How? What is missing? How could it be supplemented?

24) As an educator what else would you have done to contribute to peace process?

25) Could those be done in the legal framework and workflow of Ministry of National Education?

26) What kind of support could be given to students and parents in schools where there is
conflict so they don’t have or could resolve their problems?

27) What could be done politically to resolve Kurdish/Turkish issue? Which groups could take

part in the resolution and what roles could those groups play?
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Appendix 8

Questions for interviews with headmasters and vice headmasters
1) Your specialty?
2) For how many years have you been teaching?

3) Where have you taught?

4) Your title as an administrator?

5) For how many years have you been on administration?

6) Which school did you graduate from?

7) Where were you born and raised?

8) What’s your native language? Which languages do you speak? How did you learn them?

9) What are your labour union activities?

10) How would you define Turkish-Kurdish conflict?

11) How does the conflict environment in the city/region affect the school? How is conflict and
Kurdish/Turkish issue projected onto the school?

12) How is the school trying to cope with this?

a) What are the experiences with the language problem?

b) How are you trying to resolve the problems, which are reflections of the Kurdish issue?

13) How do parents see the school?

a) Do you have problems with parents that stem from conflict around? What are these problems?
b) What could you do to resolve those problems?

c¢) Could you get support to resolve those problems? How and from where?

14) How do you think the problems that stem from conflict that are projected upon the school could be
resolved?

-At school:

-Ministry of National Education:

-Provincial Directorate of Education:
-The state:

-Parents:
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Appendix 9

Questions for parent interviews

1) How many children do you have in school? Girl or boy? Which grade are they in?
2) How is communication with the school, teachers and administrators?

3) What do you think about the environment of conflict in the society?

4) Is this projected onto your child’s education? Are there conflict-based problems? What are your

experiences?
- What kind of issues does your child bring back home from school?
5) Could you communicate with the school on those issues?

6) What do you think could be done to resolve the conflict-based problems?
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Appendix 10

Information and Consent Form

Dear participant,

You are invited to participate in this research, conducted as part of the project titled “Supporting
teachers as actors in the peace process”, jointly carried out by Bogazi¢ci University, Mus Alparslan
University and Helsinki Citizens’ Assembly.

Your contribution involves an interview with the researchers, expected to take between 60 to 90 minutes.
Your personal information will be kept strictly confidential and will not be included in the reports. The
voice recording of the interview will only be accessible by the researchers and will be erased after a certain
time.

There are no good or bad answers to the questions that will be directed to you. It is intended that
interviewees convey their experience and opinions with no reservations in a secure setting. You may choose
not to answer questions that you are not comfortable with and may withdraw from the interview at any
point with no adverse consequences.

You may contact the researchers for your questions about the research by calling XXX or via the following
email addresses: banu.can@gmail.com , gokf@boun.edu.tr or sonersimsek@gmail.com

If you agree to take part in the project with the information and conditions stated above, please fill the
section below.

Thank you.

Participant’s signature:

Date:


mailto:banu.can@gmail.com
mailto:gokf@boun.edu.tr
mailto:sonersimsek@gmail.com
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Kapitel 2
Ders Planlar - Unterrichtsplanungen
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2.1 Beispiel: Unterrichtsplanung aus der Praxis

UNTERRICHTSPLANUNG -2

Lehrkandidat [anonym] Thema: Menschenrechte von
der Vergangenheit
bis heute

Lehrer A. 3215090035 Datum/Tag: 08.05.2013

Schulnummer:

Klasse: 6/E° Uhrzeit: 9:10

Fach: Sozialkunde Unterrichtsdauer: 40 Minuten

LERNERTRAGE:

- Ausgehend von historischen Dokumenten analysiert er/sie den Entwicklungsprozess der
Menschenrechte.

- Er/sie ist gewillt, universelle Sachverhalte wie das Recht zum Leben, Religions- und
Gewissensfreiheit, die Gesetzeshoheit zu verteidigen.

- Er/sie diskutiert die historische Entwicklung des demokratischen Regierungsverstandnisses in
verschiedenen Epochen und Kulturen, indem er/sie sich auf Dokumente stitzt.

- Er/sie vergleicht Regierungsmodelle von der Vergangenheit bis heute.

- Er/sie erlangt Bewusstsein auf den Ebenen Menschenrechte und Schutz von Rechten.

- Er/sie kann chronologisch die Entwicklung der Menschenrechte auflisten.

- Er/sie stellt Verbindungen zwischen historischen Dokumenten und aktuellen Themen her.

MATERIALIEN
(als Liste)

- Tafel
- Lehrbuch
- PowerPoint-Présentation

* Es handelt sich um die 6. Klasse der Primarstufe des 8-jahrigen Primarstufensystems.
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STUNDENABLAUF

- Den Unterricht habe ich damit begonnen, indem ich auf die Themen, die ich unterrichten
wirde, eingegangen bin. Ich habe versucht, ihre Aufmerksamkeit zu steigern, indem ich gesagt
habe, dass wir am Ende der Stunde eine Aufgabe bearbeiten werden, die mit diesen Themen zu
tun hat.

- Ich habe die Fragen ,,Welche Ereignisse von der Vergangenheit bis zu unserem heutigen Tag
haben zur Entwicklung der Menschenrechte beigetragen?* und ,,Wie haben sich die
Menschenrechte entwickelt?* an die Klasse gerichtet. Nach den Antworten habe ich mich der
Erlauterung des historischen Ablaufs gewendet.

- Ich habe einige Gesetzesbestimmungen per Powerpoint-Prasentation gezeigt, nachdem ich vom
Inhalt des Codex Hammurabi* und seiner Geschichte erzahlt habe. Danach habe ich die Klasse
gefragt, ob diese Gesetze kompatibel mit den Menschenrechten sind. Es gab einige, die der
Meinung waren, dass sie kompatibel sind, da die Gesetze auf dem Qisas-Prinzip® griinden. Ich
habe betont, dass es nicht moglich ist, dass diese Gesetze mit unseren heutigen
Menschenrechten vereinbar sind.

- Ich habe die Bedeutung und die Bestimmungen der Magna Carta erldutert.

- Nach einer kurzen Wiederholung der Dokumente, die wir behandelt haben, bin ich zur
Aufgabe Ubergegangen.

- Dazu habe ich Hite verteilt, die unterschiedliche Ansichten symbolisierten. Nachdem ich eine
kurze Erklarung zur Aufgabe gegeben habe, habe ich je nach der Farbe der Hite die
Meinungen uber die Magna Carta eingeholt.

MESSEN UND BEWERTEN

ERLAUTERUNG: Es wird ein Arbeitsblatt erstellt und wéahrend des Unterrichts eingesetzt. Ein
leeres Beispiel-Arbeitsblatt wird der Unterrichtsplanung angehangt.

QUELLEN

Neben den genutzten Lehrblchern werden mindestens vier Quellen genutzt. Dies kdnnen
Bulcher, Zeitschriften, Zeitungen und das Internet sein. Doch mindestens zwei dieser Quellen
mussen schriftliche Quellen wie Bicher oder Zeitschriften sein.

- Veysel Giiltas “Gegmisten giiniimiize insan haklar1” Bilge Yay. 2004/Ankara

- Cemal Baki Akyol ve Ozan Erézden “Insan Haklarmin Tarihsel Gelisimi” Toplumsal Katilim
ve Gelisim Vakfi/ Ist. 2003

- www.aofanadolu.edu.tr/Kitap/ioltp/1268

- www.egm.qgov.tr/egitim/dergi/eskisayi/30/makaleler/FiratYildiz

4 Babylonische Gesetzessammlung aus dem 18. Jh. v. Chr.

> Der Begriff gisas kommt aus dem Arabischen und ist ein Prinzip der Wiedervergeltung. D.h., ein Opfer darf dem Tater
einen gleich schweren Schaden zukommen lassen; vergleichbar mit ,,Auge um Auge, Zahn um Zahn“.
http://www.islaminstitut.de/uploads/media/Strafrecht.pdf (Aufrufdatum: 14.07.15)



http://www.aofanadolu.edu.tr/kitap/ioltp/1268
http://www.egm.gov.tr/egitim/dergi/eskisayi/30/makaleler/FiratYildiz
http://www.islaminstitut.de/uploads/media/Strafrecht.pdf
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VORNAME-NACHNAME:
NR.:

FULLT DIE UNTENSTEHENDEN LUCKEN, INDEM IHR DIE PASSENDEN BEGRIFFE
EINSETZT.

1) Die vollstandigste und alteste Verfassung, die bis zu unserem heutigen Tage gelangt ist,

2) Die letzte Rede, die der Prophet Mohammed vor seinem Tod hielt, heif3t...
3) Die erste historische Verfassungsurkunde ist......
4) Im Codex Hammurabi ist die ...... -Regel giiltig.

KREUZT BEI DEN UNTENSTEHENDEN SATZEN DIEJENIGEN, VON DENEN IHR DENKT,
DASS SIE RICHTIG SIND, DAS R, UND DIEJENIGEN, VON DENEN IHR DENKT, DASS SIE
FALSCH SIND, DAS F AN.

5) Der Codex Hammurabi ist mit den heutigen Menschenrechten kompatibel. R F

6) Die Abschiedspredigt griindet auf dem Gleichheitsprinzip. R F

7) Die Magna Carta beinhaltet keine Bestimmung bezuglich der Menschenrechte. R F

8) Die Hammurabi-Gesetze sichern Erbrechte ab. R F

9) Erklart anhand von Beispielen inwieweit die Abschiedspredigt zu den heutigen
Menschenrechten passt.

10) Welche Bestimmungen beinhaltet die Magna Carta hinsichtlich des Schutzes fundamentaler
Rechte? Erldutert.
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2.2 Milli Egitim Bakanhgi
Veroffentlichte Unterrichtsplanung

Diese Unterrichtsplanung ist eine Online-Veroffentlichung des Tirkischen Bildungsministeriums
MEB (Milli Egitim Bakanligi).

Quelle: http://ttkb.meb.gov.tr/dosyalar/vatandaslik/3.tema%204.kazan%C4%B1m.pdf

Die Ubersetzung rechtlicher Termini wurde von Mehmet Latif Durlanik gepriift.


http://ttkb.meb.gov.tr/dosyalar/vatandaslik/3.tema%204.kazan%C4%B1m.pdf

Staatsburgerschafts- und Demokratieerziehung 8. Klasse

Zeitdauer : 40 Minuten

Thema : Unsere Rechte und Freiheiten

Lernertrage : Er/sie beruft sich beim Schutz und der Entwicklung seiner/ihrer Rechte

auf
demokratische Wege.

Erlauterungen : » Es wird Bezug genommen auf demokratische und friedvolle Wege,
um von eigenen Rechten Gebrauch zu machen.
« Es wird Bezug genommen auf einfache und schnelle
Zugriffsmaoglichkeiten auf die Justiz und gesetzliche Schutzmalinahmen.
+ Themen wie eine Offentlichkeit bilden, die Nutzung des Rechtes auf
das Stellen von Antrégen, die Inanspruchnahme von Ordnungshitern,
sich an behdrdliche und gerichtliche Instanzen wenden werden dem
Niveau der Schulerinnen und Schiler entsprechend vermittelt.

Grundlegende

Kompetenzen : Recherche, Problemldsen, kreatives Denken, Initiative,
Kommunikation, die effektive und schéne Nutzung des Turkischen, die
Nutzung von Informations- technologie.

Grundlegende Werte : Freiheit, Gerechtsein, Verantwortung, Zusammenhalt,

Kompromissbereitschaft.

Materialien . Arbeitsblatt

1. Teilen Sie die Klasse in Zweier-Gruppen ein und verteilen Sie die Arbeitsblatter. Lenken Sie ihre
Aufmerksamkeit auf das Thema, indem Sie Ihren SuS die Karikatur auf der ersten Seite des Arbeitsblattes
zeigen und sie fragen, was ihre Reaktion sein wiirde, wenn sie selbst solch ein Ereignis erlebt hatten. Stellen
Sie, indem Sie ihre Antworten hinterfragen, sicher, dass die SuS verstehen, dass die beste Lésung rechtlich
erreicht werden kann (5 Minuten).

2. Sichern Sie, dass die SuS Seiten 2 und 3 des Arbeitsblattes aufmerksam untersuchen. Ubernehmen Sie bei
Bedarf die erforderliche Steuerung und Instruktion. (15 Minuten).

3. Fordern Sie die SuS dazu auf, die Fallbeispiele auf dem Arbeitsblatt zu lesen und eines auszuwahlen.
Stellen Sie sicher, dass sie dann, dem ausgewahlten Fallbeispiel entsprechend, eine Anfrageform
(schriftlichen Antrag stellen, Klage erheben, Offentlichkeitshildung) und die jeweilige Stelle, an die sich die
Anfrage richtet, (Amt, Ministerien, zustandiger Ausschuss u.A.) festlegen und mit der ausgesuchten
Anfrageform einen Antrag stellen. Dabei sollen sie die in Anhang 1 und 2 aufgefiihrten Informationen tber
die Institutionen und Einrichtungen benutzen.

4. Wéhlen Sie die besten Beispiele aus und préasentieren diese an der Tafel.




ARBEITSBLATT 1

Ihr habt im Krankenhaus erfahren, dass anstatt eures ungesunden Zahnes ein gesunder Zahn
gezogen wurde. Was wirdet ihr tun?

A) Ich wiirde mich mit dem Zahnarzt streiten... (Hat eure Wut das Problem gel6st?)

B) “Ach je! Wenn ich doch nur Gliick hétte!” sagend sich dem Schicksal fiigen. (Wurde das
Problem gel6st, indem ihr geschwiegen habt, nachdem ihr Ungerechtigkeit erfahren habt?)

C) Ich wirde bei der zustandigen Dienststelle eine Beschwerde einreichen

_—-—'_"__-_-_'—‘—-_
Wie kann es sein, dass Sie
meinen falschen Zahn
ziehen?!

Ach jel
Da mein falscher Zahn Ich Pechvogel...
gezogen worden ist, ...




ARBEITSBLATT 2

In manchen Situationen unseres Lebens erleben wir Probleme mit Menschen oder Institutionen. In
demokratischen Gesellschaften ist es essenziell, Probleme in gegenseitigem Einvernehmen zu losen.
Doch manchmal kénnen wir Probleme nicht durch eine Ubereinkunft 16sen.

In solchen Situationen suchen wir die Losung in der Justiz.

DIE WEGE DER RECHTSFINDUNG IM RECHTSWESEN

v

RECHTSFINDUNG IN DER ORDENTLICHEN BEHORDLICHE RECHTSFINDUNG
GERICHTSBARKEIT

In Situationen, in denen wir die Probleme, die wir Manchmal kénnen wir Probleme mit staatlichen
mit Menschen erleben, nicht untereinander l6sen Einrichtungen und Institutionen erleben. Wenn die

.. - . Entscheidungen, di ministrative Instanzen wi
kénnen, wenden wir uns an das Gericht. _ts_c N _du gen, die administrative Instanzen wie
Ministerien und Stadtverwaltungen getroffen haben, zu

Rechtsverletzungen fiihren,

{ {

SCHADENERSATZ- ANFRAGE AN DIE VERWALTUNGS-
KLAGEN KLAGEN DIREKTION und KLAGEN
RECHT AUF EINE o
Kann zur Wenn ein Mensch ein ANTRAGSSTELLUNG RIS LI? belm
Entschadigung des Verhalten zeigt, das in o V_erwaltungsgerlcht
Nachteils, den die e VBRI €l senden wir einen eine Anklage.
Menschen aufgrund D_e“kt_fEStgelegt Ist, Ant_rag _an dle.
. . wird ein Strafverfahren Institution, mit der
Ihl’.el’ SRR LI gegen ihn eingeleitet. wir Probleme
erlitten haben' Zum BEiSpiE| wird haben. oder an
erhoben werden. gegen jemanden, der die ’

andere zusténdige

Bildung in einer Schule Institutionen

verhindert, ein

Strafprozess beschritten. (Siehe Anhang-1)
Wir fordern unser Recht mittels Rechtsanwalten beim In Situationen, in denen der Schutz unseres
Gericht. Anwalte helfen uns beim Erheben einer Lebens und Besitzes, der Frieden in der

Anklage oder, wenn eine Anklage gegen uns erhoben
wird, bei der Verteidigung. Wenn wir nicht genug

Idh inen Anwalt hl . . .. .
G? . aben,_um etnen Anwat 2U l_:)eza IS Die Nummern 155 fiir die Polizei und 156 fir die
wir uns an die Anwaltskammer, die der Berufsverband

der Anwilte ist. In dieser Situation beauftragt die Gendarmerie sind kostenlos und 24 Stunden im

Anwaltskammer einen Anwalt fiir uns. Der Staat gesamten Land erreichbar.
bezahlt diesen Anwalt.

Gesellschaft und der Landfrieden geféahrdet sind,
kdnnen wir uns an die Justizbehdrden wenden.




ARBEITSBLATT 3

\ Fir eine rechtliche Hilfe oder
Beratung kannst du die Anwalts-
kammer deiner Stadt oder den
,,Soziale Dienste und Kinder-
schutzbund“ anrufen. Diese Stellen
bieten Sozialarbeiter und Anwalte,
die sich deine Probleme anhoren
und dir helfen, indem sie dich an
entsprechende Personen und
Institutionen weiterleiten. Auflerdem
gibt es den Anschluss 183. Diese
Nummer kannst du aus der ganzen
Tirkei jederzeit anrufen und Hilfe
erhalten, wenn dir oder einem/r

Wenn ihr oder ein Freund/Bekannter von euch

* vernachléssigt oder missbraucht worden seid

* Gewalt erleidet

« die Bildung nicht fortsetzen konnt

« nicht mit den Eltern in Kontakt steht

« Opfer von Kinderarbeit seid

* unter physischem oder psychischem Missbrauch leidet

« unter schlechten Arbeitsbedingungen arbeitet

* trotz unangemessenen Alters zur Arbeit gezwungen werdet
« aufgrund von Sprache, Religion, Ethnie, Geschlecht
diskriminiert werdet

« ein Problem mit dem Personenstandsregister habt

» aus irgendeinem Grund die Schule wechseln miisst

« in einem laufenden Gerichtsverfahren einen Anwalt braucht

K / Bekannten Schaden zugefiigt wird.

Wenn wir daran glauben, dass manche Handlungen des Staates oder anderer Einrichtungen fir die\
Gesellschaft oder die Umgebung, in der wir leben, schadenbringende Folgen haben werden, kénnen wir,
indem wir die Sensibilitat des Volkes dafiir steigern und eine Offentlichkeit bilden, diese Handlungen
verhindern.

Um eine Offentlichkeit zu bilden, kénnen wir Medien wie Radio, Fernsehen, Zeitung, Zeitschrift und
Internet nutzen. Indem wir Antrdge und Unterschriften des Volkes sammeln, kénnen wir unser Recht
einfordern. Manchmal konnen wir auch mit einer Genehmigung von entsprechenden Instanzen
Protestdemonstrationen mit Plakaten machen. Dadurch wiirden wir die gesellschaftliche Sensibilitat steigern.

Nutzt Anhang 2 und schreibt die Adresse und Telefonnummer der Anwaltskammer und des ,,Soziale Dienste und
Kinderschutzbundes‘ eures Wohnortes in die untenstehende Tabelle.

SOZIALE DIENSTE
ANWALTSKAMMER UND
KINDERSCHUTZBUND

TELEFON

ADRESSE

Wiéhlt eines der unten aufgefiihrten Fallbeispiele aus und legt eine zum Fall passende Antragsform (schriftlichen
Antrag stellen, Senden einer Email, Erheben einer Anklage, Bilden einer Offentlichkeit u.A.) sowie die zu
kontaktierende Instanz (zustandige Direktion, Prasidium, Ministerium, Ausschuss, Delegation u.A.) fest.

Stellt einen Antrag mit der festgelegten Antragsform.

1. Fall: Inhr wurdet im Krankenhaus falsch behandelt, weil euer gesunder Zahn gezogen wurde.

2. Fall: Euer Nachbar zwingt sein Kind im Grundschulalter auf der StralRe zu arbeiten.

3. Fall: Das von der Gemeindeverwaltung in eurer StralRe gedffnete Bauloch ist seit Monaten schon nicht
geschlossen worden und stellt eine Gefahr da, weil keine Sicherheitsmanahmen getroffen worden sind.
4. Fall: Die Fabrik in eurem Viertel unternimmt trotz zahlreicher Anfragen keine MalRnahmen gegen
Umweltverschmutzung.




ANHANG -1

AUSSCHUSSE UND KOMMISSIONEN, AN DIE MAN SICH MIT ANTRAGEN WENDEN KANN

AUFGABE DES AUSSCHUSSES / DER KOMMISSION

KONTAKTDATEN

Petitionsausschuss der Grof3en Turkischen
Nationalversammlung

Jeder Birger der Republik Tirkei kann einen Antrag an die Grol3e
Turkische Nationalversammlung fir jede Art von Wunsch,
\Vorschlag oder Beschwerde einreichen. Der Petitionsausschuss muss
dem Antragssteller spatestens innerhalb von 60 Tagen Informationen
hinsichtlich des Antragsergebnisses und des Handlungsverfahrens
zukommen lassen.

Petitionsausschuss der Grof3en Turkischen
Nationalversammlung

06543Bakanliklar/ ANKARA
Telefon : (0312) 420 62 96-97
Fax : (0312) 420 53 65

E-Mail : dilekkom@tbmm.gov.tr

Kommission der Grof3en Turkischen Nationalversammlung zur
Prufung der Menschenrechte

Die Kommission, die viele Aufgaben innehat, die sich auf
Menschenrechte beziehen, beschéftigt sich insbesondere mit
Rechtsverletzungen. Wenn ihr denkt, dass eure fundamentalen
Rechte und Freiheiten verletzt werden, kénnt ihr euch mit einem
Antrag an die Kommission wenden. Euer Antrag wird von der
Kommission gepruft und an zusténdige Instanzen weitergeleitet,
wenn es als notwendig erachtet wird. Die Kommission muss dem
Antragssteller spatestens innerhalb von 60 Tagen Informationen
hinsichtlich des Antragsergebnisses und des Handlungsverfahrens
ukommen lassen.

Kommission der Grof3en Turkischen Nationalversammlung zur
Prufung der Menschenrechte

Turkiye Buyik Millet Meclisi

insan Haklarim Inceleme Komisyonu

06543 Bakanliklay ANKARA

Telefon: (0312) 420 54 06 Fax : (0312) 420 53 94
E-Mail : inshkkom@tbmm.gov.tr

Abteilung des Kanzleramtes fir Menschenrechte

Neben vielen anderen Aufgaben werden Antrége geprift und
bearbeitet, die sich auf Behauptungen zu
Menschenrechtsverletzungen beziehen. AulRerdem ist es die Aufgabe,
Arbeiten zur Ergreifung von Préaventivmalinahmen zu koordinieren.
Das Préasidium fiir Menschenrechte tberpriift Behauptungen
bezliglich Menschenrechtsverletzungen und stellt sicher, dass
erforderliche Handlungen in die Wege geleitet werden, wenn eine
Rechtsverletzung konstatiert wird, indem es Kontakt mit zustandigen
Institutionen aufnimmt.

Abteilung des Kanzleramtes fir Menschenrechte

Yiiksel Caddesi No: 23 Kat: 3 Yenisechir/ANKARA
Telefon : (0312) 430 72 84 — 430 61 93 — 43023 78
Fax : (0312) 430 43 97

E-Mail : ihb@basbakanlik.gov.tr

Gesundheitsministerium Generaldirektion fir
Behandlungsleistungen
Abteilung fur Patientenrechte

Ist verantwortlich fur die Préavention von Verletzungen der
Patientenrechte.

Gesundheitsministerium Generaldirektion fir
Behandlungsleistungen
Abteilung fur Patientenrechte

Adresse : Saglik Bakanligi Tedavi Hizmetleri Genel Miid. Hasta
Haklar1 Subesi B Blok Kat: 2 No: 8 Sithhiye/ ANKARA

Telefon : 184 veya (0312) 585 14 79-80-81

Fax : (0312) 585 15 65

E-Mail : hastahaklari@saglik.gov.tr

Kommunikationszentrum des Kanzleramtes
(BIMER Anschluss 150)

In Bezirksdémtern, Regierungsprasidien und Ministerien wurden

., Auskunftsbiiros fiir Offentlichkeitsarbeit* begriindet. Man kann sich
hier Informationen zu Themen hinsichtlich Rechtsverletzungen
einholen, das Recht auf das Stellen von Antragen geltend machen
oder sich bezliglich Behdrdenvertretern wenden.

Kommunikationszentrum des Kanzleramtes
(BIMER Anschluss 150)

Adresse : Bagbakanlik Halkla iliskiler Daire Baskanligi Merkez Bina
B/19 06640 Kizilay/ANKARA

Telefon : 150 veya (0312) 413 70 00

Fax : (0312) 425 13 75

Petitionsrat des Innenministeriums fur die Prifung von
Menschenrechtsverletzungen

Ihr kénnt Anliegen und Beschwerden beziiglich Rechts- und
Freiheitsverletzungen, die von der Strafverfolgungsbehérde
begangen werden, diesem Ausschuss mitteilen.

Ziviler Aufsichtsrat des Innenministeriums fr die Prifung von
Menschenrechtsverletzungen

Adresse : Igisleri Bakanhigi Miilkiye Teftis Kurulu

Baskanlig1 insan Haklar1 [hlalleri

inceleme Biirosu

06100 Bakanliklary/ ANKARA

Telefon : (0312) 425 72 14 (dah. 3472) — 418 14 83-69

Fax : (0312) 418 12 60



mailto:dilekkom@tbmm.gov.tr
mailto:inshkkom@tbmm.gov.tr
mailto:ihb@basbakanlik.gov.tr
mailto:hastahaklari@saglik.gov.tr

ANHANG -2

EINIGE INSTITUTIONEN UND EINRICHTUNGEN, UBER DIE IHR HILFE ERHALTEN KONNT

SOZIALE DIENSTE UND

STADT ANWALTS- KINDERSCHUTZBUND
KAMMER BEZIRKSDIREKTION
. Adres: Adliye Saray: Kat: 2/ EDIRNE Tel:(0284) 212 73 09
EDIRNE Tel: (0284) 22510 55
Fax:(0284) 2251055
Adres: Adliye Saray: Kat: 2/ ELAZIG
§ Tel: (0424) 2181971 Tel:(0424) 2181573
ELAZIG Fax: (0424) 236 58 45 2336751
Adres: Istiklal Cad. Orhan Apaydin Avrupa:
] Sok. No: 20 Baro Han Kat: 2 Beyoglu Tel : (0212) 5114275 (5 hat)
ISTANBUL ISTANBUL Tel:(0212) 251 63 25 Anadolu:
Fax:(0212) 29389 60 Tel : (0216) 4271100
589 3555 -56
Adres: Akabe Mah. Cemil Cicek Cad.
Yeni Adalet Sarayr No: 175 A Blok Tel :(332) 32064 41
KONYA Zemin Kat 42050 Karatay / KONYA Tel: 3208441
(0332) 356 00 18
Fax: (0332) 356 00 83
. Adres: Peker Mah. Belediye Cad.No: Tel :(236) 2311001
MANISA 64/4 45020 | MANISA Tel:(0236) 238
98 72 Fax: (0236) 23330 88
Adres: Ravza Cad. Yaykent Sit.
. , Tel :(482) 2124479
MARDIN E-Blok No: 1 Yenisehir/ MARDIN Tel: 2123795
(0482) 213 60 43
Fax: (0482) 2121876
Adres: Adliye Binasi Kat: 2/ MERSIN
. Tel: (0324) 23119 65 Tel :(0324) 2311255
MERSIN 2376107-08
(0324) 23131 27
Fax:(0324) 2382959
Adres: Adliye Binasi Kat: 2 / SAKAR-
Tel :(0264) 277 36 90
SAKARYA YA 2773692
Tel:((0264) 272 08 40 Fax: (0264) 272
0840
Adres: Adliye Binasi Girig Kat SAM-
Tel :(362) 43591 92
SAMSUN SUN 43559 45
Tel:(0362) 43139 70
Fax:(0362) 43554 87
Adres: Adliye Binasi YOZGAT Tel :(354) 2121047
YOZGAT 2121307

Tel: (0354) 212 27 34
Fax: (0354) 217 48 08
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Kapitel 3
MEB

Ders Kitabi1 - Schulbuch
,Staatsburgerschafts- und
Demokratieerzichung*

(Primarstufe Klasse 8)
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3.1 Verschiedenheit und Gesellschaft
4. VERSCHIEDENHEIT UND GESELLSCHAFT
(tark.: Farkliliklar ve Toplum)

VORBEREITUNG AUF DAS THEMA

A. Untersucht diese beiden Fotos. Nehmt, unter Beachtung der Fotos, Stellung dazu, ob ihr den darunter stehenden
Ansichten zustimmt oder nicht. Begriindet eure Ansichten.

Foto 2.4.: Ratsel

e Damit ein ausdrucksvolles Bild entsteht, miissen jede Teilstlicke angemessen zusammengefiigt werden.

e [Das Entstehen] eines schénen Bildes hédngt vom Zusammenkommen verschiedener Farben und Formen auf eine
harmonische Art, sogar kameradschaftlich, ohne einander zu iberdecken, ohne einander auszuschlie3en, ab.

e Die Gesellschaft, in der wir leben, ist aus Menschen verschiedener Farben, Ethnien, Geschlechter,
Glaubensvorstellungen und politischer Uberzeugungen entstanden. Wenn es keine Menschen unterschiedlicher
Ansichten, Gedanken und Werte gibt, ist es nicht mdglich, dass eine ausgegeglichene/intakte Gesellschaft
entsteht, die Uber kulturelle Reichtlmer verfugt.

B. Lest die Verse Mevlanas und beantwortet die Fragen.

~Komme, komme, was immer du auch bist, komme!
Egal ob du ein Ungliubiger, ein Feueranbeter, egal ob du ein
Gotzenanbeter bist.komme!
Unsere Karawane ist nicht die der Hoffhungslosigkeit.
Auch wenn du hundert Mal dein Bufiversprechen gebrochen hast,
komme!*

(Mevlana, Mesnevi-i Serif, S. 92)

1. Diskutiert die Bedeutung der Ansichten Mevlanas, indem ihr vor Augen fuhrt, dass die Gesellschaft, in der wir
leben, aus Menschen unterschiedlicher Sprache, Religion, ethnischer Herkunft, Glaubensrichtung, politischer
Ansicht, Weltvorstellung etc. besteht.

2. Welche Werte entstehen in einer Gesellschaft, in der Menschen verschiedener Ansichten und verschiedener
Religionen gemeinsam leben? Diskutiert.

3. Welche Haltung erfordert es eurer Meinung nach, damit gewéhrleistet werden kann, dass Unterschied in
Sprache, Religion, Ethnie, Weltvorstellung und politische Ansicht kein Konfliktgrund werden und verschiedene
Gruppen friedlich miteinander leben? Erklart.
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3.2 Gesellschaftliche Geschlechtergleichheit
6. GESELLSCHAFTLICHE GESCHLECHTERGLEICHHEIT
(tark.: Toplumsal Cinsiyet Esitligi)

VORBEREITUNG AUF DAS THEMA

A: Analysiert die untenstehenden Karikaturen, benennt, was ihr seht, und beantwortet die Fragen.

Karikatur 2.7: Eine Karikatur von Laura Collobi Karikatur 2.8: Eine Karikatur von Laura Collobi

1. Stellen die Situationen in den Karikaturen einen Normalfall dar? Wie sollte es in der Realitat sein?

2. Gibt es eurer Meinung nach Berufe nur fir Manner oder nur fur Frauen? Erlautert den Grund.

B: Sammelt Informationen Uber die Frauen, die im Turkischen Befreiungskrieg an der Seite der Manner gekampft und ihre
Heldentaten gezeigt haben, und notiert sie.
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3.3 Die demokratische Losung unserer Probleme

7. SORUNLARIMIZIN DEMOKRATIK ¢OZUMU

& KONUYA HAZIRLANALIM
Asagiya (¢ ayn masaldan bélimler alinmistir. Bunlan okuyarak sorulan yanitlayiniz.

¢ Cani sikilan yavru fil, hortumuyla kocaman kocaman sesler gikanr, kendi se- 2 "
sini 0yle begenir ki bir tiirli susmak bilmez. Gece olur ama yavru fil hala sesler GeCevl
cikarmaya devam eder. Filin sesinden kimse uyuyamaz. Sonunda maymun da- UNU.THN AT
yanamaz, uyumak istedikleri ve gurtiltliyli kesmesi konusunda yavru fili uyanr. Fil
Ama yavru filin uykusu kactidgi icin bu sefer de top oynamaya baslar, topa tek- ¥ ( o~y
meler atar, eglenir, guriltistiinden kimsenin uyuyamadigini digtinmez. Sabaha
karsi iyice yorulur ve uyumaya baslar. Tam uyuyacakken digsardan miithig bir
gurtilti duyar. Ayilar, maymunlar, kurbagalar, geyikler, aslanlar uyanmig; oyun
oynarlar, degisik sesler gcikanrlarmis. Arkadaslanna uyumak istedigini sdyler ama
onlar da uyku saatinin goktan bittigini, sabah oldugunu séylerler. (Aytiil Akal, Ge-
ceyi Unutan Fil) (Ozetlenmistir.)

AGHS NSRRI

« |ki kavgaci gocugun diktigi elma adaclan birbirleriyle siirekli kavga edip g .
kendi gelisimlerini engeller. Ginlerini kavga ederek gegirdiklerinden hicbir kus “‘.' :gvﬂczncl
dallanna yuva yapmaz, kelebekler, arlar, tirtillar onlarla arkadaslk yapmak iste- ‘ AVTOL AKAL
mez, meyve vermedikleri igin gocuklardan da sevgi géremezler. Sonunda yaprak- S
lan sararmaya, dallan kurumaya baslar. lki kavgaci agag yaptiklanndan utanir ve
yapraklarini birbirinin tizerinden gekmeyi dener ama bosuna, yapraklar oyle i¢
ice girmis ki ayramazlar. Bir kus bunlann yardimina kosar, tim kus arkadaglarini
cagirarak yapraklann birbirinden ayrimasini saglar. Ama sorun sadece yaprak-
lar degildir. Kékleri de birbirine dolanmigtir. O sorunu da solucanlar goziimlerler
ve iki kavgaci aga¢ o giinden sonra bir daha kavga etmezler, kuslar, kelebekler,
cocuklarla dost olurlar. (Aytiil Akal, Iki Kavgact Agag) (Ozetlenmistir.)

* Kocaman bir ormanda tiim hayvanlar mutlu ve huzurlu yasarken bir giin fil
iri ciissesine, aklina ve glicine giivenerek ormandaki golii sahiplenmig ve kim-
seye golden su icirmemis. Hayvanlar kendilerine baska bir gol bulmuslar. Sonra
fil, goliin gevresindeki agaglan sahiplenerek kimseyi agaclara yaklastirmamis.
Hayvanlar ¢aresiz bagka agaclara taginmislar. Fil iyice simarmig ve bu orman §
benim diyerek hepsini ormandan kovalamis. Herkes kendine bir ev bulmus ama
hi¢c kimse yeni evinden memnun degilmis. Sonunda care olarak bir temsilci seg-
meyi diistinmusler. Ziirafa, aslan ve gergedani temsilci secip file géndermisler.
Zaten yalmzliktan sikilmisg haldeki fili ikna etmisler ve karar verirken bir gocuk
onlara yol gostermis hep birlikte ormanlarnna geri donmuigler. Fil bir daha sima-
nklik yapmamaya s0z vermis. Boylece hep birlikte mutiu yagsamaya yeniden bas-
lamiglar. (Aytil Akal, Simarik Fil) (Ozetlenmistir)

 SIMARIK
iy

AYTUL AKAL

1. llk masalda yavru fil demokrasinin hangi temel ilkesine aykiri davranmistir?
2. ikinci masalda agaclar, demokrasinin hangi ilkelerini, ne sayesinde kavramislardir?

3. Uglincii masaldan demokrasinin segme ve segilme hakki, gok seslilik, cogulculuk, uzlasma-
cilik ilkeleri ile ilgili gikardiGiniz sonuglar nelerdir?

4. Karsilagtiginiz herhangi bir sorunu diisiiniiniiz ve masallari g6z oniine alarak bu sorunu nasil
cozebileceginizi belirtiniz.

6‘5)
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7. DIE DEMOKRATISCHE LOSUNG UNSERER PROBLEME

(tdrk.: Sorunlarimizin Demokratik C6zumu)

VORBEREITUNG AUF DAS THEMA

Unten sind Abschnitte aus drei verschiedenen Geschichten aufgefiihrt. Lest sie und beantwortet die
Fragen.

Der Baby-Elefant, der sich langweilt, gibt mit seinem Russel sehr groRe, laute Geréusche von
sich und will einfach nicht leise sein, weil er seine eigene Stimme so sehr mag. Es wird Nacht,
doch der kleine Elefant macht weiter. Wegen der Laute des Elefanten kann niemand schlafen.
SchlieRlich hélt es der Affe nicht mehr aus und ermahnt den Elefanten, dass er endlich mit den
Gerauschen aufhdren solle und sagt, dass sie schlafen wollen. Doch, da der kleine Elefant nun
nicht mehr mide ist, fangt er an mit dem Ball zu spielen, kickt ihn, hat Spal3 und denkt nicht
daran, dass die anderen wegen seinem Krach nicht schlafen kénnen. Gegen morgen wird er
dann sehr mude und schléft ein. Gerade als er in den Schiaf fallt, hort er einen unglaublichen
Krach von drauRBen. Die Béren, Affen, Frosche, Hirsche und Lowen sind aufgewacht. Sie
spielen und geben verschiedenste Laute von sich. Der Elefant sagt zu seinen Freunden, dass er
schlafen will, doch diese sagen, dass es nun Morgen und die Schlafenszeit vorbei ist. (Aytil
Akal, Der Elefant, der die Nacht vergal) (Zusammenfassung)

Zwei Apfelbdume, die von zwei streitlustigen Kindern gepflanzt worden sind, streiten sich
stdndig und behindern sich gegenseitig bei ihrer Entwicklung. Da sie ihre Tage damit
verbringen, sich zu streiten, baut kein einziger Vogel ein Nest auf ihren Asten, wollen keine
Schmetterlinge, Bienen, Raupen mit ihnen befreundet sein, sie werden auch von Kindern nicht
gemocht, da sie keine Friichte tragen. Letztlich beginnen ihre Blatter zu erbleichen, ihre Aste
zu trocknen. Die zankstchtigen Baume schamen sich fiir ihre Taten und versuchen ihre Blatter
vom jeweils anderen wegzubewegen, doch umsonst, denn die Blatter sind derart
zusammengewachsen, dass sie sie nicht voneinander loslésen kénnen. Ein VVogel eilt ihnen zur
Hilfe, ruft seine VVogelfreunde und bewirkt, dass sich die Blatter voneinander trennen. Doch die
Blatter sind nicht das einzige Problem. Auch ihre Wurzeln sind verwickelt. Dieses Problem
I6sen die Regenwirmer und die beiden streitstichtigen Baume streiten sich ab diesem Tag nicht
mehr und schlieBen Freundschaft mit den VVdgeln, Schmetterlingen und Kindern. (Aytil Akal,
Zwei streitsichtige Baume) (Zusammenfassung)

Wiéhrend in einem grofRen Wald alle Tiere gluicklich und zufrieden zusammenlebten, ergriff der
Elefant, der auf seine riesige GroRe, seinen Verstand und seine Kraft vertraut, eines Tages
Besitz vom See im Wald und lieB niemanden daraus trinken. Die Tiere fanden fiir sich einen
anderen See. Dann ergriff der Elefant Besitz von den Baumen, die den See umzdunten, und
lielR niemanden in die N&he der Baume. Auswegslos zogen die Tiere auf andere Baume. Der
Elefant wurde ziemlich frech und jagte die Tiere aus dem Wald, indem er sagt, ,,Der Wald
gehort mir. Jeder fand ein neues Haus, doch niemand war zufrieden mit seinem neuen Haus.
Als Losung dachten sie daran, einen Vertreter zu wahlen. Sie wahlten die Giraffe, den Léwen
und das Nashorn und schickten sie als Vertreter zum Elefanten. Sie iberzeugten den eh schon
gelangweilten Elefanten und bei der Entscheidungsfallung wirkte ein Kind richtungsweisend.
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Sie kehrten alle zusammen in ihren Wald zuriick. Der Elefant versprach, nie wieder frech zu werden.
So fingen sie aufs Neue an, gemeinsam glicklich zu leben. (Aytil Akal, Der freche Elefant)
(Zusammenfassung)

1. Gegen welches grundlegende Prinzip der Demokratie hat der Elefant in der ersten
Geschichte verstoRen?

2. Welche Prinzipien der Demokratie haben die Baume in der zweiten Geschichte wodurch
verstanden?

3. Welche Schlussfolgerungen zieht ihr aus der dritten Geschichte hinsichtlich der
Prinzipien der Demokratie des Wéhlens und Gewahlt-Werdens, Mehrstimmigkeit,
Pluralismus, Kompromissbereitschaft?

4. Uberlegt euch ein Problem, dem ihr begegnet seid, und findet unter Beachtung der
Geschichten eine Losung dafur.



103

3.4 Unsere Burgerpflichten und —verantwortungen

6. UNSERE BURGERPFLICHTEN UND -VERANTWORTUNGEN

(trk.: Vatandaslik Gorev ve Sorumluluklarimiz)

VORBEREITUNG AUF DAS THEMA

Welche der untenstehenden Verhaltensweisen treffen auf euch zu? Kreuzt an.
() Ich bemiihe mich darum, mein Umfeld nicht zu verunreinigen.

() Ich schmeiRe wiederverwertbaren Mill in die Recyclingboxen.

() Ich melde gefahr birgenden herumstreunenden Hunde der Stadtverwaltung.
() Ich versuche Strom und Wasser sparsam zu nutzen.

() Ich fuge Parks und den dort lebenden keinen Schaden zu.

() Ich nutze Gegenstande, die der Allgemeinheit gehéren mit Vorsicht.

1. Z&hlt die angekreuzten Satze. Seid ihr ein pflichtbewusster Biirger, wenn ihr viel angekreuzt habt oder wenig?

2. Erganzt zu den oben stehenden Séatzen selbst zwei weitere.

1. AKTIVITAT

A. Unten ist ein Gedicht aufgefiihrt, das eine Schulerin der 8. Klasse der Turgut Reis Schule in Zonguldak verfasst hat.
Diese ist im Jahr 2007 erste bei einem Wettbewerb der Einkommensverwaltung zum Thema ,, Steuer geworden. Lest es
euch durch und beantwortet die Fragen, indem ihr die Infobox auf Seite 129 zur Hilfe nehmt.

DIE GESICHTER, DIE MIT DEN STEUERN LACHEN

Ich bin eine Schule in Anatolien
Die Schrift der schwarzen Tafel
Der Staub der Kreide...

Ich bin voll mit Lehrern,

Die neue Setzlinge ziehen,

Die dem Weg Ataturks folgen,

die Hoffnung in die Zukunft séen.

Meine Klassen werden sich mit euren Hilfen vergréBern,
Ich werde eins mit euch sein.

Ich bin ein Krankenhaus in Anatolien

Ich habe Patienten, die hoffnungsvoll blicken.
Ich habe Arzte, die mit Herz arbeiten,
Schwestern, die Liebe verteilen.

Mein Gesicht wird mit euren Steuern lacheln,
mit eurer Hilfe werde ich heranwachsen.

Ich bin ein Fluss in Anatolien

wahrend ich mit Freude dahinstrome
werde ich ein Damm, werde ich Strom.
Mit den Steuern, die ihr zahlt

Werde ich euch erreichen

Ich bin anatolische Erde.

Ein Teil ist griin

ein Teil ist Steppe.

Mit den Steuern, die ihr zahlt
werde ich Segen im Tiefland
werde ich eine Fabrik in der Steppe

Ich bin Anatolien

Die Heimat der gescheit arbeitenden Menschen.
Mit den Steuern, die mein Volk zahlt,

Bin ich ein neuer Atem, ein neuer Hauch.

Fatma Yilmaz
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1. Was wird im Gedicht auf Seite 128 dahingehend betont, was mit Steuern gemacht wird?

2. Weshalb ist das Zahlen von Steuern die Pflicht der Blirger der Gesellschaft gegenliber? Erlautert.

3. Welche Eigenschaften betont Atatirk mit den Worten; ,,Je mehr sich die Gefiihle des Initiative-Ergreifens und der
Verantwortung bei den Birgern entfaltet, desto besser ist es fiir den Staat. Die Ttrken sind demokratische, freie und
verantwortungsbewusste Blirger; sie selbst sind die Griinder und Eigentlimer der Tirkischen Republik. (Atattrkculik, 1,

S.179)?

B. Diskutiert, weshalb die Schulpflicht und die standesamtliche Trauung Birgerpflichten sind, indem ihr die Fotos unten
analysiert.

Foto 4. 11: Atatlrk bei der Hochzeit von Rukiye Hanim,

einer seiner Ziehtochter (1930)

Informationsnotiz
BURGERPFLICHTEN

So wie der Staat seinen Biirgern gegeniiber
Pflichten hat, so hat auch der Blirger gewisse
Pflichten und Verantwortungen dem Staat
gegeniber. Zu diesen zdhlen zu vorderst das
Wahlen und Gewahltwerden im Interesse des
Landes, Steuern zahlen, sich standesamtlich
trauen, Respekt gegeniiber Gesetzen und
Regelungen haben, dem Land verbunden sein.

Wenn in einem Land die Biirger ihre Pflichten
und Verantwortungen nicht achten, wird die
Regierung nicht in den Handen ehrlicher,
kenntnisreicher, moderner und sich um das Wohl
des Landes sorgender Menschen sein. Die
Regierenden kénnen das Volk nicht hinreichend
reprasentieren. Der Staat kann fur die Ausgaben
fur die Allgemeinheit nicht aufkommen. Folglich
kann er seine Aufgaben dem Biirger gegeniiber
nicht erfallen. Im Inland kann er die Ordnung
nicht wahren, im Ausland nicht die
Unabhéngigkeit. Die Einheit, Unabhangigkeit
und Existenz des Landes wird Gefahren
ausgesetzt. Eine tyrannische Regierung nimmt
die Stelle der demokratischen ein. Die
Menschenrechte kdnnen nicht geschutzt werden.
Manche Menschen und Gruppen werden
privilegiert behandelt. Diese negativen Folgen
kdnnen nur durch das Erfullen der Pflichten und
Verantwortungen der Birger abgewendet
werden.

Quelle: www.meb.gov.tr/2014-2015-egitim-ogretim-yilinda-okutulacak-ilk-ve-orta-ogretim-ders-

kitaplari/duyuru/7013

Asan, Emine: [lkogretim Vatandashk ve Demokrasi Egitimi Dersi. 8. Sumif Ders Kitabr. Ankara:
Ekoyay Egitim Yayincilik Matbaacilik, 2014, 52, 60, 65, 128f.



http://www.meb.gov.tr/2014-2015-egitim-ogretim-yilinda-okutulacak-ilk-ve-orta-ogretim-ders-kitaplari/duyuru/7013
http://www.meb.gov.tr/2014-2015-egitim-ogretim-yilinda-okutulacak-ilk-ve-orta-ogretim-ders-kitaplari/duyuru/7013
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Kapitel 4
Bilder und Fotos
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4.1 Hasan Ali Ycel
Schule in der Turkei

Quelle: Yucel, Hasan Ali: Education in Turkey. Ankara: Milli Egitim Bakanligi, 1951.

PRIMARY EDUCATION

Saluting the Flag
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A healthy mind in a healthy body

—

A girl student weaving cloth
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Working in small groups

An exhibition held at the

Central Gazi
School in fzmir

Primary
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4.2 Irem Kab
Atatirk Imam Hatip Mittelschule fur Jungen

Fotos aufgenommen von irem Kab an der Atatiirk Imam Hatip Mittelschule (fiir Jungen) in
Fatih/Istanbul, Turkei

Informationen zur Schule:

Das Schulgebiude wurde im Jahre 1952 erbaut und trug den Namen Atatiirk ilkokulu. Die Schule
wurde seit ihrer Griindung mehrfach umbenannt, wie ,, Atatiirk Ilkokulu“, ,, Atatiirk [lkogretim Okulu
und bis sie 2012 den Namen , Atatiirk Imam Hatip Ortaokulu® erhielt. Basierend auf den
bildungspolitischen Verénderungen in der Turkei ist die Schule, von der im folgenden Fotos
aufgefithrt werden, selbst auch in einem Prozess der Wandlung. Wahrend sie bislang als ,,Atatirk
[Ikogretim Okulu* (Atatiirk Grundschule) gefiihrt wurde, ist sie nun eine ,,Atatiirk Erkek Imam Hatip
Ortaokulu® (Atatiirk Imam Hatip Mittelschule fiir Jungen). Wie einige normalen Schulen in der Tiirkei
wurde Atatiirk Ilkdgretim Okulu auch im Jahre 2012 in Imam-Hatip-Schule umgewandelt. Die Schule
ist nun eine Imam-Hatip Schule, die ein Berufsfachmittelschule fur die Ausbildung zum Vorbeter und
Prediger ist. Der Lehrplan von Imam-Hatip Schulen beinhaltet neben dem normalen Curriculum auch
die obligatorischen Facher wie Arabisch, Korankunde, Islamkenntnisse, Leben des Propheten
Mohammed. Heutzutage haben aber die Absolventen die Mdglichkeit durch die Aufnahmeprifungen
ein Studium an einer Universitat zu beginnen.
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1 Der Schuleingang

Istanbul- Fatih Atatlirk Imam
Hatip Mittelschule.

An der Aul’enwand der Schule
hangt eine blaue Namenstafel,
auf der steht das Logo vom
tirkischen Ministerium fur
nationale Erziehung zusammen
mit dem Name der Schule.

Oben steht noch zwei Tafeln:
Die Tafel von ,,Saubere Schule,
gesunde Schule* Projekt und
davon erhaltene ,,weille
Flagge*™.

Das Foto zeigt den Haupteingang der Schule
(Schulgebaude, Schulgarten, Kantine).

Das Foto zeigt den Eingang zum
Schulgeb&dude (Eingangshalle, Flure,
Klassenzimmer, Lehrerraum usw.)

Hier fangt der Schultag an!
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2 Der Schulhof

Bild rechts: Der Schulhof dient den Schiilern
in der Pause als Spielgelande und hier kénnen
die Schiler sich entspannen.

Auf dem Foto sehen wir die Schiller, die in der
Unterrichtspause auf dem Schulhof FuRball
aber ohne Ball spielen. Sie haben aus einer
plastischen Wasserflasche ,,einen Ball*
gemacht und mit dem gespielt ©

Im Zentrum des Schulhofs, also neben
der Haupteingangstdr, steht ein Ataturk-
Denkmal mit einem Zitat von Ihm: , Es
gibt nur eine Sache, die wir brauchen,
[leifig sein. - K. Ataturk

1881-1938
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Ein Blick auf den Schulhof.

Zum Basketballspielen stehen
zwei Basketballkorbe zur
Verfligung.

Das kleine weilie Hauschen
dahinten ist die Kantine, wo die
Schuler und Lehrer etwas zum
Essen oder zum Trinken kaufen
konnen.
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3 Die Eingangshalle

Die Eingangshalle begriift die Schiler
mit einem Zitat von Atatirk ,, Erziehung
fangt mit der Liebe zum Kind an*.

Rechts steht eine Tafel tber das Projekt
,,saubere Schule, gesunde Schule*.
Entsprechend des Projekts wurden die
Schulen in Bezug auf Sauberkeit und
Hygenie nach bestimmten Kriterien
uberpriift. Nach der Uberpriifung wurde
die saubere Schulen ,weille Flagge® und
eine Zertifikat bekommen. Und Links
steht die sogenannte, von diesem
Projekt erhaltene ,weille Flagge*.

Ein Portréat von Atatirk, ein Bild
mit dem Titel ,,Canakkale ist
unpassierbar. .., ein
Overheadprojektor, blaue Sesseln,
kleines Tischchen usw. Sie sind aus
der zweiten Etage der Schule.
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4 Korridore zu den Klassenzimmern

Links: die turkische Nationalhymne
Rechts: Atattirks Ansprache an die Jugend

Rechts neben Atatirk ein Zitat von Ihm: ,, Lehrer, die heranwachsende Generation wird Euer Werk sein “

“An die tiirkische Jugend!

Deine erste Aufgabe ist, die tiirkische Unabhé&ngigkeit und die tirkische Republik bis in alle Ewigkeit zu schiitzen
und zu verteidigen.

Dies ist der Grundstein fur Deine Existenz und Zukunft. Dieser Grundstein ist Dein wertvollster Schatz. Auch in
Zukunft wird es im In- und Ausland Menschen geben, die Dich Deines Schatzes berauben wollen. Solltest Du
eines Tages gendtigt sein, die Unabh&ngigkeit und die Republik zu verteidigen, so erfillle diese Aufgabe
ungeachtet Deiner Dir gebotenen personlichen Mdglichkeiten und Bedingungen. Deine Freiheit und die Republik
kénnen von Feinden mit schlechten Absichten bedroht, alle Institutionen besetzt und jede Ecke des Landes
feindlich errungen worden sein. Und noch schlimmer als dies: Es kénnen Personen, die das Land regieren, auf den
falschen Pfad geraten sein und ihre Macht missbrauchen. Die Nation kann in Armut, Ausweglosigkeit und
Erschopfung geraten sein.

Kinder der tirkischen Zukunft, selbst unter all diesen Umsténden, ist es Eure Aufgabe, die tirkische
Unabhéngigkeit und Republik zu retten. Die Kraft, die ihr dazu bendtigt, flieit im adligen Blut Eurer Adern.

(1927)

Mustafa Kemal Atatiirk”
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Grundsatze, Mission und Vision der Schule.
Unsere Grundsatze

1- Die Prinzipien und Revolutionen Ataturks sowie die allgemeinen
Ziele der nationalen Erziehung als Grundlage zu nehmen.

2- Teamarbeit Bedeutung beizumessen.

3- Lehrer darin zu unterstitzen, stets offen fur Entwicklungen und
Neues zu sein.

4- Allen Schilern bei der Erziehung und Bildung gleiche Chancen
zu ermdglichen.

5- Beim Treffen von Entscheidungen die Meinung jedes
Individuums in der Schule zu beachten.

6- Eine vertrauenswirdige Schulatmosphére zu schaffen, in die die
Erziehungsberechtigten ihre Kinder abgeben kdnnen.

7- Die Vermittlung der Zufriedenheit von Absolventen und Eltern
dem Umfeld und den kiinftigen Generationen zu unterstiitzen.

8- Durch das Leben in einer Region mit historischen Werten und
die dadurch ermdglichten Privilegien das Geschichtsbewusstsein zu
stérken.

9- Bei den Beziehungen zwischen dem Personal, den Schiilern und
den Eltern Respekt als Grundsatz zu erachten.

10- Allen, die zur Institution beitragen, Bedeutung beizumessen
und anzuerkennen.

11- Generationen heranzuziehen, die ihr Ziel gut festlegen und auf
Grundlage dieses Zieles ihre Arbeiten fortfihren.

Unsere Mission

Individuen heranzuziehen, die sich die
Prinzipien und Revolutionen Ataturks
zu eigen machen, die gemal der
allgemeinen Ziele und Prinzipien der
nationalen Erziehung modern sind,
entsprechend der Kultur denken, die
konstruktiv, kenntnisreich,
verantwortungsbewusst sind, die
recherchieren, hinterfragen,
mehrperspektivisch und neutral sind, in
einer gemeinsamen Allgemeinbildung
ihre Sprache richtig und effektiv nutzen
konnen.

Unsere Vision

Individuen heranzuziehen, die
universelle und nationale Werte
verinnerlichen, die aus dem
wissensbasierenden Leben ihre eigene
Werte schaffen kénnen und vorhandene
Werte voranbringen. Eine Schule zu
sein, die wissenschaftlichen Lehr- und
Lernumgebung hat, die sich durch ihren
akademischen und kulturellen Erfolge
einen Name macht.
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Diese Bilder stehen in der zweiten Etage der Schule.

In der Mitte steht ein eindrucksvolles Portrat von Atatirk . Auf der rechten Seite von Portrat steht das
Bild mit dem Titel ,,Canakkale ist unpassierbar...“. Also ein Bild zum Canakkale Sieg. Auf der linken
Seite des Portréts steht das Bild mit dem Titel ,,groBer Angriff (1922)“, auf dem man Atatiirk in
Kocatepe sieht.

Das Buch zu Atatiirk und seine Biographie steht in
der zweiten Etage unter dem Bild ,,groBer Angriff
(1922). Es enthalt wichtige Informationen uber
Atatlrk, Bilder, Portréts und einige Zitate von ihm.
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Diese Fotos hangen an der
Wand des Flurs. Sie sind die
Fotos von bedeutenden
Personen aus der tirkisch-
osmanischen Geschichte.
Neben Atatirk sind u.a. der
Volksdichter Yunus Emre,
der persische Mystiker und
Dichter Mevlana Celaleddin
Rumi, der Verfasser der
tlrkischen Nationalhymne
Mehmet Akif Ersoy
aufgefiihrt.

Auf diesem Foto sehen wir Atatiirk Anfang 1930er Jahre beim Verlassen der GrofRen Tlrkischen
Nationalversammlung (Turkiye Buyik Millet Meclisi) in Ankara. Rechts von Ihm ist der damalige
Ministerprasident Ismet In6nu.
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Tafelbild links: ,, Von einer friedvollen Schule zum gesellschaftlichen Frieden.

Tafelbild rechts: Ein Zitat von Hz. Mohammed: ,, Der zutrdglichste unter euch ist
'. derjenige, der eine gute Moral besitzt.

,,In unserer Schule wird das demokratische Biirgererziehungsprojekt ,von der friedvollen Schule zum
gesellschaftlichen Frieden ‘ umgesetzt. *

Das Projekt wurde durchgefthrt, um die demokratische Kultur im Kindergarten und in der Grundschule
zu stérken. Durch dieses Projekt haben die Lehrer, Schiler und Eltern Kenntnisse und Erfahrungen uber
diese Themen erworben: Kinderrechte, demokratische Gesellschaftsstruktur, gewaltfreie
Kommunikation, Okologie des Friedens, Konfliktldsungsfahigkeit.
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HUZUR DOLU BIR OKUL ICIN
SORUNLARIMI n

YAPARAK C(

Oben: Ein Zitat von Mustafa Kemal Atatirk ,, Frieden ist der beste Weg, um die Nationen zu Wohlstand und
Gliick zu tragen!“

Unten: , Fiir eine behagliche Schule lose ich meine Probleme durch Verhandlungen. Wenn ich nich losen
kann, erhalte ich Unterstiitzung von Vermittler-Freunden.

e X

An der Wand des Flurs sind die von Schiillern gemalte Bilder ausgestelit.

Das Thema:Kinder aus aller Welt

im Zentrum steht die Erdkugel und um die Erde stehen die Kinder mit eigenen Nationalflaggen.
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Die Turkische Flagge,

die Schilerliste mit Noten (Atatlirk
und seine Klassenkameraden) von
Infanterie Klasse 55 (55. Piyade
sinif1), die Schulerliste mit Noten
(Atatlrk und seine
Klassenkameraden) von
Militirakademie Istanbul (Harp
Okulu).

Fatanbul Karp Okealu

57 et domems Akademi Kamzet ‘i‘:""""/“”
) 3

| | 3
i)

4sisalinleol 504
42

A5jaaianier

Hustaf Xemal Aatdck,, Erkine Rarbiye (eup Akt
mis{) Namaetleri (Xurmay adayt) Listesinde .

Schiilerliste mit Noten (Atattirk und seine Klassenkameraden) von
Militirakademie Istanbul (Harp Okulu)

Klasse 55 (55. Pivade siif1)

Schilerliste mit Noten (Atatiirk und seine Klassenkameraden) von Infanterie
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Diese Tafel enthalt aktuelle Informationen zu einigen Unterrichtsfachern: Mathe, Religionskultur-
und Moralkunde, Turkisch, Englisch, Naturwissenschaft, Revolutionsgeschichte und Kemalismus.

LI

Okul,geng beyinlere
insanhiga saygiyi,millet
ve iilkeye sevgiyi
bagimsizhk onurunu

Tiiketici yasamak iyi
degildir. Uretici olalim

MUSTAFA KEMAL ATATURK'
(1881 -1938)

Zitate von Mustafa Kemal Atatiirk (1881-1938)

,, Die Wissenschaft sind der einzige echte Mentor fiir alles, was in der Welt geschieht, flr die Zivilisation, fur
das Leben, fiir den Erfolg.

., Als Verbraucher leben ist nicht gut. Wir sollen Hersteller sein. “

,,Die Schule lehrt junge Kopfe, Respekt zur Menschheit, Liebe zur Nation und Land, Wiirde zur
Unabhdingigkeit.
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Diese Tafel enthalt Informationen zur Schilerbetreuung der Schule.
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5 Klassenraum Sozialkundeunterricht

Eine Klassentiir. Oben: Frieden beginnt
Baris Bireyde Baslar! beim Individuum! Unten: Ein Gedicht
(Akrostichon )

Das Gedicht, bei dem die Buchstaben von
»B-A-R-1-S* (Frieden) senkrecht
geschrieben wurden.

Ein Klassenzimmer,
Schilerschreibtische und —
Banke, Wandbilder.
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Ein Blick in ein Klassenzimmer: Lehrertisch und Stuhl, Tafel, Landkarte der Turkei, Schulblicher,
der menschliche Kdrper-Modell, Wanduhr, die tirkische Nationalnymne, Foto von Atatlirk,

Ataturks Ansprache an die Jugend usw.

Bilder-Pinnwand einer Klasse.

Bilder oben stellen die
Jahreszeiten dar.

Unten steht eine Bildtafel. Das
Bild unten links stellt Menschen
am 10. November am
Mausoleum von Atatlrk dar.
Der 10. November ist der
Todes-und Gedenktag Atatrks.

Das Bild rechts daneben zeigt
zwei Flugzeuge mit einer
tirkischen Flagge und Schiiler
(blaue Uniform).
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Ein Blick in einen Social Studies-Unterricht der 7. Klasse.

Diese 7. Klasse gehort zur Imam Hatip Mittelschule fiir Jungen. Eine traditionelle, frontale
Klassenzimmerordnung. Die Sitzordnung im Unterricht ist die klassische Lehrerzentrierung,
die Lehrerin steht vor der Klasse und im Mittelpunkt. Die Schilertische sind in Reihen
gestellt.

Unterricht: Inhalt dieser Unterrichtsenheit war die Geschichte des Osmanisches Reiches. Die
Lehrerin erklarte zuerst die wichtigsten Ereignisse und Zusammenhange und einige Begriffe,
die unbekannt sein konnten, antwortete die Fragen von Schiilern und danach fiihrte ein
Powerpoint- Prasentation zum Thema Osmanische Armee vor (Landstreitkréafte wie z.B.
Kapikulu, Janitscharen, Reiterheere, Infanterie, Artillerie, Sipahis, Kundschaftertruppen
usw.).

In der Klasse gibt es Unterrichtsmedien, wie beispielsweise Landkarten. An der Wand des
Klassenzimmers, die neben dem Lehrertisch ist, wurde eine Weltkarte (Wandkarte) bemalt
und an anderer Wand héngen eine physische- und eine politische Landkarte der Turkei
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Epochen-Timeline oben stellen die historischen Epochen dar (Altertum, Mittelalter, Neuzeit, Moderne).

Unten stehen die Bilder, die von Schiilern gemalt wurden; u.a. mit der Aufschrift ,, Wohl dem, der Sagen kann,
Ich bin Tiirke!* (vorletztes Bild rechts)

Bilder von Schiilern an der Wand, u.a. mit der Aufschrift ,,29
Ekim*“, also ,,29. Oktober*, welcher der Nationalfeiertag (,,Tag
der Republik der Tiirkei) ist.
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6 Eine ""typische™ Seite aus einem Staatsburgerkunde-Lehrbuch)

Das Lehrbuch und das Arbeitsbuch ,,Sosyal
Bilgiler 7.

Diese Seiten sind aus einem Social Studies-
Lehrbuch der 7. Klasse.

Die Unterrichtseinheit lautet: ,,Eine Reise in
der tiirkischen Geschichte®.
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Diese Seite aus dem Lehrbuch geht um ,, Ein , Welt* Krieg“, ,, Der Weg zum Krieg“.

Diese Seite aus dem Lehrbuch geht um die staatsbiirgerliche Verantwortung. sog. Wahl, Wahlrecht
(Recht zu wéhlen und gewahlt zu werden), Gesetze, Regeln, Steuer bezahlen, Militérdienst,
RechtméRiagkeit usw.
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7 Der Eingang zum Lehrerzimmer

Ein Blick ins Lehrerzimmer.

Das Lehrerzimmer befindet sich auf der
Eingangshalle. Im Zentrum des Zimmers
steht ein Tisch, an dem die Lehrer sitzen.
In diesem Zimmer konnen die Lehrer
sich wahrend ihrer Freistunden und sich
auch in der Pause entspannen.

Es gibt Schranke, in denen die Lehrer
eigene Sachen aufbewahren konnen.

Im Lehrerzimmer gibt es ein grof3er Tisch, viele Stihle, nur ein Computer, Tafeln,
Schildern, Kalender, die tirkische Nationalhymne, Foto von Atatiirk, Atatiirks Ansprache
an die Jugend usw.
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8 Schulveranstaltungen im Zusammenhang mit politischer Bildung

Pfadfinder-Club.

Pfadfinderbewegung ist eine Bewegung, die junge Menschen in ihrer kérperlichen, geistigen und
spirituellen Entwicklung untersttzen soll, damit sie konstruktive Rolle in der Gesellschaft spielen und
auch lernen erfahrungs-und handlungsorientiert. Pfadfinder dient in der Turkei zur

Verantwortungsorientierierung.

Die Schule hatte ein aktives Pfadfinder- Club aber es gibt heutzutage nicht!

G el ZCHAN DI
2~ BVEIVATANIMAIKARSTRVAZITEL ERTMIY ERINT

GETIRECEGIMERIZCILIKELURESLIN L UYACAGIMAIBASKAL ARIN A
T RE ANV ANEY ARDIMDARBUT UNACAGIMARKENDIMEBEDENCH

u.”)".'ﬂx‘ GELENTYA BPACAGIMASEREFIMAU ZER [NHEIANDAC R M

Pfadfinder-Eid

Ich verspreche auf meine Ehre, dass ich gegentiber Allah und meinem Vaterland meine Pflichten erfiillen,
dass ich mich an die Pfadfinder-Gesetz halten, dass ich jederzeit anderen Menschen helfen werde, dass ich
alles in meiner Macht stehende daftir tun werde, kérperlich gesund, gedanklich niichtern und moralisch
aufrichtig zu sein.
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,»Sippen” (Team) von Pfandfinder-Club.
Pfadfinder sind immer bereit!

Sippen, die aus 6-8 Mitgliedern entstehen, spiclen eine groPe Rolle bei der sozialen Entwicklung eines
Individuums.

An dieser Tafel hangen die aufgestellten Listen der Sippen.

., Von Gestern bis Heute * zeigt einige Fotos von Schilern aus unterschiedlichen
Veranstaltungen. Fotos geben anschauliche Einblicke in die Geschichte von
Schulveranstaltungen.
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9 Screenshot von der Schul-Startseite im Web

Gorme Engelliler | Site Haritas | E-Posta

I —— s
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Die Startseite enthélt weitere Informationen tber die Schule. Der Hauptteil der Startseite besteht aus

Ankundigungen und aktuelle Informationen von Veranstaltungen, wichtige Termine des Schullebens
usw. Die Dateien werden standig aktualisiert. (http://mebk12.meb.gov.tr/meb_iys_dosyalar/34/10/749417/)
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10 Religion

Islam. giizel ahliakur.

Bizi aldatan. bizden
degildir.

alemlere -

 Fralunctti~

Zarar vermek
ve zarara zararla
karsihk vermek yoktur. © Kandiliniz

Kutlu Olsun @

Eine religios ausgerichtete Tafel. Zitate bzw. Hadithe am Tag des Mevlit Kandili in
der Schule ausgehanaen.

Nachdem die Schule in eine
Imam-Hatip Schule
umgewandelt wurde, wurde
einen Gebetsraum und neben
dem Gebetsraum auch ein
Abteil zur Gebetswaschung
eingerichtet. Vor dem Gebet
sollen die Schiler hier eine
rituelle Waschung mit Wasser

~ vollziehen.
.
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4.3 Arbeiten im Werteunterricht zum Thema Vaterlandsliebe

Oben: Werte-Unterricht
Rechts: Bilder zum Thema Vaterlandsliebe.

Unten: Derjenige, der sein Vaterland am meisten
liebt, erfullt seine Pflicht am besten.

http://mebk12.meb.gov.tr/meb iys dosyalar/07/2
0/747638/icerikler/vatanseverlik 1118421.html

I L N
.y. o

G )



http://mebk12.meb.gov.tr/meb_iys_dosyalar/07/20/747638/icerikler/vatanseverlik_1118421.html
http://mebk12.meb.gov.tr/meb_iys_dosyalar/07/20/747638/icerikler/vatanseverlik_1118421.html
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Kapitel 5
Unterrichtstranskripte
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5.1 Giines Kilin¢ & Hiiseyin Caliskan
Questioning Skills of Social Studies Teachers During Teaching: A Case Study

Extract from Postgraduate Thesis,
Department of Primary Education, Social Studies Education.

Supervisor: Assist.Prof. Hiiseyin Caligkan.

Sakarya/ Turkey, July 2014, xiv+ 125 Pages.

This study investigates social studies teacher’s questioning behaviors in the classroom during class
hours, questioning techniques (the wait time, the feedback etc.), the level of questions asked and the
amount of questions asked at different stages of the lesson (introduction to the course, teaching-
learning process, end of the course) and describes these with examples.

One of the qualitative research techniques, case study group, is applied on 5 social study teachers who
work in the province of Sakarya, including one pilot study.

The research is conducted with 3 male 2 female teachers, four of them work at a public school and one
works at a private school. "Observation Form™, "Interview Form" and "video recordings" are used as
data collection instruments developed by the researcher. Research data consist of four social studies
teachers’ a total 32 hours of recording with the camera and fifteen-minute audio recording interview
with the teachers.

Observed 32 lessons and interviews with teachers were put into writing and analyzed with descriptive
analysis. The results of the study show that social studies teachers ask intriguing questions, these
questions are intended to the acquisition, the questions are asked in clear and unambiguous language
and if necessary they are repeated. Teachers let students ask them questions and answered the
questions appropriately. In monitored courses, it is stated that higher-level thinking skills improving
questions were asked, students' creativity improving questions were limited, the students' problem-
solving skills improving questions were used very little and questions that encourage students to co-
operation and group work weren’t asked at all. The teachers who participated in the study generally
paid attention to wait-time and they used some techniques such as consolidation as a reply, transition
questions and giving tips. Negative reactions such as scolding, frowning weren’t observed.

It is concluded that Social studies teachers mostly ask questions that could be described as lower level
questions such as simple recall and memory questions and convergent questions (that have only one
acceptable answer). Teachers asked students some evaluation questions that involve an idea, fewer
divergent questions but they didn’t ask any questions about the treatment. Teachers asked most
questions during the teaching-learning process, they asked few questions in the introduction part of the
courses and in the end of the courses questioning behaviors weren’t observed.

Key words: Social Studies, Teacher, Questioning Skills, Questioning Techniques, Questioning
Behaviors
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5.1.1 Unterrichtstranskript Englisch

Course Record Date: 08/11/2013
Course Record Place: Classroom
School: A private school

Grade: 7"

Teacher: Woman

The Number of Student: 25

The subject of the Course: Migrations

1% Lesson
At the beginning of the lesson, the teacher goes over the concepts they learned beforehand.

T: What was brain drain? Let’s start with this question. Those who jump on everything had said,
“Brain drain is when the husband runs away from the constant chatter of his wife,”; there were those
who believed this, you tell me?

S: Unemployment increases in a country.

T: Yes.

Same Student: They cannot make use of those people.
T: So you mean people can be used? Yes?

Same Student: Unemployment rate increases in a country, some people are fine with it but because
unemployment is high they do not have many jobs at hand, so foreign countries want such people.
They go wherever they wish to go, this is called brain drain.

T: Now when | was talking about this, | mentioned a permanent migration and a seasonal one. Now,
one was permanent and the other was temporary, what can you tell me about the temporary one? What
kind of examples can you give?

S: There is labor migration. People are working.

T: For example, why would they go or where do they go in our country? What is the reason for
seasonal migration?

Same Student: They go to work at factories.

T: Hmm... (Shakes head as if to say no) That is temporary. Got a job, stayed there. They would not
return after staying for 2-3 days or 1 or 2 months...

Different Student: Teacher, they go during the harvest season.
T: Harvest season. What do they harvest?

Same Student: Hmm... Wheat.

T: What else?

Different Student: Nuts.
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T: Nuts. (Shakes head as if to say yes) What else?

Different Student: Cotton.

T: Cotton.

Different Student: Barley.

T: Barley. What else? You don’t also know what more to add, do you?
Different Student: Citrus.

T: Citrus? Well, I don’t think that some of these receive intense migration. Yes, there might be some
shifts within the city but what I mean here is to leave a city to go somewhere else for a certain period
of time and then return.

S: Travelling.

T: Oh, yes, travelling! Cultural travels. 1 am talking about migration here! We talked about harvest
season. We mean seasonal migration.

S: Leaving some place because there aren’t enough job opportunities, going someplace else because
there are jobs there, working there to earn money and then going back.

T: Yes, but this is short term. So, for instance, where is Arifiye, do you know where that is? Well, |
see many people in Arifiye; a huge crowd of people with bags and sacks, just sitting there waiting for
the train. Why do you think they have come to Sakarya?

S: Hazelnut.

T: Yes! One reason. They must have come for hazelnut. Indeed, what is the most important aspect of
migrations? There is an intense migration for walnuts my friends! Second?

S: Teacher, climate.

T: I don’t say the factors that affect it. | mean products.

Different Student: Tea.

T: There is no tea. Tea is very limited anyway, just around Rize and its surrounding areas?
Different Student: Sunflower.

T: (Shakes head to both sides) No.

Different Student: Pumpkin.

T: (Shakes head to both sides) Not possible. Don’t think of it only as Sakarya. Think more in general
terms. | know that there are two products that receive intense seasonal migration. But these are the
ones that are really important. Of course, migration occurs from one place to another for planting
something. This is true of course, but two products are really important for us. One of these is
hazelnut. There is intense migration, people migrate to the Blacksea, to cities like Sakarya with
Blacksea climate. Yes, there is another product as well. It receives high migration, too.

S: Cotton.
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T: Cotton! Thank you. (Writes on the board) My friends, where does cotton grow?
Students: Adana.

T: Only there?

Different Student: At the bordering regions, teacher.

T: Now here... Those who were with me last year (Writes ZUHTIP® on the board) what had | said
back then? Does anyone remember this formula? This key word?

S: Teacher, we had this in my previous school as well. Olive, grape, poppy, tobacco, fig, cotton.
T: Which region was it?
Same Student: Aegean region.

T: There is cotton in the Aegean Region. Dear friends, when we look at the circulation, even though
Aegean Region has quality cotton, we see that Southeastern Region has taken on being the first in
increasing production together with the GAP project. Now, | reach this conclusion: 1- Cotton is grown
in the Southeastern Region in high quantities. 2- There is cotton in and around Adana, that is the
region called Cukurova, but what is done with it? It is produced. So in this case, where is the migration
related with cotton towards? Friends!

S: Taking or giving?

T: It takes, Adana takes a lot of migration. Again, | know that the Southeastern Region has developed
economically with the GAP project and increased the income it brings as well as the employment
opportunities there as the irrigated fields increased and the cotton production increased as well. Right?
Does anyone remember these? We made a slight detour towards last year. We checked our knowledge.
This is related with seasonal migration. Now, let’s come to permanent migration. Why do people
migrate? Why does a person migrate? Is there anyone here right now who is not from Sakarya, who
was born and raised in another city but came to Sakarya later? What was the reason that brought you
here?

S: Teacher.

T: Which city were you in? Where did you come to?

Same Student: We came to Sakarya from Erzurum.

T: So you came to Sakarya from Erzurum. Where are you from originally?
Same Student: We are originally from Erzurum.

T: So, you are from Erzurum; all right. Why did you come to Sakarya?

Same Student: Teacher, I’ll say it in very general terms. Now, people say one part of Turkey is not
developed and one part is developed.

T: Yes. (Shakes head)

® ZUHTIP is an abbreviation for five products grown mostly in Aegean Region.
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Same Student: Teacher, health ratio is low in Eastern Anatolia. Education is low. Job opportunities
are low. That is the reason, because Western side is more developed in Turkey, industry, agriculture,
tourism...

T: So is this what you mean? (Writes “the reasons for migration” on the board) Is it this?
Same Student: Yes, Teacher.

T: This is what | could make of what you said. What did you say were the reasons why people
migrate; you said job opportunities...

Same Student: They are low.

T: (Writes) What else?

Same Student: Health.

T: We can say health (Writes) service. Yes, what else?

Different Student: Might be political reasons.

T: People can migrate for political reasons (Writes on the board).
Different Student: Climate.

T: People can migrate because of the climate as well, yes?
Different Student: Industry.

T: Does any of you remember from last year, Central Asia, migrating because of geographical
landforms and climate?

(Students approve)

T: So, why had the Turks migrated from Central Asia, what was the climate like that forced them to
migrate? Think about what you learned last year; let’s go back like this sometimes. Ilke?

ilke: There was continental climate in Central Asia.
T: What was the main feature of continental climate?
S: Arid

T: One. It was arid, yes, what else? Why are the same people raising their hands always? Where are
the others? Emre?

Emre: Teacher, it is very arid during summers and very cold during winters in continental climate.
T: Winters are very cold in continental climate conditions, life is hard, what else?

Different Student: Teacher, the climate is harsh, there are lots of plains but because the weather is
harsh animals might become sick.

T: Like epidemics, right?

S: There isn’t much food.
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T: Not much food.

Different Student: Not much agricultural products.
T: Not much agricultural products. Good!
Different Student: Lack of rain.

T: Lack of rain. And hence, they did what, they migrated. Now, naturally, they have continued their
lives. Now, time has passed and we reach the point in time during which we are living. One. Can
people live at the poles or the Equator easily? No, they couldn’t. We need a certain temperature so that
people can live, right?

S: A certain coldness.

T: A certain coldness. They prefer places where they can meet their certain demands, like
accommodation, food or clothing. That is why | had told you something about the first settlements,
where were they? Where water resources. ..

Students: Are plenty.
T: Yes, where water resources are plenty.
S: Teacher, what | mean by minor wars, can it be raids or something like that?

T: Wars, of course, we can state wars as one of the reasons why people migrate. For example today
we can give an example for this.

S: Syria.

T: We are experiencing the Syria issue. They have their own civil war ongoing at the moment, right?
They have their own internal problems. But the internal problems became external and where did the
people living there take refuge in?

S: Turkey.

T: Right, they took refuge in Turkey. Now, how do you think the Turkish Government supported
those people who migrated from Syria? (Waits) Deniz?

Deniz: Financially and spiritually, in all means.
T: Financially and spiritually is a bit vague. How do you mean? Tell us?
Different Student: Teacher; like clothing, food, water and place to stay.

T: (Shakes head as if to say yes) First the physiological needs were met, right? Feeding,
accommodation and clothing. What else?

S: Teacher, it was on the news recently, they enter university without any examination.

T: Yes, what will they be able to do without entering the university exam? They will be able to get
education at state universities. Now, does anyone have any thoughts about this?
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S: Teacher, we can say accommodation as well, we take them into our country. And teacher, food and
drinks, organizations help about this issue, like Klzllay.7

T: Yes, they also helped, that is Non-Governmental...
Students: Organizations
T: Organizations, NGO’s.

Different Student: Teacher, we take them in, but actually it’s not really taking, there are those who
escape and come here as well... Those who run away and come here.

T: Yes, they are running away of course. They do not come here legally.

Same Student: So it means we are not taking them in. If we wanted we could have built a road there,
but these people escape and come here.

T: (Smiles) My dear! My dearest, yes, they are running away from their own country, now climate...
Let’s not say climate but if they know the land there very well and if they know the region well, they
are somehow able to enter our country illegally. They enter the borders of Turkey, but now they have
escaped their country and took refuge here, now we know that there are various gathering places at
regions we call customs gates. They have their names written down at these gathering places. The
government cannot give them a house just like that, it cannot also pay for their rent but at worst the
government sets up a tent city for them and gets them under a certain amount of protection. Plus, it
also meets their needs such as food or clothing. The state gives a certain amount of money per family,
like a salary. In this case, the Turkish Republic has taken them under its protection.

So, I’ll ask you one thing, if there was a war inside the Turkish Republic right now and if this was a
civil war and you were under threat of bombing, what would you do?

S: I'would run away.

Different Student: We would run away, teacher.

T: How would you run away?

Different Student: We would run away to Syria.

T: You are running away to Syria, but they already have problems in their own country.
S: I would run away to Bulgaria.

S: Northern Cyprus.

T: Can I ask one more thing? All of you said, “escaped, ran away” but no one used the word
“refugee”. We all see news on immigrants or refugees, right? They pack them up on ships or boats or
some sort of vessel and take them out to open sea, left out there to die when they are saved in the final
moment or have you heard such news about them being swindled or dying of hunger?

Students: Yes.

S: Teacher, this was told in the movie “Giinesi Gérdiim” (I Saw The Sun)

’ Turkish Red Crescent (Turkish: Tark Kizilay (official) or Kizilay (for short)) is the largest humanitarian organization
in Turkey and is part of the International Red Cross and Red Crescent Movement.
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T: Did you hear of such news? How many of you watch the news, can | see?
(Many students raise their hands)

It seems like everyone watches the news. From now on I’ll ask you every day about what happened.
Let’s socialize a bit. All right, now, getting back to our topic, there were many reasons for migrating.
One of these was job opportunities. We talked about wars and job opportunities. | mentioned health
services. Yes, there might be political reasons, disputes etc. or there might be problems within the
country. | mentioned the climate and gave an example about it by mentioning the Turks in Central
Asia. Can you think of any other reason? Yes, tell me?

S: Teacher, the dividing up of lands by inheritance.

T: (The teacher’s facial expression makes everyone feel that the answer is important) Very good!
Now, | am going from the general to the specific. First, what did we say, dividing up of lands (writes
on the board) by inheritance? Good.

Students: Teacher! Teacher!
T: Teacher Teacher! Yes? Tell me. (Smiles)

S: Because of the increasing use of machinery, Teacher. As machines are used in the farms instead of
human labor, unemployment increases.

T: (Writes on the board) These are general reasons for migration, plus this was the reason of
something else also? Reasons for immigration from rural areas to urban areas. How do migrations take
place?

S: From the rural areas to the urban areas, Teacher.

T: Generally so, right?

S: Because rural areas are more developed than urban areas.

Different Student: The urban areas are more developed than rural areas! (Corrects)

T: Yes, urban is more developed than rural. What do people living in underdeveloped rural areas do?
They migrate to the city where the job opportunities and social amenities are better. But, I’ll say one
thing though... We are talking about all these, but because people are working very hard, because
work life tires people and there are those who are disturbed by this, don’t they have something going
with nature, or is that only what | feel or observe? Do you have any idea about this? For example, do
you have any people around you who work hard and say, “Oh! I wish I had a house with a garden, a
private house in a rural area where | can plant my own garden and rest my mind during the
weekends?” Have you heard such things?

Students: Yes, Teacher.

T: So, can we say this than? Can people want to migrate from the urban areas to the rural areas to save
themselves from the hustle and bustle of the hectic daily life?

Students: Yes.

T: I believe a move towards rural areas has started. Because when we look at our country and examine
the situation in terms of Western regions or when we consider the areas that we call urban areas, can’t
we see some sort of activity going on? Industrial establishments etc... Do you know what comes to my
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mind first in Sakarya? The place known as the Hanl1 District is where the Organized Industrial Zone is
located; in the past it was a village known as Hanlikdy. Then it started to develop slowly and became
the Hanli District. Afterwards the Organized Industrial Zone was built and the state gave the
landowners there some money. Meaning the State met some of their expenses and then took important
steps for industrialization, right? | am talking in terms of both Sakarya and the region. Now, the young
people living in that village found jobs and started working in factories at the Hanli district. What did
the people who cannot earn money from agriculture do? They started working as labourers. Now, the
fact that there were new job opportunities did not solve the problems of the settlement there, but do
you not think that it solved the immigration problem?

S: Teacher, before that people still wanted to migrate to the western regions with hopes of living in
better areas. Now, when we think in this way, both regions of the country will have... will be
developed.

T: So, I will ask one other thing. What are the economical activities that can be carried out in the
Eastern regions of the country? (Waits)

S: Animal breeding.

T: Animal breeding, yes. Because, when we consider the climate and the land there, animal breeding
can be done. So, what could we have done if, for instance, we built a factory there? What could be
done or would it be very costly for you if you wish to start an industrial business there? Now, let’s say
I have a farm where | breed animals. All right, buying animals would be cheaper there because there is
already animal breeding. I will set up a factory there and manufacture salami, sausages, meat and meat
products and let’s say I did that as well; I will market these products but to whom? The people in that
region already breed animals, there is not much demand. How will | market the products?

S: Teacher, for instance, they are in the East and you can market to the west and...

T: All right, nice thinking. To the West. Because population is more in the West. Okay, let’s say I will
market my products to the West. But if | build my factory in the East, then the cost of moving the
products to the West would be high, right?

Different Student: Yes.
T: I mean transportation, road expenses, all such payments would be made by me, right?
Students: Yes.

S: Teacher, if you take them from the East to the West than the long road expense will increase. But if
you start your business directly in the West, it will be more profitable.

T: Isn’t it so? My expenses will be less. So, can more investments be made to the Eastern regions of
the country? Now, | thought about this individually. I am not talking about the benefits of the country.
Just individual. Now, if | had lots of money, would it be right for me to go to the Eastern regions and
build a factory there?

Students: ...

T: All right, so how will | ensure that the people of that region develop? How will I supply them with
job opportunities?

S: Teacher, you will distribute products. Distribution.

T: What?



145

S: Product distribution.
T: Product distribution... That’s too... (Points to another student to speak)

Different Student: Teacher, let’s say we built a new factory in the east. Teacher, to the Syrian side,
because teacher it would be cheaper there, because of the war...

T: Hnm

Same Student: I will build a factory there. Cement and... We can market houses to Syria because all
the houses are demolished.

T: So you are into foreign trade. Hmm...Border regions, foreign trade. That’s a whole new dimension
of the issue.

Different Student: Teacher, we can build a greenhouse or farm there.

T: All right, now I’ll say one thing. There are cargo planes; if we were not close to that region but we
were in the West close to large airports and sent cargo planes, what would happen?

Students: Cost.
S: Costs would increase.
T: Did you start getting confused?

S: Teacher, now if we transported by road, it would be difficult and costly because of the continental
climate. Now, let’s think of it this way, Teacher.

T: You cannot deliver the goods on time, is that what you mean?

Same Student: Teacher, it takes 16 hours to go to the West from the East. It takes 3 hours to go from
Sakarya to Ankara but 1 hour from Ankara to Erzurum. Now, the climate is tough, the transportation
conditions are bad, but Teacher you can reach everywhere in 1,5 hours by plane and Teacher you can
sell your product at a higher price, because animal breeding is more in Eastern Anatolia so you can
earn more. To the West.

T: More expensive to the West. Because there is more demand, right? What is scarce is valuable, do
not forget that. Now, the issue here is that if many people had animals and they milked their animals,
would milk be expensive?

Students: No.
T: No. You would have to sell it at a cheap price, right?
S: You could sell it to foreign countries.

T: Maybe. For example, if there are less milk related products in the region, it would be more valuable
and you would sell your products at higher prices, right?

S: For example gold, Teacher.
T: Yes, that’s at an even higher level.

Same Student: But Teacher, there is boron. We have lots of boron and some countries. ..
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T: Do we mine it or process it?

Students: No.

S: Teacher, because we are not a developed country.

T: So what kind of a country do you think we are?
Different Student: A developing country.

T: Look how he is laughing. Why did you laugh, Ata?
Ata: Teacher, in the previous lesson you had done this...

T: That came into your mind. Does anyone remember the word | used in the previous lesson? What
had | said?

S: Teacher, “My own teacher had also said that Turkey is a developing country and I am also saying
the same thing to you and we are still developing.” Was that what you had said?

T: Yes, (Smiles) when | was a student, my teacher also told me that Turkey is a developing country.
Now, | am a teacher myself and | am saying the same thing to you: Turkey is a developing country.
Now, of course there will be those who want to be teachers from among you. Please make sure that
your students do not have to say Turkey is a developing country. I think that’s one of the most
important points. Now, the concept of working starts at this time. Why? Now people who start
working and researching and reaching a level of knowledge, we see that when they are in their
professional lives they also continue to work because they do not find their knowledge to be sufficient
and they become more productive more creative individuals. If you are not doing your homework
today and instead you are joking around, be sure that you will be people who disregards everything
and completes his/her tasks at the last moment. Now, if you are individuals who do not research,
criticize, think or show effort; forgive me but it will all be the same and even worse and then you will
say, “We had a teacher who said: now, when I say we are a developing country, I am saying that we
are developing now and right now | am also repeating the words of my teacher as the 3" generation:
Turkey is a developing country...”. So it’s all gloomy. But just like Mustafa Kemal said, you are the
new generation that will carry the country to the future.

You can find this sufficient or not, but everybody wants to earn a lot of money and to lead a good life.
But you have to keep in mind that the path to leading a good life passes from a good education and
good personal attributes. What | mean is, try to be really good at what you do. Think of it this way,
you must have heard this in your family, everybody wants their children to be lawyers or doctors; they
say my child will be a doctor or a lawyer, | never heard parents say my child will be a garbage
collector. But when you look at our day and those who work as garbage collectors, did you know that
most of them are university graduates? (Waits)

This is because of the lack of job opportunities, but do you know of their attitudes towards nature and
the environment because they actually do not want it but they have to do the work?

Teacher waits

If they pick up 2 pieces of waste, they can leave 1 behind and do you see that the environment is really
not organized? Did you observe any of this? Did it attract your attention? Reaching a level of
responsibility to be sensitive towards the environment as well. Throwing your wastes on the ground
and saying that someone will come and sweep it all anyway... For example, these are among the
behaviors you should learn as individuals. If you throw away the package of the chocolate you eat to
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the ground thinking that your Kemalettin abi® will come and pick it up, in the future you will end up
throwing other things on the street.

Now, today everything is shaped at school, in this institution. Whatever you be, be the best at it. All
right?

(End of recording)
2" Lesson

The teacher reflects a folk song on the board using a projector. The lyrics of the folk song that is
named “Yarim Istanbul’u Mesken mi Tuttun?” expresses a woman’s reproach because her husband far
from home for earning money.

Reasons about migration are discussed with interpretations of the folk song. The letter of someone
who has left his home to move to a different place is read during the lesson. After reading this letter,
the teacher asks the students to think about what the results of migration can be.

After talking about settlement and freedom to travel via question-answer and discussions, the reasons
for and results of internal migration are discussed. The recording ends.

¥ School janitor
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5.1.2 Unterrichtstranskript Turkisch
Kayit Tarihi: 08/11/2013
Kayit yeri: Classroom
Okul: Ozel okul
§1n1f - 7. smf
Ogretmen: Bayan 6gretmen
Ogrenci Sayisi: 25
Ders Konusu: G0¢
1.Ders

Ogretmen dersin basinda énceden gérdiikleri kavramlar: tekrar eder.

O: Beyin go¢ii neydi? Once onu soralim. Sazanlayanlar “Haniminin dirdirindan kagan beyin gogiine
beyin gocii denir.” demistik, inananlar vardi kimlerdi bu inananlar, soyle bakalim?

Ogrenci: Bir iilkede issizlik artiyor.

O: Evet.

Aym Ogrenci: O insanlar1 kullanamiyorlar.
O: Nasil yani insan kullanilir m1? Evet?

Aym Ogrenci: Issizlik oram artiyor bir iilkede bu yiizden bazi insanlar iyi ama issizlik fazla
oldugundan dolay1 isleri olmuyor, yabanci iilkelerden istek sey yapiyorlar. Bunlar da uygun
gorduklerine gidiyorlar, buna beyin go¢i denir.

O: Bir de ben boyle go¢ deyince bir daimi gd¢ demistim yani bir de mevsimlik demistim. Hani biri
stirekliydi biri gegiciydi bu bana gecici gocle ilgili olan kisimla ilgili bana ne sdyleyebilirsiniz? Ne
ornek verebilirsiniz?

Ogrenci: Is¢i gogii var. Insanlar calisiyorlar.

O: Mesela nicin giderler, mesela bizim (ilkemizde nerelere gidiyorlar? Ne icin gidiyorlar mesela
mevsimlik gogte?

Aym Ogrenci: Fabrikalarda ¢alismak igin gidiyorlar.

O: Himm... (Basim haywr anlaminda sallar) O daimi. Is buldu kaldi. 2-3 giin ya da 1 ay 2 ay kalip
geriye donmez Ki...

Baska Ogrenci: Hocam hasat mevsiminde gidiyorlar.
O: Hasat mevsimi. Ne hasat ediyorlar?
Aym Ogrenci: Him... Bugday.

O: Baska?
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Baska Ogrenci: Findik.
O: Findik (Bagin: evet anlaminda sallar) baska?
Baska Ogrenci: Pamuk.
O: Pamuk.
Baska Ogrenci: Arpa.
O: Arpa. Baska? Valla ne sayacagmiz siz de bilmiyorsunuz degil mi?
Baska Ogrenci: Turuncgil.

O: Turunggil? Valla bunlarin bir kismmin ben yogun gd¢ aldigimi diisiinmiiyorum. Evet, kendi
icerisinde il igerisinde degisimler oluyor da burada benim bahsetmek istedigim bir ilden kalkip baska
bir ile gelip hani belirli bir zaman diliminde calisip tekrar kendi iline donme isi.

Ogrenci: Gezme

O: Ha gezme evet! Kiltiirel gezme. Gog diyorum! Hasat mevsiminden bahsettik. Mevsimlik gécten
bahsediyorum.

Ogrenci: Bir yerde is olanaklari fazla olmadig igin obiir baska bir yere gidip orada is olanaklar
oldugu i¢in orada calisip parasint maddi olarak kazanip geri donmesi.

O: Evet, ama bu kisa siireli. Peki, mesela nerde mesela Arifiye’yi bilen var m1? Arifiye’de mesela ben
bir dinya insan gortyorum, ellerinde béyle bir dinya onlerinde cuvallar bavullar falan bdyle
oturmuslar tren bekliyorlar baya kalabalik bir grup. Sizce onlar Sakarya’ya ni¢in gelmis olabilirler?

Ogrenci: Findik.

O: Evet! Bir. Findik igin gelmislerdir. Zaten gdclerdeki en dnemli noktalardan biri ne? Findik igin
yogun bir bigimde gd¢ oluyor arkadaslar! Iki?

Ogrenci: Hocam, iklim.

O: Etkileyen faktor demiyorum. Urin.

Baska Ogrenci: Cay.

O: Cay yok. Cay zaten ¢ok kisitl bir alanda Rize ve gevresi.
Baska Ogrenci: Aygigegi.

O: (Bagsini iki yana sallar) Hayir.

Baska Ogrenci: Kabak.

O: (Basim iki yana sallar) Miimkiin degil. Sakarya olarak diisiinme. Biraz daha genel diisiin. iki
tirtiniin ger¢ekten mevsimlik go¢ aldigini gok iyi biliyorum. Ama bunlar 6nemli gé¢ alanlar. Tabi Ki
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hani bir seylerin ekilmesi i¢in bagka bir yerden baska bir yere go¢ oluyor. Tabi ki bu var ama iki {iriin
bizim i¢in ¢ok Oonemli. Bunlardan bir tanesi findik. Cok yogun go¢ aliyor iste Karadeniz’e gocler
oluyor iste Karadeniz ikliminin goziiktligli mesela Sakarya gibi illere hani Karadeniz ikliminden
etkilenen yerlere gocler oluyor. Evet, bir iirlin daha var. Olduk¢a yine gbcii toparliyor.

Ogrenci: Pamuk.

O: Pamuk! Tesekkiir ederim. (Tahtaya yazar) Arkadaslar pamuk nerede yetisiyordu?
Ogrenciler: Adana.

O: Sadece orda m1 yetisiyor?

Baska Ogrenci: Ug kesimlerde Hocam.

O: Size bir... Gegen sene benimle bitlikte olanlar (Tahtaya ZUHTIP yazar) nerde yetisiyor demistim?
Hatirlayan var m1 bu formiilii? Bu kilit kelimeyi?

Ogrenci: Hocam, bu eski okulumda da vardi. Zeytin, iiziim, hashas, tiitiin, incir, pamuk.
O: Hangi bolgeydi?
Aym Ogrenci: Ege Bolgesi.

O: Ege Bolgesi’nde pamuk var bir. Arkadaslar Ege Bolgesi’'nde kaliteli pamuk ¢ikarilmasina ragmen
stirim agisindan baktigimizda Giiney Dogu Anadolu Bolgesi’nde GAP projesiyle birlikte pamuk
tiretiminin kat kat katlanma isi ve birinciligi ele alma isi artik Giiney Dogu Anadolu Bolgesi’ne ait
oldu. Simdi buradan sunu ¢ikarttyorum: 1- Giliney Dogu Anadolu Bolgesi’nde pamuk ¢ok yetisiyor. 2-
Adana ve cevresinde yani Cukurova diye nitelendirdigimiz alanda yine pamuk yogun bi¢imde ne
yapiliyor? Uretilmis oluyor. Peki, gd¢ en ok nereye yapiliyor pamukla ilgili? Arkadaslar!

Ogrenci: Alan mi1 veren mi?

O: Gog¢ aliyor Adana oldukca fazla géc aliyor. Yine Giiney Dogu Anadolu Bolgesi'nde GAP
projesiyle birlikte sulama alanlarinin genislemesi ve pamuk iiretiminin artmasindan dolay1 o bélgenin
ben ekonomik anlamda iilkeye katki sagladigini, iilkeye gelir getirdigini orada bir¢ok insanin is
buldugunu biliyorum. Dogru mu? Hatirlayan var m1 bunlan? Gegen seneye de soyle bir geri doniis
yapmis olduk. Sdyle bir bilgimizi yoklamis olduk. Bu mevsimlik gogle alakali. Simdi geldim, daimi
gdce. Insanlar neden gd¢ eder? Neden insan go¢ eder? Sakaryali olmayip baska ilde dogmus biiyiimiis
ancak Sakarya’ya gelen var m1 aranizda? Ne amagla geldiniz?

Ogrenci: Hocam.

O: Hangi ildeydiniz? Nereye geldiniz?

Aym Ogrenci: Erzurum’dan Sakarya’ya geldik

O: Erzurum’dan Sakarya’ya geldiniz. Aslen nerelisiniz?

Aym Ogrenci: Aslen Erzurumluyuz.
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O: Erzurumlusunuz anladim. Ne i¢in Sakarya’ya geldiniz?

Aym Ogrenci: Hocam genel olarak sdyleyecegim. Simdi insanlar Tiirkiye’ nin bir kismma gelismemis
bir kismi1 da gelismis oluyor

O: Evet. (Basini sallar)

Aym Ogrenci: Hocam Dogu Anadolu’da saglik oram az. Egitim az. Is olanaklar1 az. Bu yiizden de
Bati gelismis oldugu i¢in Tirkiye’de sanayi, tarim, turizm...

O: Yani senin soyledigin seyler su mu? (Tahtaya gociin nedenleri yazar) Bu mu?
Aym Ogrenci: Evet Hocam.

O: Senin séziinden ben bunu ¢ikardim. insanlar neden gé¢ ederin altinda toplayacagim maddeler ne
dedin bir kere is olanaklari...

Aym Ogrenci: Az.

O: (Yazar) Baska?

Aym Ogrenci: Saglik.

O: Saglik (Yazar) hizmet diyebiliriz buna. Evet, peki baska?
Baska Ogrenci: Siyasi nedenler olabilir.

O: Siyasi nedenlerle go¢ edebilir (Tahtaya yazar)

Baska Ogrenci: Iklim.

O: Iklimden de insanlar gog edebilirler, evet?

Bagska Ogrenci: Sanayi.

O: Hatirlayan var m1 gegen sene Orta Asya’dan hani yeryiizii sekilleri ve iklimden dolay1 gog ettigini
hatirlayan var m1?

(6grenciler onaylar)

O: Peki, Tiirkler Orta Asya’dan neden go¢ etmislerdi nasil bir iklim 6zelligi vardi da go¢ etmislerdi?
Gegen seneyi soyle bir yoklaym bakalim bir geriye doniis de yapalim ara ara. {lke?

Ilke: Orta Asya’da karasal iklim 6zelligi vardi
O: Nasild1 karasal iklimin 6zelligi neydi?
Ogrenci: Kurak

O: Bir. Kuraklik vardi evet baska? Niye hep ayn1 parmaklar digerleri nerde? Emre?
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Emre: Hocam yazlar1 ¢ok kurak oluyor, kislart da ¢ok soguk oluyor karasal iklimde
O: Karasal iklimde kislar ¢cok soguk oluyor, yasamak zor baska?

Baska Ogrenci: Hocam iklim sert bu yiizden ova ¢ok ama iklim sert oldugu igin hayvanlar
hastaliklara yakalanabilir

O: Salgin hastaliklar oluyor degil mi?
Ogrenci: Yiyecek ok olmaz.

O: Yiyecek ¢ok olmaz.

Baska Ogrenci: Tarim iiriinleri fazla olmaz.
O: Tarim UrUnleri fazla olmaz. Giizel!
Baska Ogrenci: Yagis azlig.

O: Yagis azhig1. O yiizden ne yaptilar gog ettiler. Simdi onlar dogal olarak bir yasant: siirmiisler. Simdi
zaman ilerlemis ve simdi kendi yasantimiza doniiyoruz. Bir. Insanlar kutup gibi ya da Ekvator
cevresinde ¢ok rahatlikla yasayabiliyorlar m1? Hayir yasayamiyordu. Insanlarin yasayabilmesi igin
belirli bir sicakliga degil mi?

Ogrenci: Belirli bir sogukluga

O: Belirli bir sogukluga. Kendi ihtiyaglarmi giderecek yani beslenme, barinma, giyinme gibi
ihtiyaglarinin kargilanabilecegi yerleri tercih ederler. O yiizden ilk yerlesimler nerde oldu demistim
ben size? Su kaynaklarinin...

Ogrenciler: Bol oldugu.
O: Bol oldugu yerlerde oluyor demistim.
Ogrenci: Hocam, kiiciik savaslar dedigim baskin falan olabilir mi?

O: Savagslar tabi insanlarin gd¢ etmesine drneklerden birine savasi verebiliriz. Mesela arkadaslar su
anda gunumuzle ilgili bununla ilgili bir 6rnek verebiliriz.

Ogrenci: Suriye.

O: Suriye olayimiz var mesela. Suriye’de kendi i¢ savaslar1 var degil mi? Kendi iclerinde problemleri
var. Ama bir dis sorun haline de geldi bu orada problem yasayan savastan kaganlar nereye s1gind1?

Ogrenci: Tiirkiye’ye.

O: Tiirkiye’ye sigind1. Peki, sizce Tiirkiye Devleti Suriye’den gd¢ eden insanlara nasil destek oldu?
(Bekler) Deniz?

Deniz: Maddi manevi her sekilde.
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O: Maddi manevi biraz iistii kapal1 oldu. Nas1l? Soyle?
Baska Ogrenci: Hocam giysi, yiyecek, su ve kalacak yer

O: (Basim evet anlaminda sallar) Ik once fizyolojik ihtiyaglar karsilandi degil mi? Beslenme,
barinma ve giyinme. Baska?

Ogrenci: Hocam mesela gegen haberde de ¢cikmusti iiniversiteye sinava girmeden giriyor.

O: Evet, iiniversite smavina girmeden ne yapacaklardi? Devlet iiniversitesinde okuyabileceklerdi.
Peki, bununla ilgili herhangi bir diislincesi olan var mi1?

Ogrenci: Hocam, barmma da olabilir biz onlar1 iilkemize aliyoruz. Bir de Hocam bu yiyecek icecek
bunlar baz1 dernekler Kizilay gibi onlarin yardimiyla oluyor.

O: Evet, onlar da yardim ettiler yani Sivil Toplum...
Ogrenciler: Orgutleri
O: Orgiitleri, kuruluslart STK lar

Baska Ogrenci: Hocam, biz aliyoruz ama 6yle alma diye bir sey yok yani kagip gelenler de var
mesela kendi alanlar1 disinda... Oradan kagip gelenler var.

O: Zaten dyle kaciyorlar. Yasal olarak gelmiyorlar.
Aym Ogrenci: Biz almiyoruz yani. Istesek oraya bir yol yapardik bunlar kacarak geliyorlar.

O: (Giilerek) Yavrum benim ya! Canim benim, kendi devletlerinden evet kagiyorlar iklim... Iklim
demeyelim de yeryiizii sekillerini eger biliyorlarsa ve o bolgeyi ¢ok iyi taniyorlarsa evet kagak bir
sekilde tilke smirlarinin igerisine giriyorlar. Tiirkiye sinirlar igerisine giriyorlar ama oradan kagip da
siginmis olup bizim hani o glimriik kapilart diye nitelendirdigimiz o kisimlarda mesela belirli
toplanma yerlerinin oldugunu biliyoruz. O belirli toplanma yerlerinde isimlerini falan yazdirtyorlar.
Devlet onlara mesela direkt ev veremese de mesela ev kirasini falan karsilamasa da en kotii ihtimal bir
cadir kente aliyor onlari, hani belirli bir koruma altina aliyor. Art1 yiyecek giyecek gibi ihtiyaglarini
karsiliyor. Devlet aile basina belirli bir miktar para veriyor yani bir maas gibi belirli bir miktar para
veriyor. Tiirkiye Cumhuriyeti onlara sahip ¢ikmis durumda.

Peki, soyle bir sey soracagim su an Tiirkiye Cumhuriyeti igerisinde bir savas olmus olsayd: ve bu bir
i¢ savas olsaydi, bombalarin altinda kalmak zorunda olsaydiniz eger siz ne yapardiniz?

Ogrenci: Kacardim.

Baska Ogrenci: Kagardik Ogretmenim.
O: Nasil kacardiniz?

Baska Ogrenci: Suriye’ye kacardik.

O: Suriye’ye kaciyorsun onlarin zaten kendi i¢lerinde problemleri var.
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Ogrenci: Bulgaristan’a kagardim.
Ogrenci: Giiney Kibris.

O: Bunun haricinde bir sey daha sorabilir miyim? Bir Allah’m kulu “Kact1 ka¢t1” dedi de bir miilteci
kelimesi agzimizdan ¢ikmadi. Kagak, miilteci sdyle haberleri falan izliyor musunuz ya? Boyle gemi
seylere kayiklara iste ne bileyim bodyle vapur gibi biraz daha hani biiylik deniz araglarmma bdyle
bindirip 6liime terk edilen bir kisminin son anda kurtarildigi ve sadece agliktan degil hani
dolandirildiklarini falan hani hi¢ duyuyor musunuz haberlerde?

Ogrenciler: Evet.

Ogrenci: Hocam, “Giinesi Gordiim” filminde vardi

O: Hig dikkatinizi cekti mi boyle haberler? Kag kisi haber izliyor bakabilir miyim?
(Bir¢ok 6grenci el kaldurir)

Herkes haber izliyor goziikiiyor su an. Bundan sonra soracagim her giin neler oldu diye. Hadi bakalim
bir sosyalleselim. Evet, simdi geliyorum tekrar donliyorum go6¢ etmenin ¢esitli nedenleri vardi.
Bunlardan biri i olanaklariydi. Savaslardan bahsettik, is olanaklarindan bahsettik. Saglik
hizmetlerinden bahsettim. Evet, siyasi nedenler olabilir hani anlasmazliklar vb. devlet igerisinde
problem olabilir. iklimden bahsettim, bunun 6rnegini de zaten Orta Asya’daki Tiirklerden verdim.
Onun haricinde akliniza gelen bagka var m1? Soyle bakalim?

Ogrenci: Hocam, miras yoluyla tarim arazilerinin boltinmesi.

O: (Ogretmen yiiz ifadesiyle cevabin énemli oldugunu hissettirir) Cok giizel! Simdi genelden 6zele
dogru gidiyorum. Bir. Ne dedik miras yoluyla tarim arazilerinin (Yazar) béltinmesi mi diyoruz? Guzel.

Ogrenciler: Hocam! Hocam!
O: Hocam Hocam! Efendim? Séyle (Giilerek)

Ogrenci: Makinelesme oldugu i¢in Hocam, tarlalarda insan yerine makine kullanldig1 icin Hocam
igsizlik orani artiyor

O: (Tahtaya yazar)Bu genel gd¢ nedenleri art1 bir de neyin nedeni bu? Kirdan kente gogiin nedenleri.
Zaten gogler nasil oluyor?

Ogrenci: Hocam, kirdan kente.

O: Genellikle kirdan kente degil mi?
Ogrenci: Ciinkii kir kentten daha gelismis.
Baska Ogrenci: Kent kirdan! (Diizeltir)

O: Evet, kent kirdan daha gelismis. Kir daha gelismemis oldugu icin ne yapiyor? Is imkanlar1 daha iyi
sosyal imkanlar daha i1yi kente go¢ oluyor. Ama bir sey sdyleyecegim ya... Bunlardan bahsediyoruz
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ama biraz da insanlarin ¢ok yogun calismasi, is hayatinin hani insanlari yormasi bu durumda hani
rahatsiz olan insanlarin bir dogaya karsi da boyle hani seyi olusmadi mi ya da ben mi oyle
hissediyorum acaba gézlemliyorum? Bu konuyla ilgili sizin herhangi bir bilginiz var m1? Mesela ¢ok
yogun calisan insanlarda ben “Oh! Kafami dinlemek i¢in iste s0yle bir evim olsa bir boyle hani kirsal
bir yerde olsa bahceli olsa miistakil bir evim olsa iste birazcik eksem bigsem kafami dinlesem hafta
sonu gitsem” falan diye hi¢ duyan var mi ¢evrenizde? Boyle konusan var m1?

Ogrenciler: Var Hocam.

O: Ya o zaman mesela sdyle diyebilir miyim? Insanlarin yogun yasam temposunun getirdigi iste
sartlardan dolay1 insanlar kentlerden biraz da kirlara dogru go¢ etmek isteyebilir mi?

Ogrenciler: Evet.

O: Sanki sanirsam kirlara dogru hareketlenmeler basladi. Ciinkii iilke icerisinde 6zellikle Bat1 bolgeler
acisindan hani diisiindiigimiizde bizim kir diye nitelendirdigimiz hani bolgelerine de baktiginizda arti
daha gelismeye yakin daha boyle il¢elerine biraz da gelismeye doniik hareketlenmeler yok mu? Sanayi
kuruluglar1 falan... Aklima ilk gelen 6rnek mesela Sakarya’da neresi biliyor musunuz? Su Hanli
Beldesi diye gecen iste Organize Sanayi’nin oldugu yer mesela daha dnce orasi bir kdydii Hanlikoy
diye geciyordu. Sonra biraz gelismeye basladi belde halini aldi Hanli Beldesi oldu. Ondan sonra orada
Organize Sanayi bolgesi acild1 belirli topraklar alind1 iste devlet oradaki toprak sahiplerine biraz para
falan verdi. Hani Devlet karsiladi onlarin giderlerini sonra sanayilesmeyle ilgili dnemli adim atilmadi
mi1? Hem Sakarya acisindan konusuyorum hem o bélge agisindan konusuyorum. E simdi mesela o
kdyde yasayan gengler is bularak mesela o Hanli beldesi denilen yerdeki fabrikalarda ¢aligmaya
basladi. Tarimda parayr kazanamayacak olan insanlar ne yaptilar? Is¢i olarak orada galismaya
bagladilar. Aslinda bir anlamda hani is imkanimin saglanmis olmasi1 oradaki yerlesimi oturtmadi mi1
mesela bir gé¢ olayin1 engellemis olmadi m1 sizce?

Ogrenci: Hocam boyle oldugunda da dyle olmadan once insanlar hep daha iyi yerde yasayayim
diyerek herkes batiya go¢ etmek istiyordu. Boyle diisiintildiiglinde de iilkenin iki tarafi da sey...
Gelismis olacak.

O: Peki, mesela sdyle bir sey soracagim. Ulkenin dogusunda yapilabilecek ekonomik faaliyetler sence
neler? (Bekler)

Ogrenci: Hayvancilik

O: Hayvancilik yapilabilir. Ciinkii oranin iklim ve yeryiizii sekillerini degerlendirdigimde hayvancilik
yapilabilir. Peki, bununla ilgili mesela orada herhangi bir fabrika acilmis olsa neler yapilabilir mesela?
Neler yapilabilir ya da orada sanayi kurulusu agmak istesen ya da agsan sana ¢cok maliyetli olur mu?
Simdi mesela diyorum ki hayvan yetistiriliyor bir ¢iftligim var. Tamam, orada zaten hayvancilik rahat
oldugu i¢in hayvan alimlar1 daha ucuz olacak. Kendime bir fabrika acacagim iste ne bileyim sucuk iste
ne bileyim salam, sosis, et ve et {irlinleri iizerine diyeyim onu da a¢tim ee ben bunu pazarlayacagim da
kime pazarlayacagim zaten o bolgedeki insan hayvancilik yapiyor buna g¢ok ihtiya¢c yok. Nasil
pazarlayacagim?

Ogrenci: Hocam, mesela onlar doguda oldugu i¢in batiya pazarlarsan batida...
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O: Peki, ¢ok giizel sdyledin. Batiya. Ciinkii insan batida yogun. Tamam, batiya bunu pazarlayacagim
diyelim. Ama benim simdi doguda o fabrikay1 agtiktan sonra batiya ulastirabilmem icin bak
ulastirmadan bahsediyorum oldukg¢a fazla maliyetim olmaz m1?

Baska Ogrenci: Evet.
O: Yani o yol parasi, nakliye gibi durumlarda benim cebimden daha fazla para ¢tkmaz mi?

Ogrenciler: Evet.

Ogrenci: Hocam, buradan yani dogudan batiya gidene kadar uzun yol seyi artar. Ama direkt batida
kurarsaniz sanayi seyi ki kuracaginiz isi orada daha karli olur.

O: Degil mi? Giderim daha az olur. O zaman iilkenin dogusuna ¢ok fazla yatirim yapilabilir mi? Simdi
ben bunu bireysel diisiindiim. Hani iilke ¢ikarlar1 agisindan konusmuyorum. Bireysel. Simdi ben benim
param ¢ok olsa o zaman ben {ilkenin dogusuna gidip herhangi bir fabrika agmam dogru mu?

Ogrenciler: ...

O: Peki ben dogu bélgesinde yasayan o bolgenin insanini nasil kalkindiracagim? Nasil is imkani
saglayacagim?

Ogrenci: Hocam iiriin dagitacaksin. Dagitilarak.

O: Ne?

Ogrenci: Uriin dagitilarak

O: Uriin dagitilarak... Onun ¢ok... (Baska 6grenciye séz verir)

Baska Ogrenci: Hocam mesela yeni doguya fabrika actik. Hocam Suriye tarafina Hocam o tarafta
daha ucuz olur ¢linkii savas oldugu i¢in...

O: Hihim?

Aym Ogrenci: Oraya fabrika yaparim. Cimento ve... Onlar1 Suriye’ye pazarlariz evler yikildig1 igin.
O: Dis ticaret yaptm yani. Him... Smir bdlgeler dis ticaret. Bu da olaym farkli boyutu.

Baska Ogrenci: Hocam oraya sera, ¢iftlik gibi bir sey kurariz.

O: Peki, bir sey sdyleyecegim. Kargo ucaklar1 var arkadaslar o bolgeye yakin olmasaydik ve bati
bolgesinde hani biyiik havaalanlarinin bulundugu bolgede olsaydik peki kargo ugaklartyla yollasaydik
ne olurdu?

Ogrenciler: Maliyet.
Ogrenci: Maliyeti artar.

O: Biraz kafaniz karismaya basladi m1?
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Ogrenci: Hocam simdi normal ulasimi karadan yapsaydik iklim bdyle sert oldugu i¢in yollarda ulasim
falan zor oldugu i¢in maliyet daha fazla olacakti. Ee soyle diisiinelim Hocam.

O: Yetistirecegin iiriinii zamaninda yetistiremiyorsun o anlamda mi?

Aym Ogrenci: Hocam batidan doguya gittigimde 16 saate gidiyorsun. Sakarya’dan Ankara’ya gitmek
3 saat ama Ankara’dan Erzurum’a gitmek 1 saat oluyor. Hocam iste iklim sert, ulagim olanaklar1 kot
ama Hocam ucgakla gittiginde 1,5 saate gidiyorsun ve Hocam Dogu Anadolu’da hayvancilik fazla
oldugu i¢in {iriinli daha pahaliya satarsin ki daha fazla gelir elde edersin. Batiya.

O: Batiya daha fazla. Ciinkii daha fazla ihtiya¢ var degil mi? Arkadaslar az olan seyler degerlidir bunu
unutmayin. Simdi mesela burada oldukga fazla mesela bir¢ok insanin eger hayvam olsaydi ve siit
sagmis olsaydi siit pahali olabilir miydi?

Ogrenciler: Hayir.
O: Olamazdi. Mecburen ucuza satacaktin ki degil mi?
Ogrenci: Dis iilkeye de satardin

O: Yani. Mesela bu siit iiriinleriyle ilgili herhangi bir bolgede az iiriin elde edilmisse daha kiymetli
olacak ve daha pahaliya satacaksin dogru mu?

Ogrenci: Mesela altin Hocam.

O: Evet, o daha st diizey.

Aym Ogrenci: Ama Hocam bor var. Bor da bizde ¢ok ve bazi iilkelerde...
O: Cikartiyor, isliyor muyuz?

Ogrenciler: Hayir

Ogrenci: Hocam, gelismis bir iilke olmadigimiz igin

O: Peki, nasil bir iilkeyiz sence?

Baska Ogrenci: Gelismekte olan.

O: Bak nasil giiliiyor bak bak. Niye giildiin Ata?

Ata: Hocam, gecen dersimizde siz sey yapmistiniz

O: O geldi. Gegen ders sdyledigim kelimeyi hatirlayan var mi1? Ne demistim?

Ogrenci: Hocam “Tiirkiye ile ilgili benim 6gretmenim de bana Tiirkiye gelismekte olan bir iilke
demisti ben de size aynisini sOyliiyorum ve hala gelisiyoruz” mu demistiniz?

O: Evet, (Giilerek) dgrenciyken dgretmenim bana Tiirkiye gelismekte olan bir iilke demisti. Simdi ben
O0gretmen oldum simdi ben size diyorum Tiirkiye gelismekte olan bir iilke. O zaman aranizdan elbet
O0gretmen olacak 6gretmen olmak isteyen biri vardir. Liitfen siz 6grencilerinize Tiirkiye gelismekte
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olan bir iilke soziinii sdyletmeyin. Bence en dnemli noktalardan biri bu. Yani ¢alisma kavrami su
siralarda bashyor Arkadaslar neden? Simdi calisip arastirip belirli bilgiye ulasan insanlarin is
hayatinda da yine kendilerini yeterli bulmayip hani emek verip calisip biraz daha hani
toparlayabilecegi ve is hayatim1 diizenleyebilecegi, bir seyler iiretebilecegi, yaratici olabilecegi bir
birey haline gelmesini sagliyor. Egitim hayatinin. Eger bugiin eger siz ddevinizi yapmiyorsaniz
laylaylom geziyorsaniz emin olun is hayatinda da sizin bir seyleri bos veren bir seyleri son anda
yetistirebilen insanlar olacaksiniz. Iste arastirmayan, elestirmeyen, diisiinmeyen, ¢abalamayan insan
olursaniz kusura bakmayin aynen bu diizenin biraz daha belki de kotiisli olacak ve siz o zaman
diyeceksiniz ki “Bizim bir 6gretmen vardi diyordu ki 68retmenim bana gelismekte olan bir lilke
derken ben size su anda gelismekte olan bir iilkeyiz diyorum ve su an arkadaslar 6gretmenimin s6ziinii
tekrar ediyorum 3 nesil olarak Tiirkiye gelismekte olan bir iilke...” diyeceksiniz. Durum vahim yani.
Hani gelecekten hani Mustafa Kemal’in dedigi gibi yani artik yeni nesil sizsiniz Ulkeyi ileriye
tagiyacak olan da sizsiniz.

Bunu yeterli goriirsiiniiz ya da gérmezsiniz hani bireysel diisiindiigiiniizde herkes ¢ok para kazanmak
ister herkes iyi bir hayat siirmek ister. Ama iyi bir hayat siirebilmenin iyi bir egitim hayatiyla iyi bir
kisilik 6zelligiyle oldugunu bilmeniz gerekir. Yani ne olursaniz olun ama en iyisi olun. Yani isinizi
gercekten iyl yapmaya calisin. Ciinkii sdyle diisiinlin hani ailenizde muhakkak duyarsiniz hani herkes
cocugunun doktor, iste herkes cocugunun avukat falan olmasini ister ya hani benim ¢ocugum doktor
olacak, avukat olacak bilmem ne olacak diye hi¢ ben bir anne babanin hani benim ¢ocugum da ¢pcii
olacak dedigini duymadim. Ama giliniimiizde baktiginizda meslek dali olarak baktiginizda ciddi
manada ¢Opculik diye nitelendirdiginiz o isi yapan insanlarin {iniversite mezunu oldugunu biliyor
musunuz? (Duraksar)

Bu da is olanaklarindan dolay1 peki bunu isteyerek yapmadiklar i¢cin doga olaylarina ve ¢evreye karsi
olan tutum ve davranislarini biliyor musunuz?

Yani 2 ¢op aliyorsa 1 ¢op arkada birakabildigini ve gevrenin gergekten diizenli olmadigini biliyor
musunuz? Hi¢ gozlemlediniz mi bunlar1? Hi¢ dikkatinizi ¢ekti mi? Bence bunlar da ¢ok Onemli.
Cevreye kars1 duyarli olmak sorumluluk bilincinde olmak. Nasil olsa birileri slpurecek toplayacak
deyip yere ¢cop atmak... Mesela bunlar bence birey olarak kazanmaniz gereken davraniglardan biri
Arkadaglar hani o giin agabeyiniz Kemalettin agabeyiniz nasil olsa temizliyor deyip yediginiz
cikolatanin ¢Opiinii yere atarsaniz ileride de sokakta yiiriidiigiiniizde baska bir seyi yere atacaksiniz.

Iste biitiin her sey artik okulda, bu kurumda olusuyor. Ne olursaniz olun en iyisi olun. Tamam mi?

(Kay1t biter)
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2.Ders

Ogretmen bu derste projeksiyonla tahtaya bir siir yansitir. Siir {izerinden yapilan yorumlamalar ile
goclerin nedenlerinin neler olabilecegi tartisilir. Dersin devaminda gurbete gitmis bir kisinin mektubu
okunur. Ogretmen, bu mektup iizerinden ogrencilerin gdclerin sonuglar1 hakkinda c¢ikarimda
bulunmasini ister.

Soru-cevap ve tartisma yoluyla yerlesme ve seyahat 6zgiirliigli konusuna deginildikten sonra ig
goclerin sebep ve sonuglart anlatilir. Kayit biter.
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5.1.3 Observation Form Regarding the Skills of Teachers for Asking Questions

This form has been prepared to examine the skills of Social Science teachers for asking questions during the lessons and has been
designed so that it can measure the behavior of teachers during class, their question asking methods, the quality of the questions they ask
and the number of questions they ask.

Please indicate your observations on the skills of the teachers for asking questions and mark the item that best suits your thoughts.

Opinions

Behaviors of Teachers Explanation

Never
Sometimes
Too Much

1- Asks intriguing questions

2- Asks questions about gains

3- Asks questions testing the prior knowledge

4- Asks the questions in an open and clear manner

5- Asks questions suited to the level of the students

6- Addresses the student by his/her name when asking a question

7- Asks the questions visually as well

8- Uses non-verbal behaviors (gest, mimics, smiling etc.) effectively when
asking guestions

9- Directs the questions to all the class

10-Gives equal response time to all the students in the class

11-Repeats the question if necessary

12- Allows the students to ask questions

13- Listens to the questions of the students intently

14- Responds to the questions of the students in a proper manner

15-Does not react to the answers of the students and continues to collect other
answers

16- Gives equal opportunities to the students

17- Encourages students to give answers

18- Asks questions that will develop the creativity of the students

19- Asks questions that encourage students to cooperate or carry out group
works

20- Asks questions that will develop the problem solving skills of the students

21- Asks questions that will develop the higher level thinking skills of the
students

22- Asks questions that are based on estimations

23- Asks questions related with daily life to the students

24- Asks questions that will create a discussion environment

Opinions

Methods for Asking Questions
Explanation

Never
Sometimes
Too Much

25- Minds the waiting time

a- Uses transition questions
26- If the

response is b- Reinforces socially

correct b- Reinforces with an activity

c- Reinforces physically

d- Reinforces with grade

a- Gives clue
27- If the

response is not b- Asks for an explanation

correct ¢- Evaluates with a grade

d- Frowns and shakes head to both sides

e- Scolds

f- Constructive Criticism
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28- If no answer
is given to the

a- Gives clues so that the student may find the right answer

b- Asks further questions so that the student may find the right
answer

c- Asks the same question to another student

d- The teacher answers the question himself/herself

Opinions
[%2] -
Level of Questions g %S Explanation
- | 8|3
A
z n ~
29- Asks simple memory and reminding questions
30- Convergent questions: asks questions that have only one acceptable
answer
31- Divergent questions: Asks questions that have more than one possible
answer
32- Evaluation questions: Asks questions that state a judgment
33- Asks questions about the functioning: Asks questions about the
organization, discipline and the structure of the lesson
Opinions
[%2)
s .
Number of Questions During the Lesson = Explanation
5| 3| e
- S
A A

34- During preparation stage

35- During learning-teaching stage

36- At the end of the lesson
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5.1.4 Ogretmenlerin Soru Sorma Becerilerine Iliskin Gézlem Formu

Sosyal Bilgiler 6gretmenlerinin ders isleme siireci esnasindaki soru sorma becerilerini incelemek amaciyla hazirlanmig olan bu form ders
isleme siirecinde soru sorma esnasindaki davranislarini, soru sorma tekniklerini, sorduklar sorularin niteligini ve soru miktarini 6lgmeyi
amaglayan bir yapiya sahiptir.

Asagida verilmis olan 6gretmenlerin soru sorma becerilerine iliskin gozlemlerinizi, uygun olan segenegi isaretleyerek belirtiniz.

Goriigler

Ogretmen Davramslar Aciklama

Cok

Hig
Kismen

1- Merak uyandirici sorular sorar

2- Kazanimlarla ilgili sorular sorar

3- On bilgileri yoklayic1 sorular sorar

4- Sorular1 agik ve net bir dille sorar

5- Ogrenci diizeyine uygun soru sorar

6- Soru sorarken 6grenciye adiyla hitap eder

7- Sorular1 gorsel olarak da sorar

8- Soru sorarken sozel olmayan 6gretmen davraniglarini (jest, mimik,
giilimseme) etkili bicimde kullanir

9- Sorularin biitiin sinifa yoneltir

10- Siniftaki biitiin 6grencilere esit oranda cevap hakki verir

11- Gerektiginde soruyu tekrar eder

12- Ogrencinin soru sormasina izin verir

13- Ogrencinin biitiin sorularmi dikkatle dinler

14- Ogrencinin sorularia uygun bigimde cevap verir

15- Ogrencilerin verdigi cevaplara higbir tepki gostermeyerek biitiin cevaplari
almaya devam eder

16- Ogrencilere firsat esitligi vermektedir

17- Ogrencileri sorulara cevap vermeleri igin cesaretlendirir

18- Oprencilerin yaraticiliklarini gelistirecek sorular sorar

19- Ogrencileri isbirligi ve grup ¢alismalarina tesvik edici sorular sorar

20- Ogrencilerin problem ¢dzme becerilerini gelistirici sorular sorar

21- Ogrencilere iist diizey diisiinme becerilerini gelistirici sorular sorar

22- Oprencilere tahmine doniik sorular sorar

23- Oprencilere giinliik hayatla iliskili sorular sorar

24- Ogrencilere tartisma ortamu olusturacak sorular sorar

Goriisler

Soru Sorma Teknikleri

Kismen

Agiklama

Hig
Cok

25- Bekleme siiresine dikkat eder

a- Gegis sorulart kullanir

26- Soruya b- Sosyal pekistirir

verilen cevap
dogru ise b- Etkinlikle pekistirir

C- Maddi pekistirir

d- Notla pekistirir

a- Ipucu verir

27- Soruya

. b- Agiklama ister
verilen cevap

yanlis veya c- Notla degerlendirir

eksik ise d- Kaglarini gatip bagini saga sola sallayarak tepki verir

e- Azarlar

f- Yapic Elestirir

a- Ipucu verip ayn1 6grenciye cevabi buldurur

28- Soruya hi¢ 75 gy sorularla 6grenciye cevabi buldurur

cevap i
verilmedigi c- Ayni soruyu basgka 6grenciye sorar




163

takdirde d- Sorulan soruyu 6gretmen kendi cevaplar ‘ ‘

Goriisler
Sorularin Diizeyi - Agiklama
L
o | Bl %
T X | O
29- Basit hatirlama ve bellek sorulari sorar
30- Yakinsak sorular: Kabul edilebilir tek cevabi olan sorular sorar
31- Iraksak sorular: Birkag muhtemel cevabi olabilecek sorular sorar
32- Degerlendirme sorulari: Yargi bildiren sorular sorar
33- Isleyisle ilgili sorular: Organizasyon, disiplin ve dersin yapisiyla ilgili
sorular sorar
Goriisler
. . <
Number of Questions During the Lesson s | N Agiklama
S| e
= < 'c%
I | < | O

34- Derse hazirlik asamasinda

35- Ogrenme-ogretme siireci esnasinda

36- Dersin sonunda
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5.2 Sevgi Coskun-Keskin
Lesson Transcript “Children’s Rights”

Location: Istanbul/Kadikdy

Date: 03 October 2006

Grade: 5th Grade

The number of students: 35

Learning Area: Individual and Society

Unit: | Learn My Rights [2 hours]

Educational attainment: Students recognize their rights as children.

Note: This unit is the first unit of the new educational process and the teacher gives the fourth week
lesson. Images of happy children are shown to the students. Then images of children in various
awkward situations and conditions are shown. Conversations are conducted with the students and their
empathy skill is addressed with these images. The following transcript is unit’s first lesson. The
second lesson also includes a series of group activities guided by the teacher. In the following part the
details of the first lesson are given.

In class, the students sit in groups of six persons as the diagram below shows.

First Lesson

Teacher: Good morning friends.

Students: Good morning.

[Noise]

Teacher: We tried to realize our rights as children last week, didn't we? We analyzed the evidence of
some incidents that had happened in the past. Today, | will show you the conditions under which the
children live in some countries at present. Then we'll fill out worksheets relating to these images.

[When the power point show starts, students laugh at the funny pictures of the children on the screen.
But they remain silent when they see children in difficult situations on the screen. They look at the
screen sadly. There is not any sound to be heard in the classroom anymore. The teacher starts to talk
about the children on the screen].

Teacher: [After the show has finished] Now we will talk about this subject [children's rights]. Why
have you become quiet?

Alp: Teacher, it was so nice, we were very touched.

Baris: We felt very sorry.

Students: [all together] Again.... again...

Teacher: All right, 1 will show it one more time. Then we will put ourselves in the positions of the
photographers of these photos. Also we will put ourselves in the positions of the children in these
pictures. Now, | will show you the powerpoint show again. We will stop at some points and have a
discussion.

[Laughter again...]

Alp: [After happy children pictures are shown] Let's watch this part again.
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Teacher: Let's continue. | will give these pictures on a CD to those ones who will contribute to the
lesson well.

[The dialogue below is about picture 1 in the presentation]:

Picture 1
|

Teacher: What's around this child's neck?

Students: A bomb! [Altogether]

Teacher: How old do you think this child is?

Students: Five, six... [Altogether]

Teacher: Five or six years old. Alright, is it a boy or a girl?

Students: A boy [Altogether]

Teacher: What's in its ear? Probably?

Students: A girl! [Altogether]

Teacher: Now, Aysenur Cetin [Looking through the list]. Can you tell us what this child may feel? In
order to do this, you should put yourself in her position and then think.

Aysenur: I'd be afraid because there is something like that. I mean, because there is a grenade.
Teacher: What kind of environment may this child be in?

Aysenur: A warlike environment.

Teacher: Which country of the world may this child be in at the present? Where is a war?

Aysenur: In Irag.

Teacher: Well, what else would you feel? What's in this child's facial expression?

Aysenur: She is sad. She is scared.

A few children: Sadness. Fear [Noise]

Teacher: Now, imagine yourself. You are in the middle of a war. Maybe your mother and your father
are not alive. But there is a bomb in your hand. This bomb is hanging around your neck. You have to
use it when it is necessary. And you don’t know what is happening. It looks as if the world is where
you are. Think about how you feel in this situation? Can you explain your feelings to me?

Zeynep: Teacher, it cannot be explained, it can just be experienced.

Teacher: One second, I asked Aysenur. She will answer.

Aysenur: Teacher, I wouldn’t want to kill someone there. People kill each other in a war. I mean
something happens and I wouldn’t want to do that. However, I wouldn’t know what would happen,
for 1 am just 5-6 years old. Therefore, | would do nothing.

[The dialogue below is about picture 2 in the presentation]:
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Picture 2

Teacher: Right, now let's look at the picture here. Where may this place be? | want you to describe the
place. Zeynep?

Zeynep: Well... asnowy hill,  mean a place that is unseen.

Teacher: Is there any vehicle? Elif.

Elif: No, there isn’t.

Teacher: Efe, who is this child walking with?

Efe: He is walking with his mother and father. A soldier...

[A group of first graders visited our classroom. Our class was interrupted for some time (2 minutes).
There was some noise while they were checking our classroom.]

Teacher: Now, why is this child crying here?

Efe: May be his mother and father, they may be taken as hostages by a soldier. He is just a child. He is
sad and cries. Look.... The soldier holds his weapon towards one of them. The child feels scared.
Teacher: Baris, now, I want you to put yourself in the child’s position. Maybe you have to migrate
from one place to another due to a war or any other reason. You have just your suitcases and bags with
you. You departed without taking any other belongings. And, you were taken under custody as if you
were criminals. And you're holding the hands of your parents, you are crying while looking at your
parents. What would you think and feel in this situation?

Baris: Teacher, well, err... It is really a bad situation, I will lose my life when | do not even know the
meaning of it.

Teacher: Yes.

Baris: I mean, just when migrating ... Some people are ill-fated. Destiny... [While bending his neck
and being sad]

Teacher: Are these weapons similar to those you play with?

[Noise...]

A group of students: A bit bigger...

Teacher: Could you be quiet? How can we handle this course, if you do not keep quiet?

Baris: Of course they do not look alike. Because these weapons are real and kill people. | suppose |
would not want to play with weapons anymore. Perhaps, | would play.

[The dialogue below is about picture 3 in the presentation]:
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Picture 3

Teacher: Right, now let's look at the picture here. Probably there was a blast here. The child was
frightened because of the noise of the explosion and he hugged an older person who may be his father
or grandfather. Now, Zeynep, please put yourself in this child’s position and think. What would you
feel and think? Could you tell us?

Zeynep: Teacher, | want to say something. | experienced something. Not a bomb exploded, but a gas
cylinder in the kitchen.

One of her friend [Jeering] There is not any difference, is there? Atom bomb.

Zeynep: [Does not care] then, Teacher!

Teacher: Yes, Zeynep is talking.

Zeynep: Teacher, first I would cry and would be sad and well... I would want that nothing happened
to my father and my family. Well, I would be scared.... I mean, I would think I would die... I mean I
would suppose that 1 would fall on the ground, another bomb would explode and all of us would die.
Teacher: Would you easily walk down the road?

Zeynep: Teacher, I would be nervous as if a bomb would explode at any moment.

[The dialogue below is about picture 4 in the presentation]:

Picture 4
|

Teacher: Well, now, in this picture; this house used to be the home of this child. The child used to
play in this room. These walls used to be the walls of his house. He used to be able to hang pictures
on these walls. But now, there are millions of bullet marks on the wall instead of pictures. | say
millions, for the marks cannot be counted. Some of these holes are very big and some are smaller.
Dogacan, I want you to put yourself in this child’s position now. How old do you think this child is?
Dogacan: Well... 4-5.

Teacher: What do you think he is carrying, it looks as if there is something in his pocket.
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Dogacan: A rosary... [laughters]

A student: A pocketknife.

Teacher: Think about your current home, what would you feel if your current home was in the same
situation as this house, Dogacan?

Dogacan: Teacher, firstly, the installments of the credit for our house have not been paid yet. Teacher,
if this happened to my house, | would Kill these people. It is obvious here, | mean it is a child. But |
could not understand exactly what he is doing...

Teacher: He is trying to go downstairs by holding on to the wall. Look, there are stairs here.
Dogacan: He is looking for something to eat.

Teacher: Right, what would you feel, Dogacan?

Dogacan: Teacher, | would feel fear.

Teacher: Fear... So, war is equal to?

Cem: Fear...

Dogacan: Teacher, | will say something. Are these pictures real?

Teacher: Real pictures. Now, Berke, imagine this house is your house; once there was a small
window here. These are your armchairs and there were your toys in this corner. And there was a TV
there. You watched it. Your room turned into this situation. What would you think and feel when you
saw this room? [This dialogue is about picture 5 in the presentation]:,

Picture 5

Berke: Teacher, first | would be very sad. Well, then [grimacing]. The sadness would be an awful
thing. 1 would think like this.

Teacher: Imagine closing your eyes, so...

Bans: [interrupting] Teacher, | can see only in white and black colors when closing my eyes.
[Laughters]

Teacher: Alp, you tell us.

Alp: Teacher, if | were in his position, | would wonder why the war break out. In fact, we know the
reason. The USA wants to capture the oil resources in Iraqg, but the child in the picture probably does
not know this. He used to look out of his window and now there is a huge hole there.

[The dialogue below is about picture 6 in the presentation]:
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Picture 6

Teacher: Right, There is a girl in this picture and they are running away from the war environment.
She is acting as if she was the parent of her sibling, for they lost their parents while escaping. She is
carrying her sibling and they are doing a forced migration. Now, Manolya, can you explain your
feelings and thoughts by putting yourself in this girl’s position?

Manolya: Teacher, | would take the responsibility of looking after my sibling. Of course | would not
be able to do it the way my mother did but I would do my best. And that is because it would be for my
sibling.... err...  would be sad, for there are wars in the world.

Teacher: Right, would you ever think to abandon your sibling?

Manolya: No, | would not.

Teacher: You would not.

Zeynep: Teacher, sibling means the other half of one person. [Note: Zeynep has no sibling.]

[The dialogue below is about picture 7 in the presentation]:

Picture 7

Teacher: Right, |1 want you to look at this picture. This picture has its own story. There is a 5-6 years
old child in this picture, maybe 8 years old, we cannot know. Because it is possible that he could not
grow due to malnutrition. And he is unable to walk, everywhere is arid, there is nothing to eat. And a
vulture is waiting by him to...

A group of students: Die! [Altogether]
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Teacher: Perhaps it will eat this child before he dies. And you will put yourself in the position of the
photographer of this picture. You are a photographer and see this scene while walking and you take a
picture. What would you feel and do in this situation?

[Altogether expressions of opinions that cannot be understood and noise.]

Teacher: Be quiet! Binnur, you tell.

Binnur: I would be very sad in such a situation. I would not be able to stand it.

Teache: What would you do?

Binnur: | would try to help.

Teacher: How would you help?

Binnur: I would give him food and clothing.

Teacher: What else would you do? What would you do at that certain moment?

Deniz: [Interrupting] 1 would chase the vulture [Laughters]

Binnur: No answer.

Teacher: Right, Gokcen, tell us what you would do in this situation.

Gokeen: If I were there, | would throw stones at the vulture. 1 would kick it. |

I would force the vulture to leave. Then | would take the child to my home and look after him.
Teacher: Right, Gokbel, what would you do?

Gokbel: [Smiling] [Rubbing his hands] Well. What would | do? | would try to resist more, at least |
would go on walking until finding the way. | would be afraid.

Teacher: Right; Cigdem, what would you do?

Cigdem: | would be sad. | would force the vulture to leave. [She immediately sits down. Anyway, she
looks as if she does not want to answer any question.]

Teacher: Alright, I will give the last word to Ariyen.

Ariyen: First, | would beat the vulture (laughters). Then, | would look after the child. Perhaps he is
suffering from a disease, perhaps he is suffering from the Wilson disease or how it is called. It can
infect me as well.

Teacher: What is the Wilson disease?

Ariyen: 1t is just Wilson disease. | saw it at a museum in Iran. The name of the disease was not
written, but the man was like a skeleton like this.

Teacher: This child is just suffering from hunger. He is like this due to hunger.

Ariyen: Teacher, then | would take the child and carry him to my home; | do not have a home there; I
would ask charities for help and money. Then | would give him dresses, then... like this...

Teacher: Right, I will ask you something. Do you think there are other children like this there?

Efe: Yes, teacher, there would be. We would take this child, for we have seen him and not others. We
would take him to somewhere where children are looked after. In addition, we can collect money from
the shopping malls all around the world and then donate this money to these children.

Teacher: Yes. | will tell you something friends. This photo is given a prize for. Do you know what
the photographer of this picture did? He left this child there and went.

Students: Ooooooh!!! (Altogether). [All pupils are surprised and upset.]

Teacher: The photographer thought the vulture may harm him and therefore left the child in this
position.

Students: [Still looking surprised and upset]

Alp: Teacher, that man should be crazy or something like that.

Teacher: This person was given a prize for this photo. It is not clear whether due to the remorse or
not, he committed suicide.

Zeynep: Ooooh!!!

[The dialogue below is about picture 8 in the presentation]:
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Picture 8

Ogretmen: Ozgecan, what would you feel if you were in these children’s position?

Ozgecan: Teacher, looking at the other children I would be happy, if | were these children.

Teacher: You would be happy. Right, have you ever gone to somewhere like this place? Have you
ever collected flowers in rural plains?

Ozgecan [She shakes her head as a sign for “no”] Teacher I would have liked to do so, but
unfortunately no.

Teacher: Yusuf, you tell.

Yusuf: I collected flowers. There was my mother’s village. There was threshing there.

Teacher: Were you so happy there?

Yusuf: Yes.

Teacher: | will ask you something, can you compare yourself with the children | have just shown
you?

Alp: Teacher, they are very fortuneless.

Teacher: [Showing the picture of a child in a half-naked form trying to eat bread crumbs (Picture 9)]
Have you ever had to eat bread like this?

Picture 9

|
[Altogether] Noooo....
Teacher: What would you feel, if you had to eat anything dry you can find?
Ozge: Teacher, if they go on being fed in this manner, it would be impossible for them to survive. |
would be sad, if | were in their position. Looking at other children | would be sad.
Teacher: Now, you will fill the worksheets that | will give you on the subject. Each Group will make
group of 3 people. These three people will fill out the worksheets (Anex 1) by working together.
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[Noise]
[The bell rings. Interventions to the camera.]

Summary of the second lesson:

The teacher divides the groups of six into groups of three. Each group is given three activities that are
written on worksheets. The first of these activities is that the children write a letter to leading people of
a state putting themselves in the position of children in special situations. The second task is to put
themselves in the positions of leading people of states. Therefore, in this activity the children chose
people like George Bush, Saddam Hussein and the Turkish President. They wrote a replying letter to
themselves from the perspective of the head of states. The last activity is that children prepare their
own declaration of children’s rights before introducing the declaration of children’s rights in the
lesson. The following worksheets are examples of these activities. The teacher acted as a guide for
each group in the activity process.
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5.2.1 Sevgi Coskun-Keskin
Ders Transkripsyonu “Cocuk Haklar1”

Yer: Istanbul/Kadikdy

Tarih: 03 Ekim 2006

Sinif: 5. Sif

Ogrenme Alam: Birey ve Toplum

Unite: Haklarimi Ogreniyorum [2 ders saati]

Kazamim: Cocuk olarak haklarini fark eder.

Not: Bu iinite yeni egitim 6gretim siirecinin ilk {initesidir ve 6gretmen 6grencilerle dérdiincii haftadaki
dersini yapmaktadir.

Sinifta 6grenciler asagida sema edildigi gibi 6 sarli gruplarla oturmaktadir.

Birinci ders

Ogretmen: Giinaydin Arkadaslar.

Ogrenciler: Giinaydin.

[Gurultd]

Ogretmen: Gegen hafta ¢ocuk olarak haklarimizi fark etmeye ¢alismistik degil mi? Gegmiste yasanan
bazi olaylarla ilgili kanitlar1 analiz etmistik. Bugiin ise gliniimiizde bazi iilkelerde yasayan ¢ocuk
manzaralarini izletecegim. Daha sonra bu manzaralarla ilgili ¢aligma yapraklarini1 dolduracagiz.
[Powerpoint gosterisi baslayinca, 6grenciler giizel ¢ocuk resimlerine giilerler. Fakat zor durumda olan
cocuk resimleri karsisinda susarlar. Uziilerek manzaraya bakarlar. Sinifta artik ¢it grtkmryor. Ogretmen
cocuklarla ilgili konugmalar yapmaya basliyor].

Ogretmen: [Gosteri bitince] Simdi bu konuyla [¢ocuk haklari] ilgili konusacagiz. Neden sustunuz?
Alp: Ogretmenim ¢ok giizeldi Cok duygulandik.

Baris: Cok uzulduk.

Ogrenciler: [hep bir agizdan] Bi daha... bi daha...

Ogretmen: Tamam, bir daha izletecegim. Daha sonra kendimizi bu fotograftaki fotografgilarin
yerlerine koyacagiz. Bazen de bu resimlerdeki cocuklarin yerine koyarak onlar1 anlamaya ¢alisacagiz.
Simdi ben filmi tekrar izletecegim. Baz1 yerlerde durarak konusacagiz.

Tekrar giiliismeler...

Alp: [Mutlu ¢ocuk resimleri bitince] buray1 basa alin tekrar izleyelim.

Ogretmen: Devam edelim. Dersimize giizelce katilanlara bu resimleri bir cd yle verecegim.
[Asagidaki diyalog sunuda yer alan resim 1 ile ilgilidir]:
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Resim 1
|

Ogretmen: Bu ¢ocugun boynunda ne var.

Ogrenciler: Booombaaaaaa [Hep bir agizdan]

Ogretmen: Sizce bu cocuk kag yasindadir?

Ogrenciler: Bessss, altuni... [Hep bir agizdan]

Ogretmen: Bes alt1 yasinda. Pekala kiz m1 erkek mi?

Ogrenciler: Erkekkkk [Hep bir agizdan]

Ogretmen: Kulaklarinda ne var? Galiba?

Ogrenciler: Kizzzzz. [Hep bir agizdan]

Ogretmen: Simdi Aysenur Cetin [Listeden bakarak]. Bu cocugun hissedebilecegi seyleri bize anlatir
misin? Bunun i¢in onun yerine kendini koymali 6yle diisiinmelisin.

Aysenur: Korkarim yani bdyle bisey oldugu icin. Iste el bombas1 oldugu igin.

Ogretmen: Nasil bir ortamda olabilir bu gocuk.

Aysenur: Savasli bir ortam.

Ogretmen: Bu ¢ocuk diinyanin su anda hangi iilkesinde olabilir. Nerede savas var?

Aysenur: Irak’ta.

Ogretmen: Pekala baska neler hissederdin? Bu ¢ocugun yiiz ifadesinde ne var?

Aysenur: Uziluyor. Korkuyor.

Birkac cocuk: Uzuntiitit. Koorkuuuu. [Guraltd]

Ogretmen: Suanda kendini hayal et. Bir savasin ortasindasin. Belki annen baban hayata degil. Ama
elinde bir bomba var. Bomba boynunda asili. Onu gerektiginde kullanmak zorundasin. Ve ne
oldugundan da haberin yok. Diinya sanki senin bulundugun yer. Diigiin bakalim bu durumda neler
hissedersin? Bana duygularini anlatabilir misin?

Zeynep: Anlatilmaz yasanir 6gretmenim.

Ogretmen: Bi saniye Aysenur’a sordum. O cevaplayacak.

Aysenur: Ogretmenim ben orda baskasini 6ldiirmek istemezdim. Ciinkii savasta herkes bir birbirini
6ldiirtiyo. Sey oluyo yani ben onu yapmak istemezdim. Ama orda daha 5-6 yasinda bir cocugum ne
olacagini da bilmezdim. O yiizden bisey yapamazdim.
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[Asagidaki diyalog sunuda yer alan resim 2 ile ilgilidir]:

Resim 2

Ogretmen: Pekala simdi; simdi buradaki resimde bakalim. Burasi neresi olabilir? Mekan olarak tarif
etmenizi istiyorum. Zeynep.

Zeynep: Eee... karli bir tepede yani hi¢ goriinmeyen bir yerde.

Ogretmen: Arag yani vasita var mi1? Elif.

Elif: Yok.

Ogretmen: Efe, bu cocuk kimi yaninda gidiyor.

Efe: Anne ve babasiyla gidiyor. Bi asker...

[Bir grup 1. sinif 6grencisi sinifimizi ziyarete geldi. Dersimiz biraz [2 dk] bolindii. Sinifimizi
incelemeleri sirasinda bir giiriiltii oldu.]

Ogretmen: Simdi burada ¢ocuk neden agliyor?

Efe: Anne babasi olabilir iste bunlar bi asker tarafindan rehin alinmis. Cocuk iste... tiziilmiis aglamis.
Iste... asker silah1 birine dogru tutuyo. Cocuk kendisini korkmus hissediyo.

Ogretmen: Baris simdi kendini bu cocugun yerine koymani istiyorum. Belki bir savas yiiziinden belki
de bir bagka neden yliziinden bir yerden bir yere go¢ etmek zorundasin. Elinizde valizleriniz ve
cantaniz var. Baska hicbir esyanizi almadan yola ¢ikmigsiniz. Ve yolda sizi bir suglu gibi askerler
gozlem altina almiglar. Ve sen anne ve babanin elinden tutuyosun anne ve babana bakarak agliyorsun.
Neler diisiiniir ve hissederdin bu durumda?

Baris: Ogretmenim sey ee... gergekten kotii bisey daha hayatin anlamini bilmezken, hayatim elimden
gidecek.

Ogretmen: Evet.

Baris: Yani daha tam go¢ ederken yani... bazi insanlar sansiz. Kader... [Boynunu biikerek ve
uzllerek]

Ogretmen: Bu silahlar senin elinde oynadigin silahlara benziyor mu?

[Gurultd]

Bir grup 6grenci: Biraz daha biiytik...

Ogretmen: Sssshhhttttt. Sessiz olur musunuz? Sessiz olmazsaniz bu dersi nasil isleyecegiz?

Baris: Tabi ki benzemiyo. Clinku bu silahlar gercek insan éldurtyor. Her halde bundan sonra silahla
oynamak istemezdim. Belki de oynardim.



176

[Asagidaki diyalog sunuda yer alan resim 3 ile ilgilidir]:

Resim 3
|

Ogretmen: Simdi buradaki resme bakalim. Muhtemelen burada bir patlama olmus. Bu patlama
sonunda duydugu sesten ¢ocuk iirkmiis ve bir biiyiigiine bu babasi da olabilir dedesi de olabilir. Simdi
Zeynep kendini bu ¢ocugun yerine koyarak diisiin. Neler diigiiniir ve hissederdin? Bize anlatabilir
misin?

Zeynep: Ogretmen ben bir sey diyecegim. Ben bir sey yasadim. Bomba degil de tiip patladi.

Bir arkadasi [Alay ederek] hi¢ fark yok demi? Atom bombasi.

Zeynep: [Aldirmiyor] sonra ya §gretmenim ya!

Ogretmen: Evet Zeynep konusuyor.

Zeynep: Ogretmenim ben ilk olarak aglardim ¢ok iiziiliirdiim ve ece.. babama ve aileme hig bisey
olmamasini isterdim. Eeee. Korkardim. In... yani 6lecegimi sanirdim. Yani bir anda yere diisiip, yani
bir tane daha bomba patlayacagini ve hepimizin birden dlecegini sanirdim.

Ogretmen: Yolda rahatlikla yiiriiyebilir miydin?

Zeynep: Ogretmenim her an bomba patlayacakmis gibi tedirgin olurdum.

[Asagidaki diyalog sunuda yer alan resim 4 ile ilgilidir]:

Resim 4

Ogretmen: Pekala simdi, buradaki resimde; bu ¢ocugun eviydi bir zamanlar bu ev. Bu odada bu ¢ocuk
oyun oynuyordu. Bu duvarlar evinin duvarlariydi. Bu duvarlara resim asabiliyordu. Fakat simdi
duvarlarda resim yerine milyonlarca kursun izi var. Milyonlarca diyorum ¢linkii duvarlar delik desik
sayillmiyor izler. Bazilar1 ¢ok biiyiik ¢apta bazilari kiigiik ¢apta delikler bunlar. Dogancan simdi
kendini bu ¢gocugun yerine koymani istiyorum. Sence bu ¢ocuk ka¢ yasindadir?

Dogacan: Eeee.. 4-5

Ogretmen: Burada ne tasiyor sence, sanki cebinde bisey var.
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Dogacan: Tesbih... [giilismeler]

Bir 6grenci: Caki.

Ogretmen: Su anki evini diisiin, su anki evin bu duruma gelmis neler hissederdin Dogacan?
Dogacan: Ogretmenim birincisi evin daha borcu ddenmedi. Ogretmenim boyle olsa belki de alirdim
adamlar1 deserdim yani. Burada belli oluyo ¢ocuk yani. Ne yaptigini pek anlamadim ama...
Ogretmen: Merdivenlerden tutunarak inmeye ¢alisiyo. Bakin merdiven var burada.

Dogacan: Yiyecek bisey arantyo.

Ogretmen: Ne hissederdin pekala Dogacan?

Dogacan: Oremenim korku hissederdim.

Ogretmen: Korku... Demek savas esittir:

Cem: Korku...

Dogacan: Ogretmenim bisey sdylicem. Bunlar gercek resimler mi?

Ogretmen: Gergek resimler. Simdi Berke burasinin senin evin oldugunu hayal et ve burada bir
zamanlar kii¢iik bir pencere vardi? Burasi da senin koltuklarin su kdsede de oyuncaklarin vardi.
Surada da televizyon vardu. Izliyordun. O durumdan odan bu hale geldi. Bu oday: gériince neler
diistintirdiin ve hissederdin? [Bu diyalog sunuda yer alan resim 5 ile ilgilidir]:

Resim 5

Berke: Ogretmenim ilk 6nce ¢ok iiziiliirdiim. Eeee. Sonra... [Yiiziinii burusturarak] acis1 ¢ok berbat
bisey olurdu yani. Bunu diistintirdiim.

Ogretmen: Goziiniizii kapatarak hayal edin yani...

Baris: [araya girerek] Ogretmenim ben gdziimii kapatinca siyah beyaz gériiyorum. [Giiliismeler]
Ogretmen: Alp, Sen soyle.

Alp: Ogretmenim ben, onun yerinde olsaydim savasin neden ¢ikti§im1 merak ederdim. Aslinda
nedenini biliyoruz Amerika, Iraktaki petrol yataklarini istiyo, ama o ¢ocuk bilmiyodur bunun nedenini.
O zaman eskiden orda penceresinin camindan bakarken, simdi kocaman bir delik ac¢ilmas.

[Asagidaki diyalog sunuda yer alan resim 6 ile ilgilidir]:

Resim 6
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Ogretmen: Pekala buradaki resimde bir kiz gocugu var savas ortamindan kagiyorlar. Kagarken de
annesin babasini kaybettigi i¢in kardesini o sahiplenmis. Onu kucagina almis zorunlu bir gé¢
yapiyorlar. Simdi Manolya sen, kendini bu kiz ¢cocugunun yerine koyarak bize hissettigin duygu ve
diisiincelerini anlatir misin?

Manolya: Ogretmenim ben yani eee kardesime bakacagimi yani sorumlulugumu alirdim. Tabi annem
gibi bakamazdim, ama yine elimden geleni yapardim. Ve kardesim i¢in oldugu i¢in...eee.. bi kere
savag oldugu i¢in ¢ok tizlllirdiim.

Ogretmen: Pekala hic kardesini birakip gitmeyi diisiiniir miiydiin?

Manolya: Hayir diistinmezdim.

Ogretmen: Diisiinmezdin.

Zeynep: Ogretmenim kardes, demek onun yar1 bir par¢ast demek [NOT: Zeynebin kardesi yok]
[Asagidaki diyalog sunuda yer alan resim 7 ile ilgilidir]:

Resim 7

Ogretmen: Pekala simdi bu fotografa bakmanizi istiyorum. Bu fotografin bir hikayesi var. Bu
fotografta 5-6 yasinda bir ¢ocuk var belki de 8 yasinda bilemiyoruz. Clinkii beslenmeden dolay1
biiyliyememis olabilir. Ve artik yiiriimeye takadi yok her taraf kurak hi¢ yiyecek yok. Ve bir akbaba
onu bekliyo ki...

Bir grup 6grenci: Olsiinnnn. [Hep bir agizdan]

Ogretmen: Belki de 6lmeden yiyecek bu ¢ocugu. Ve siz bu fotograf¢inin yerine koyacaksiniz
kendinizi. Bir fotografcisiniz gezerken bdyle bir manzara gordiin ¢ekiyorsun fotografini. Bu durumda
ne hissederdin ve ne yapardin?

[Hep bir agizdan anlasilmayacak giiriiltiide fikir yiirlitmeler ve giiriiltii..]

Ogretmen: Sessiz olunnnnnnnn. Binnur sen soyle.

Binnur: Ben ¢ok iiziiliirdiim boyle bir durumda. Dayanazdim.

Ogretmen: Ne yapardin?

Binnur: Yardim etmeye caligirdim. .

Ogretmen: Nasil yardim ederdin?

Binnur: Yemek verirdim kiyafet verirdim.

Ogretmen: Baska ne yapardin? O anda ne yapardin?

Deniz: [Aradan girerek] akbabay1 kovardim. [Giiligmeler]

Binnur: Yanit yok.

Ogretmen: Pekala, Gokgen sdyle bakalim sen bu durumda ne yapardin?

Gokgen: Ben olsam oradaki akbabaya tas falan atardim. Vururdum. Akbabanin gitmesini saglardim.
Sonra ¢ocugu evime gotiiriir bakardim ¢ocuga.

Ogretmen: Pekala Gokbel sen ne yapardin?

GOkbel: [Giilerek] [Ellerini ovusturarak] Eeee. Napardim. Daha ¢ok direnmeye en azindan yani
yolunu buluncaya kadar yiiriirdiim. Korkardim.

Ogretmen: Pekala; ¢igdem sen olsan ne yapardin?

Cigdem: Uziiliirdiim. Akbabay1 kovardim [Hemen oturur zaten hicbir soruya cevap vermek istemez
bir tavri var ¢igdemin]

Ogretmen: Pekala son olarak Ariyen’e s6z hakki veriyorum.

He é@
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Ariyen: Ben ilk basta akbabaya tekme tokat dolasirdim. [Giiliismeler] Ogretmenim ondan sonra da
cocuga bakardim. Cocuk eger belki bi Wilson hastaligimidir nedir o hastaliga yakalanmistir. O
hastalik bana da bulasabilir.

Ogretmen: Wilson hastalig1 nedir?

Ariyen: Wilson hastalig1 iste Wilson degil de Iran’da bir miizede gormiistiim. Hastaligm adin1
yazmamista adam boyle iskelet gibi kalmaisti.

Ogretmen: Bu cocuk sadece ag kalmis. Agliktan boyle olmus

Ariyen: Ogretmenim ondan sonra da ¢ocugu alirdim kucagima ondan sonra gétiiriirdiim evime evim
yok orda isteee yardim derneklerinden yardim isterdim para isterdim. Ondan sonra giyindirip
kusandirirdim, ondan sonra boyle isteee..

Ogretmen: Pekala size bisey soracagim. Onun gibi béyle cocuklar var midir orada?

Efe: Evet vardir 6gretmenim. Belki bu ¢ocugu gordiiglimiiz i¢in bu ¢ocugu alabiliriz yani bagka
cocuklar1 gérmedigimiz igin bu gocugu aliriz. Oralarda ¢ocuk bakan bir yer olma ihtimali falan oraya
verebiliriz. bir de sey yapabiliriz biitlin diinyadan para toplayip alis veris magazalarini o cocuklara
yardim i¢in. o paralar1 toplayip oraya bagis yapabiliriz.

Ogretmen: Evet. Size bir sey sdyleyecegim arkadaslar. Bu fotograf 6diil almis bir fotograf. Bu
fotografi ¢eken kisi ne yapmis biliyor musunuz? Bu ¢ocugu orada birakarak gitmis.

Ogrenciler: [Ayn1 anda] AAAaaaa!!!. [Tiim sinif saskin ve iizgiin. ]

Ogretmen: Akbaba bana zarar verir diisiincesiyle bu gocugu bu pozisyonda birakarak gitmis.
Ogrenciler: [Hala saskin ve iizgiin bir ifadeyle bakiyorlar]

Alp: Ogretmenim ya o manyak miymis neymis.

Ogretmen: Daha sonra bu fotografla 6diil almis bu kisi. Vicdan azabimidir bilinmez ama bu fotografi
cektikten sonra intihar etmis.

Zeynep: Yaaal!!l

[Asagidaki diyalog sunuda yer alan resim 8 ile ilgilidir]:

Resim 8

Ogretmen: Ozgecan sen ne hissederdin bu ¢ocuklarin yerinde olsaydin?

Ozgecan: Ogretmenim ben bu cocuklarin yerinde olsam yani diger cocuklara bakip sevinirdim.
Ogretmen: Sevinirdin. Pekala, boyle bir yere hi¢ gittiniz mi? Béyle ovalarda kirlarda hig gigek
topladiniz mi1?

Ozgecan [Hayir anlaminda basini iki yana salladi] Ogretmenim ben ¢ok isterdim ama maalef.
Ogretmen: Yusuf sen soyle.

Yusuf: ¢igek topladim. Orda annemin koyu vardi, orda harman vard.
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Ogretmen: Cok mutlu mu oldunuz?

Yusuf: Evet.

Ogretmen: Bi sey soracagim kendinizle gosterdigim bu gocuklari kiyaslar misiniz?

Alp: Ogretmenim ¢ok sanssizlar.

Ogretmen: [Yar ¢iplak bir sekilde ekmek kirintilarini yemege ¢alisan cocugun resmini gostererek
(resim 9)] Hig bu sekilde ekmek yemek zorunda kaldiniz mi1?

Resim 9

[Hep bir agizdan] Hayurrr...

Ogretmen Kuru ne bulduysaniz yemek zorunda kalsaydiniz ne hissederdiniz?

Ozge: Ogretmenim zaten bdyle beslenme bdyle devam ederse hayatta kalmak imkansiz olur. Bunlarin
yerinde olsaydim Gizilurdiim yani. Diger ¢ocuklara bakip tiziiltirdim.

Ogretmen: Simdi verecegim konuyla ilgili ¢alisma yapraklarini dolduracaksimiz. Grup kendi iinde 3
erli grup yapacak. Bu ii¢ kisi birlikte ¢alisarak bu ¢alisma yapraklarini [Ek 1] dolduracak.

[Gurultd]

[Zil caldi. Kameraya tacizler.]

2. Ders:

(:?gretmen 6 sarl1 olan gruplar1 kendi iginde 3erli gruplara ayirir.

Ogretmen: Cocuklar, size verdigim c¢alisma yapraklarini yapmaya devam edin.

Verilen iki ¢alisma yapragi iizerine ¢alisirken onlara her bir grup diizeyinde rehberlik yapar.
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5.2.2 Group Work

5.2.2.1 Group Work - Letter to a head of state (Group Friends)

\/\/ ’\//7/

* Grubun adi: / lar. Sl - Mektubun yazildigi e T
Adimiz: ¥ N . kigi:( s> \

.\ N 3 = / \ ~ “
VV\/ S s |
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The Name of Our Group: Friends
Our Names: Ali, Ugurcan, Derin
To whom the letter is written: George Bush

Put yourselves in the place of these children, think like them and write a letter to those who rule this

world indicating the situation that you are in, what you feel and what you ask for from the adults with
regard to this situation.

SUBJECT: THE SITUATION THAT THE CHILDREN ARE IN

Dear George Bush

The situation that we are in is a complete disaster situation. Most of our people die of hunger. Send us
provisions and clothes. In this situation, we have houses but they are full of holes, we have roads but
of mud. Send us help. What would you do if you were in our place? While you are enjoying your lives
there, we are fighting and living under bombs here. Here, there were also wealthy people but they ran
away because of the war. We used to eat what they threw away as waste by picking them up from the
garbage. As they migrated we die of hunger. It’s enough; we no longer want to live in this situation
anymore! We [even] regret that we are born. While the children of wealthy people play with a ball, we
are trying to cross the street without being caught by bullets.
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5.2.2.2 Group Work - Letter to a head of state (Group Tree)
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The Name of the Group: Tree
Our Names: Onur-Kazim
To whom the letter is written: Erdogan

Put yourselves in the place of these children, think like them and write a letter to those who rule this
world indicating the situation that you are in, what you feel and what you ask for from the adults with
regard to this situation.

SUBJECT: WAR CHILDREN
Dear RECEP TAYYIP ERDOGAN

Dear Erdogan, children in Iraq suffer from hunger. American soldiers destroyed the houses of the
children. We have no mother, no father, no parents anymore. Please help us, please. If you help us,
you will save the lives of these children. Food, clothes, tents, quilt, blanket, bed... What do you think
why the children in Iraq are like this now? They used to laugh and play, but now the children are left
orphaned. Send these children to the Society for the Protection of the Children in Turkey. Send the
children to school. Hand-in-hand to provide good education to children. Give them pencil, notebook
and erasers in order to enable them to receive a good education. These children are our children. Oh
Erdogan, you travel so much, but why don’t you visit these children for once? It would not be bad if
you loved children. Some children carry hand grenades around their necks and rifles with them, isn’t
there anyone saying ‘don’t do this’ to them? Let’s leave these bad days behind and provide good
education to children. Hand-in-hand once again for children. Send teachers to the children. We have to
make these children big people. They eat grass out of hunger. Vultures wait for them to die, let’s save
these children. Let’s help them.
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5.2.2.3 Group Work - Emergency Plan (Group Tree)
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The Name of the Group: Tree Group
We put ourselves in the place of: Recep Tayyip Erdogan

Put yourselves in the place of the statesmen that rule the world and prepare an emergency plan that
solves problems with regard to the situation of the children in the pictures.

EMERGENCY PLAN

We go to the place where they live and try to solve their problems. We set up a tent when we get there.
We cook in that tent; we give them the food after it is cooked. We try to fix the houses of the children
whose houses are destroyed. We become their friends. We make them tell us about their sorrows. We
set up thousands of tents everywhere. They live together in those tents. We give one tent for two
people. We try to keep away children in the war area from war. We may provide these children the
opportunity to receive education. We try to find parents who can adopt parentless children there. We
try to meet their booklet and pencil needs. We bring them to Turkey and take them to good parents
who want to adopt them. If these children like the parents they can stay with them. The parents can
increase their life standards. They can teach them the rules of good manners. Parents may teach them
the life of Atatlirk. They tell them what a significant person Atatirk is and his deeds. Parents teach
them and talk to them. Parents tell them to be respectful towards them.

Written by: Miige ERDEM
Ayse TELLIOGLU

Funda YILDIRIM
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5.2.2.4 Group Work - Emergency Plan (Perfect Group)
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Kendinizi dinyayi yoneten biyiiklerin yerine koyunuz ve bu resimdeki
ilgili olarak problem ¢éziici bir acil eylem planlar hazirlayin.
ACIL EYLEM PLANI
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The Name of the Group: Perfect Group
We put ourselves in the place of: George, Saddam and Erdogan

Put yourselves in the place of the statesmen that rule the world and prepare an emergency plan that
solves problems with regard to the situation of the children in the pictures.

EMERGENCY PLAN

We started a war. Children died. We could not save the children. Bombs exploded everywhere.
Children died. I am Saddam Hussein; children died because of me. Some children struggle with
hunger. Houses are being destroyed. There are bullet marks on most of the buildings. To do something
like this: we swear that no war will break out. We will promise; we will make written agreements. We
will promise that no war will break out, we will not kill children. We will protect the children. The US
and Turkey will come to terms and share.
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5.2.2.5 Group Work — Declaration (Group Friends)
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The Name of Our Group:

Friends

OUR DECLARATION

One should not have an argument and say bad words in the presence of children.

Boys and girls should be sent to school without discrimination.

In some villages in the East the birth of a baby girl is met with sadness while the birth of a
baby boy is met with joy; so boys and girls should not be discriminated.

If we give birth to a child, then we must look after them, send them to school and raise them; if
we are to abandon them on the street, why did we give birth to them?

Some children are forced to beg; we should stop this.

Consanguineous marriages should be stopped as most of the children are born handicapped; no
one has the right to give birth to crippled children.

We should show love to our children and also tell them that we trust them.

We should protect some children from terror.

Children should not be kidnapped and sold.

10) Children should not take certain drugs at an early age.

BEST REGARDS

[Signatures]
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5.2.2.6 Group Work — Declaration (Group Moonlight)
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The Name of Our Group:

Moonlight

OUR DECLARATION

Children are raised by their parents by the age of 18.

Children have the right to play and have fun.

We should protect the rights of children.

Children should be forbidden to work or to be forced to work until the age of 18.
It is forbidden to force children to beg or to take their organs and kill them.

It is forbidden to beat or torture children.

Alcohol and drugs should not be sold to children.

Teaching children.

Making children live as good as possible.

10) Raising children in a well-mannered and ethical way.

11) Taking care of children and solving their problems, if there are any.
12) Treating children well, leaving a good impression.

13) To be understanding in case children make any mistake.

14) Appreciating children for their successes.

15) We must ensure the safety of children.
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5.3 Mehmet A¢ikalin

A Social Studies Education Lesson from Turkey: Human Rights

The lesson was videotaped in March 2013, using two cameras.

Keywords
Social Studies; Human Rights; Citizenship Education;
Turkey

1 Introduction

Social studies is a field, consisting of wide variety
subjects, and the content of this field differ from one
country to another. Also, how social studies are taught
may differ a lot depending on each country’s culture and
educational settings. Thus, it would be very interesting to
see examples of social studies lessons from various
countries to understand differences and similarities
regarding how social studies are taught in different parts
of the world.

Therefore, an example of a social studies lesson from
Turkish educational context is provided for the special
issue of Journal of Social Science Education. This may be
the first recorded and transcribed social studies lesson
from Turkey. To my knowledge there is no other
example to date of a completely recorded and
transcribed social studies lesson from Turkey. Thus, this
study provides an example of a social studies lesson from
Turkey in order to facilitate comparison with examples of
social studies lessons from other parts of the world.

This lesson was recorded in a 7™ grade class at a middle
school in one of the metropolitan neighborhoods in
Istanbul. According to the current curriculum in Turkey,
social studies education is an interdisciplinary field
(TTKB, 2009b; 2009c). The subjects of social studies
include history, geography, economics, sociology,
anthropology, psychology, philosophy, political science,
law, and civics (TTKB, 2009b; 2009c). Social studies
courses are taught under two different titles in
elementary and middle schools from the first through
seventh grades in Turkey. In early grades (grades 1-3),
the course is called Life Studies (see TTKB, 2009a) and,
from grades four through seven, it is called Social Studies
(TTKB, 2009b; 2009c). Both courses are interdisciplinary,
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University, Turkey. He received his PhD from The Ohio
State University, USA in 2006. His research interests are
computer-supported instruction in social studies and
teacher education.
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Email: mehmet.acikalin@gmail.com

focusing on skills and values that promote effective
citizenship for the Turkish nation. At the high school level
focusing on skills and values that promote effective
citizenship for the Turkish nation. At the high school level
(Grades 9-12), social studies subjects are taught as
discipline based courses such as history, geography,
sociology, psychology, and philosophy.

2.1 Finding a school site

Finding a school site and teacher participants was one
of the major methodological issues for this study. This
study is not typical educational research and it is not well
known by the school administrators and teachers in

Turkey. Educational research studies in Turkey are
dominated by surveys and questionnaires. Thus,
generally school administrators and teachers limit

educational research only to these kinds of surveys
which they call “anket”. Anket is originally a French
word “enquéte” and has been integrated into Turkish to
mean “public poll” or “questionnaire”. Therefore, this
type of educational research which required a video
recording of a class session was unconventional for the
school administrators and teachers and they were not
eager to participate in this research. Initially, | was
turned down by a couple of schools. Eventually, | was
able to convince a social studies teacher and his principal
to participate in the study. Of course, it was not enough
to get permission from the school. | also applied to the
school district for their permission. | was also worried
that the school district would not allow the recording as
it was a different research method to those generally
approved. Like school principals and teachers,
administrators in the school districts were also used to
approving research studies that required applications of
“ankets”. Nevertheless, | managed to obtain permission
for the study from the school district within a four week
period.
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The School

2.2 The School

This public middle school is located in one of the
central regions of Istanbul. It is a two storey historical
building which was built in the 18" century. The building
was used by the navy during the Ottoman period. It is
very common to see such historical school buildings in
Istanbul especially around the old city. Such
constructions, including this one, usually were not
designed as school buildings originally which results in
limited spaces within the classrooms, offices,
playgrounds, and other facilities in the school. Another
problem with the school concerns its location. Since the
school is located within metropolitan area, a lot of noise
that can be heard during the class sessions. The school
had 450 students at the onset of the study. The observed
class population was 27 (16 male and 11 female)
students. According to the school principal and the social
studies teacher, students’ families’ socio-economic
status while heterogonous can be considered middle and
upper middle class.

2.3 The teacher

The teacher is a 34 year old male. He graduated from a
history teacher education program in one of the large
universities in a metropolitan city. Although he
graduated from a history teacher education program, he
was appointed as a social studies teacher. Since there
was a shortage of social studies teachers at that time, he
was appointed to social studies by the Ministry of
National Education in one of the public schools. He has
12 years teaching experience. He taught for one year in
Bingdl, a city located at the Eastern region of Turkey and
had worked in the school where this study took place for
10 years. He has just transferred to another middle
school in Istanbul at the beginning of this academic year.

2.4 The lesson: Methodological process

The lesson topic was human rights which is a core topic
in social studies education. This topic was selected
because it is a common topic often associated with social
studies and civic education curricula worldwide.
Therefore, presenting a social studies lesson with a topic
of “human rights” might be easier for teachers and

scholars worldwide to follow and understand. Also this

lesson might be more valuable for teachers and scholars

worldwide as it provides an opportunity to show how
this universal topic is taught in a Turkish educational
context and allows them to compare this lesson bearing
in mind their countries’ educational context.

The lesson was video recorded and transcribed
verbatim. Then, the transcripts in Turkish were
translated into English. Explanations were given in
brackets when necessary. Transcription and translation
process were not easy. Some issues came up especially
with the translation as some words lose their meaning
when translated to English. But before that | would like
to give some information about key features of the
lesson. When you read the whole text, you will see that
the teacher always repeated what the students had said.
Repeating students’ responses might make the lesson
boring for the readers. But this is typical in a social
studies lesson in a Turkish educational context. Social
studies teachers generally repeat or rephrase what the
students say to make it clear for the rest of the class.

Another thing concerns how students address their
teachers. Students do not call teachers by their first or
last names. Instead, they use a single word, “Hocam” [my
teacher]. As you can see from the Turkish version of the
transcripts, students used the word “Hocam” many times
(31 times) during the lesson. But, | did not translate it
every time, because most of the time it did not make
much sense when this word was translated to English.
There were also other words used frequently in the
transcripts. One of them was “baska?” [What else?]. The
teacher used this word 42 times in the lesson in order to
elicit various answers from his students. As can be seen
from the text, the teacher used a question & answer
method extensively. Thus, he asked students “baska?”
too many times. Another extensively used word was
“sey” [something /thing]. It was used 39 times in this
lesson. It is both difficult and easy to translate this word
in a sentence. “Sey” can be used as a substitute word for
almost any word in Turkish. |, in most cases, translated
“sey” as “something” or “thing”. But in some cases | had
to omit the word from the English translation. More
information about translation or context is given within
brackets.

Two sessions covering the same topic were recorded.
Nevertheless, for reasons of space, only the first session
was prepared for this issue with a summary of the
second lesson provided.

3.1 Outline of the first lesson and seating plan
The teacher started the lesson by asking what human
rights meant to the students. For most of the lesson, the
teachers asked the students questions and got answers
from them. The key points discussed in the lesson were:
= various human rights such as the “right to settle
/shelter”, “right to vote and get elected”.
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= human rights violations and racial discrimination.

= violence towards women (March 8 - International
Women'’s day)

= modern colonization (Some students believe that the
U.S.A. exploits other countries such as Afghanistan and
Iraq).
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= the right to life and how this right can be violated
(Wars, blood revenge, assassination, and murder, ext.)
= the right to receive healthcare, property rights, and the
right to travel.
the right to communicate (Tapping phones illegally:
Teacher gave life of Howard Zinn as an example for
that. When Howard Zinn wrote his autobiography, he
asked the FBI for his personal file which included all of
his telephone conversations and other forms of
communication, everything related to his life)
discrimination between rich and poor (Teacher gave
example of police searching random teenagers on the
street and he suspected that the police particularly
choose these boys mostly because of their poor
clothing and appearance. The teacher discussed that
with the students)
= violation of private life (paparazzi shows) Picture 1: Kids who sell “simit” [Turkish bagel]. (Showing
The seating plan for the lesson was as follows: this image, the teacher guided a classroom discussion
about underage children working).

BLACKBOARD / CURTAIN DOOR

TEACHER’S DESK

Only selected students names (pseudonym) were given in the chart.
M: Male

F: Female
GAMZE
(F)
FERIT
(M)
TUBA
(E) Picture 2: 10™ December Human Rights Day (Showing
YAVUZ AHIR this image, the teacher guided a classroom discussion
(M) about various human rights violations such as violence,
(M) torture, and limiting of freedom of speech).
BORA CAN SENEM
(M)
(M) (F)

3.2 Summary of the second lesson

The second session of the lesson basically followed a
similar structure to the first session. Most of the lesson
was also allocated to questions & answers. The teacher
showed students several pictures associated with human
rights violation in this session and had the students
analyze the pictures. Below are examples of these
pictures.



196

Picture 3: A beggar woman with a child (Showing this image,
the teacher guided a classroom discussion regarding how this
child’s human rights were being violated)
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. Picture 6: Underage‘girl’s marriége (ShoWing this image,
Picture 4 the teacher guided a classroom discussion regarding

underage girl’s marriage as a violation of human rights).

LLLLLMCETTTTTT
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Pictures 4 & 5: Human hunger in Africa. (Using these
images, the teacher guided a classroom discussion
regarding hunger as violation of human rights and our

responsibility as a whole world for this hunger)

Picture 7: Woman’s body in a sushi bar (Showing this
image, teacher guided a classroom discussion regarding
using woman’s body for commercial purposes which is
another violation of human rights).

3.2 Transcription of the first human rights lesson

Abbreviations / Explanations:

T: Teacher, S: Students

SF: Female student, SM: Male students

In order to indicate the students who contributed most to the classroom discussion, pseudonyms are used (Female
names: Gamze, Tuba, Senem; Male Names: Bora, Can, Ferit, Mahir, Yavuz)

T: Alright... children today’s class topic is “Human rights and its origins”. | guess we have been hearing the
expression “human rights” frequently these days. What do you think about human rights? What are human rights?

S:...[3 sec]
T: Human, what is a human?

Mahir: | will talk about human rights. Human rights are essential needs. For example there is something essential.
For instance, one of the rights is the right to shelter.

T: Yes.

Mahir: For example, the right to education.
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T: Actually, let’s have a look at the root of the issue. What is a human?... Human? What are you? [Asks a student.]
SM: A human.

T: You are a human. Whatam I?

SM: A human.

T: Your friends and I... everybody in this classroom is a human. So what is a human?

S:..

T: Have you ever asked yourself this question? Yes. [Picks a student.]

Bora: A living being.

T: A living being... If you look at it this way, the cat at home is also a living being.

Yavuz: The smartest living being.

T: The smartest living being! So, it must be “a living being” and “smart” at the same time. Is it like that?... Ok. The
smartest living being. So is the human being different from other species and living beings?

Yavuz: Yes.

T: Ok. They are different. What do we call this? It is also in the Koran. What does it say? Or it is also in other
religions’ holy books. What does it say in the Koran? It says the human being is the most honorable creature in the
world [esrefi mahlukat]. Where does this honor come from?... From their [humans’] thinking. Ok, human... what are
human rights?

Can: The right to live.

T: The right to live. What else?

The teacher is asking a question.

SM: The right to settle/shelter.

T: The right to settle. What else?

SM: The right to elect and be elected.

T: The right to elect and be elected. What do you mean by that? Do you mean selection / voting for anything or for
political reasons or selection relating to any aspect of life?

SM: [Relating to] every aspect of life.

T: What, for example, do we have to select in our lives? Have you ever thought about that? What do we have to
select in our lives?

Yavuz: The president.
T: The president. What else?

Bora: | was going to say the same thing. But my friend has already mentioned it.
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T: In fact, the expression of selection is modeled in our heads. And we always say the same thing. Either we are
selecting the leader of a political party or the class president. Does a human not have any other right to select?
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S: ..

T: Does s/he not have the right to select anybody / anything other than those people to govern him/her?
SM: A human can select his/her religion.

T: What else? S/he can select his/her religion. What else?

SM: S/he can select the place to live.

T: S/he can select the place to live. What else?

S:...[35]

T: [A person] can select the apple s/he wants to eat from the supermarket, right? S/he can select whatever
vegetable s/he wants to eat from the market. A human can select the person whom s/he wants to get married to.
S/he can select the school s/he wants to go to. Who is the only person that s/he cannot choose?

S: ... [75s]
T: Did you say something?
Tuba: His/her parents.

T: [A human] cannot select his/her parents. Alright, we have talked about the rights of a human so far. One of them
is the right to vote and to get elected. Humans are entitled to rights as soon as they are born. What is the first [of
these human rights]?

S: It is the right to live. [Altogether. It is very common to see that all students or at least a group of students respond
altogether. This is observed several times in this lesson.]

T: The right to live. The right to live. Ok. Who are those that invade human rights? Who violates human rights?
SM: Humans.

T: Godzilla or the humans? [Laughing.]

SM: The humans.

T: Humans deprive other humans of their rights. Ok then, how do these humans take over other humans’ rights?
S: ... [2 sec]

Bora: They do not vest/acknowledge rights.

T: For example? For example? It is not necessary to give such big examples. Give examples from your own lives.
Ferit: Not all people are treated equally.

T: Who do you mean, for instance? Are you and | not equal?

Ferit: Yes teacher, we are... But the people who violate human rights...

T: Segregate/discriminate between who and whom? For example, tell me about something that caught your eye.
Ferit: For instance, Primeminister and a person who lives in a village.

T: [They discriminate between] Prime minister and a villager. Why do you believe in that?

Ferit: Because of the photo, my teacher... [He points to the photos on the screen.]

T: Photo? Is there anything about that [on these photos]?

Ferit: Teacher, for example there is one kid lying on the ground and no one helping him.

T: Ok! Let’s come back to the pictures later. Let me close that down, because we are going to talk about these
pictures separately. Is there anything you see or feel? Do not look at the photographs. Yes?

Yavuz: Teacher, the color of skin.

T: Color of skin. For example, you have a light skin, | have a chocolate skin color. So, does this mean you and | are
not equal? Are we? Is a dark-skinned person better [than a light-skinned person]?
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Yavuz: Teacher, they discriminate [because of skin color].

T: Is there something like that?
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Yavuz: Yes, there is, teacher.
T: Where?
Yavuz: Almost in every country, my teacher.

T: So when you talk about skin color you mean... blackish [Teacher used word “siyahi” means “blackish.” “Siyah”
means black color] people or in more impolite term “Negroes”? [Teacher here used the word “Zenci”, the impolite
way to refers the black race]

Yavuz: Yes.

T: Negroes. So, who discriminates [between white and black people]? Do we do that? [He means the Turkish Nation]
Yavuz: Teacher, personal... it is a personal [subjective] thing.

T: It is something personal. Ok, are there a lot of Negros in our country?

Yavuz: Not many.

T: Not many. But their [the illegal African immigrants] numbers have been increasing, right? So do you think we are
developing prejudice against these people? Or do you feel that prejudice against these people is developing in
society?

Yavuz: No.

T: You do not. Ok then, is there any human rights violation in the society you live in?
Yavuz: Yes, there is.

T: For example what kind?

Yavuz: Teacher, there are people who are involved in racial discrimination.

T: Racial discrimination... They engage in racial discrimination. What else?

S: [incomprehensible]

T: In any a case, a person who praises his/her race is a racist. So you say, there is one race in this country and there
are people defending that race... Are there just racists of one and the same race in this country?

Yavuz: No.

T: So, you say in this country there are racist people of each nation living here [who belong to different ethnic
groups]. And you say there are racists within all races in the world. Yes. What else? Other human rights violations?
Yes?

Tuba: Violence against women.

T: Violence against women. Yes... When was the issue most popular? Which day was it in March? It has been
discussed a lot.

Senem: March 8.
T: March 8. What is March 8?

Senem: World workers women’s day. [Senem here originally said “Diinya emekgi kadinlar giini” meaning “World
workers women’s day”. It is, in fact, “International Women’s Day”. In Turkey, March 8 mostly is valued by the leftists
groups. Thus, there is a special emphasis on the word “workers”]

T: World workers women'’s day. Ok, let’s continue. Violence against women. Do you see other human rights
violations? Yes?

SF: In the past, Kings and religious people [Priest, imam etc.] were entitled to more rights...
T: In the past!

SF: ... than the regular people.
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T: But, is there any human right violation you can see today? We are going to talk about that [later]. We are going to
talk about the [historical] development of human rights [later]. But, is there any human rights violation you see today?
Yes.

Tuba: Torturing animals.
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T: Torturing animals. Actually, isn’t that something different. This is not violation of human rights. Rights of living
beings. Here a new rights expression arises. This means, rights of living beings. Let us talk about that separately.

Yavuz: Colony. [The word “Colony” does not refer its literal meaning in this context. It refers to exploitation].
T: What colony?

Yavuz: Some countries exploit other countries.

T: Are there still colonized countries?

Yavuz: There are.

T: For example?

Yavuz: Afghanistan, for example.

T: Afghanistan. Who exploits Afghanistan?

Yavuz: America. [People in Turkey when they talk about the United States, they refer her only with one word as
“Amerika” which is the Turkish form of “America”].

T: America exploits Afghanistan. Ok, America. Then, according to your logic, America also exploits Irag, right? So
what does it take from Iraq?

Yavuz: Petroleum.

T: It [USA] takes petroleum [from Iraq]. Ok then in the world as we can just see from TV and read from newspapers,
if | ask you to name a country that supports human rights, which country would that be? In all respects. Can you tell
me one country that will be there with their people and government, if there is any human rights violation anywhere
in the world? Is there any country that you can name?

Bora: | do not think there is.

T: Isn’t there? That cannot be true! On the grounds of human rights violation people [nations or countries on the
world] send their armies back and forth.

Yavuz: Turkey.

T: Turkey! So you say Turkey is a sensitive country for human rights violations in the world and wherever there is
human rights violation Turkey would be there! Is that what you were saying?

Yavuz: No. Actually, not that much...

T: So you say we just get sad.

Yavuz: Supposedly.

T: We condemn [when we see human rights violations]. Is there such a country?
S: ... [6 sec]

T: Yes. Is there such a country?

S: ...

T: So there is not. Then, | will briefly give some information about this issue. After that let us have a look at why
there is or there is not a country sensitive to human rights violations and where the mistake is? Now... What are
human rights? In a general sense, everybody is entitled to human rights as soon as s/he is born. Once you were born
and took your first breath, what is your first human right? It is the right to continue breathing. It is the right to
continue breathing. Nobody in the world can take your right to breathe, this means your right to live, from you. Ok,
when we look at this in detail, what is the right to live? How can the right to live be taken from somebody?

Bora: By being killed.

T: How does a person get killed? Under what circumstances can s/he get killed? There can be a murder, there can be
a fighting... What else?

Bora: Wars.

T: Hah. Yes, wars. What else?
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Can: Blood revenge. [It is a long-running argument or fight, often between social groups of people, especially
families or clans. Although it has been diminishing, there are still ongoing disputes between families in the eastern
parts of Turkey.]

T: Blood revenge. What else?
SM: Assassination.

T: Assassination. What else?
S: ... [2 sec]

T: Ok, let’s go to another point. Let’s say an earthquake has happened and a large site built by a contractor collapsed
due to using unqualified or limited material for the construction. As many people get killed under this building, would
this be a human rights violation or the deprivation of the right to live? What do you think? Do you know anybody who
got killed in an earthquake? There is somebody in the other class, for instance. | will not give his/her name. S/he has
lost his/her uncle, aunt, and all his/her cousins. Here there is a violation of human rights and additionally murder! Isn’t
there? The right to live... Right to receive healthcare! What is the right to receive healthcare?

Can: It means people can go the health centers or hospital to get information about their health.
T: To get information about their health. What else? What is the right to receive healthcare?

S: ... [5 sec]

T: Do you go to the doctor?

S: Yes. [Altogether]

T: Yes, you do. Do you have right to receive treatment?

S: Yes. [Altogether]

T: Yes, you have. Ok then, this is your first essential healthcare right. If you are sick and there is a treatment, you
have to get this treatment. Ok, would big corporations and their activities which endanger your health and your lives
also be considered a violation of right to health? For example, there is a factory in your neighborhood and this factory
does not have a filtering system necessary to prevent air pollution. The factory continuously releases unfiltered bad
smoke, toxins and chemical gases to nature. Do these affect peoples’ health?

S: Yes. [Altogether]

T: And because of this, would a person’s right to health be violated?

S: Yes. [Altogether]

T: Do you think there is a violation of human rights in this case?

S: Yes. [Altogether]

T: Yes, there is. Can you give another example for that? Yes.

Bora: Cigarettes.

T: Cigarettes! It is an interesting example. Ok, who is involved in this case?
Bora: What do you mean by involved, teacher?

T: I mean smoking cigarettes is a health right, a violation of the health right. But for example... | give you an example.
A person named Ahmet smokes, but he goes to buy his cigarettes himself. Where is the violation here?

Bora: Is it within the state, teacher?
T: You tell me. Think about it. Where is it [the violation]?
Bora: ... [3 sec] The state, teacher.

T: Let me give you a hint. He has given a good example. He said the state was responsible. Let me give you a hint. In
fact, people’s habits are all taught somehow. | mean, if you never see cigarettes in your life, you would never want to
smoke and you would not know what cigarettes are. If you had never seen ice cream in your life and if you had never
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seen people eating ice cream, what would you do? You would not want to have ice cream. Then, are there any factors
that affect us in starting smoking habits? Yes.

Can: Family.
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T: How? Give me an example.

Can: If a child’s or teenager’s parents smoke s/he may be curious [about smoking] as well.
T: What else? Family is right.

Bora: Friends.

T: What else?

Bora: People around the person.

T: What else? People around the person. | will add one more. Television. Another human right... one of the primary
human rights is the right to property. What is property?

Mabhir: Residence, home.

T: Residence, home. Ok, it means a person can buy any house that s/he wishes within the law. Another human right
is the right to travel. Is there a human right called a right to travel?

SM: There is.

T: There is. We can travel wherever we want. Ok, can we travel wherever we want?
S: ... [2 sec]

T: Can we travel wherever we want?

Bora: Yes.

T: Ok, where do we go? You say yes. Where do we travel? Where can we go?
Mahir: Anywhere within the country.

T: We can. Is there anybody who travels? Is there anybody who can travel? You travel. [Speaking to a student]
Where have you traveled?

SF: Antalya ... Bodrum. [Well known travel destinations in the coastal area of Turkey]
T: Antalya, Bodrum. You went for vacation. Where else? You?

Bora: Edirne. [A city in the Northwest of Turkey]

T: Has anybody stopped you from traveling?

SFM: No.

T: Then, is this issue a problem in our country?

S: No. [Altogether]

T: Ok, we can say it is not an issue. Of course we talk for our country. Ok then... How can a person’s right to travel be
prevented? Yes?

Yavuz: If s/he has committed a crime, if s/he is a felon felon [ex-convict].

T: These are legal reasons. It means this felon violated another person’s right (i.e. right to health; right to live)... This
guy is a felon and thus is, by law, deprived of his rights to travel, to own property, and even to live freely. But, | am
talking about us here who (presumably) have no obstacles to travelling. How can anybody take away our rights to
travel?... If they take our rights to travel, would that be right? Let’s say you are going to Bodrum by car or by bus and
somebody gets in front of your vehicle with his/her gun or with something else and stops you and tells you “no, you
cannot go further”. Would s/he have deprived you of your right to travel?

S: Yes. [Altogether]

T: Would s/he?

S: Yes. [Altogether]

T: Ok then, has this happened in this country before?
S: Yes.
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T: Where did it happen?
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S: ..

T: You say yes. But tell me where?... Ok, all of you are not old enough to remember that. There was a time when this
happened before in the Eastern parts of Turkey. Lawless people built barriers on the road and said to travelers that
they weren’t allowed to continue their travelling from this point on. So, these lawless people took away other
people’s right to travel. Another right we have is the right to communicate. What is the right to communicate?... What
is the right to communicate? Yes, tell me.

Senem: Is it seeing other people and talking with them?
T: Seeing?
Senem: And talking with other people.

T: Seeing other people and talking with them, actually to get in touch with other people; get to communicate with
other people. As it is in the word “communication”, to interact with others, to receive information and to give
information. This is the right to communicate. Can we make use of our right to communicate as we wish?

SF: Yes.

T: How do we use our right to communicate? Yes, we are experts on this issue. [Meaning the students] Yes, please.
SM: Telephone.

T: Telephone. Is it only telephone? What else?

Tuba: Computer.

T: Computer. But what are the applications, the instruments that are used with the computer in order to use it for
communication?

SM: Letter.

T: Letter. That was in the past. Yes?

Yavuz: Internet.

T: Internet.Who sends us letters... in these days?
SM: The state.

T: Banks. The banks send us letters. The only organization that sends letters these days are banks. [Students
laughing]

SF: Newspaper.
T: Newspaper. What else?
Bora: Television.

T: TV. Let’s talk about our cell phones in particular. We all have a cell phone in our pockets, haven’t we? | am calling
somebody. [Teacher pretends to call somebody with his cell phone.] | say “Ayse [a girl name] | love you so much.
[Students laughing] But | do not want anybody to know about that. It is really secret. | want it to be a secret between
us. Look, | could not say that in front of other people. We were in a meeting with other people. | could not tell you. |
wanted to say it by phone as if | was whispering it in your ear.” While | am saying that a noise is coming from the
phone“Hoyt! [Hey!] Hey | love Ayse, too.” In fact, there should not be a noise coming from the phone. What should
somebody not do with our phones?
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The teacher pretends that he is making a phone call

S: Listen to them. [Altogether]

T: Nobody should listen [to other peoples’ phone conversations]. This is the right to communicate freely/freedom of
communication. When | call Ayse, my mom or my dad and they in turn call me, they should be telling me freely
whatever they want to tell. They should not be worrying about other people listening to our conversation or recording
it. What shouldn’t they do?

S: They should not worry.

T: They should not worry. Kids | want to tell you about a book | read recently. There is a professor in America and |
have just seen his name for the first time on a book while | was walking past a bookstore ten days ago. His name is
Howard Zinn. He is an activist and he is against all kinds of human rights violations in the America and in the world. He
also takes action against the wars America conducts. For years he has done a lot of research on these issues.
Eventually, he decides to write his autobiography. But he says “I am more than 80 years old” and he gets confused
about how to write his life story. Then kids, eventually he asks the CIA... What is the CIA?

Yavuz: Central Intelligence Agency in America.

T: Yes. Sorry not CIA. He asks the FBI, because the FBI is involved in the internal intelligence within America, for his
personal file. He asks the FBI for his personal file and in this file there are all his telephone conversations; all his
communicative activities; and everything related to him. And what does this person [Howard Zinn] do with that? What
does he do with all what he had forgotten? He writes. He writes everything that he forgot about his life [by using the
information from this file]. So, what do we have here in this case? Here we have to do with a person’s or other
people’s deprivation of their rights to communicate freely. Do you want your phones to be listened to?

S: No. [Altogether]

T: Do you want your letters to be read by someone else before reaching their destination and somebody licking the
envelopes to close them again?

S: No. [Altogether]

T: You do not want that. Do you like sending e-mails? Do you want your e-mails to be read by somebody else who
says “Ah, okay this letter is harmless” before they reach the person you have [actually] sent them to?

S: No. [Altogether]
T: Or do you want the pictures on your computer to be stolen by somebody else?
S: No. [Altogether]

T: Or a real incident .... A true story kids... | say it explicitly... a story which was supposed to be in the newspapers so
that all people knew about it. Do you want somebody to prevent this story from being published in the newspaper?

S: No. [Altogether]

T: If you do not want those things to happen, you are among the people who support the right to communicate.
Ok... the right to defend yourself in a court. Justice and equality. Do you think everybody on the world is equal?

S: No. [Altogether]
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T: Is everybody equal in front of the law and the courts?

S: Yes. [One group] No. [One group]
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T: So? | do not want to influence you. Those of you who say “equal” raise your hands ... Who say “not equal” raise
your hands. [The majority is for “not equal”] I am going to ask those of you who said “not equal” why they think this
way. Yavuz [pseudonym name used] why [is everybody] not equal [in front of the law and the courts]?

Yavuz: Teacher, what do you mean by “not equal”? Do you mean equal according to me or what the current
situation is [what is happening now on this issue]?

T: Whatever you see. Is there any difference?
Yavuz: There is discrimination.

T: Ha?

Yavuz: There is discrimination teacher.

T: Tell me how?

Yavuz: Teacher, for example a thief must be sentenced to 30 years according to the law, but s/he gets only 10 years
or a criminal that actually should be sentenced to 20 years gets 30 years.

T: Hmm. You say a criminal who must be sentenced to 10 years gets only 5 years and another criminal that actually
should be sentenced to 5 years gets 10 years. Do you mean that?

Yavuz: Yes.

T: So you say there is injustice. What else... So why do they discriminate between two criminals?
Yavuz: | do not know, teacher.

T: Have you heard something like that before?

Yavuz: Yes, we hear about it on the news.

T: You see it on the news. So based on that do you say there is injustice?

Yavuz: Yes.

T: In fact... | do not know whether we can say it based on that... Ok... In fact, it is not right to talk about this based on
this reference [based on assumptions]. Why is this not right? In fact, saying something like “this happened this way
and that happened that way” is also a deprivation of humans’ rights. When you talk about human rights, it is not
appropriate to say “have you ever seen a rich person’s kid spend time in jail?” In fact, using this sentence is a violation
of the human rights of all these rich people or many other people who are better off. But there is one thing on the
world: “Everybody is equal, but some are more equal!” What does that mean?... Yes, what does that mean? Everyone
is equal, some are more equal. What does that mean? Yes.

Bora: Those who have property are richer. Those who are in the upper class are more equal.
T: Why?
Bora: That is what | understand from that.

Yavuz: Teacher, it is actually exactly the opposite. Upper class people are less equal, lower class people are more
equal.

T: How? | do not understand.

Yavuz: Teacher, think of a politician’s son and a vagabond/roamer from the folk.
T: Who has more advantages?

Yavuz: The son of the politician, teacher.

T: Ok, you said a good thing. A couple of days ago | was walking here around the school. | saw the police stopping
two teenage boys [Sometimes policemen/policewomen stop people to check their IDs and search them in the control
point designated by the police. So, although it is not very common, it is not an unusual situation.] The officers said
“Come here.” The boys went to them, but unintentionally | had a look at the boys’ clothing. Their clothes were very
old and it seemed that they were coming from a certain neighborhood within Istanbul. | mean, their beards and hair...
their outfits... as if the officers had seen them like this and stopped them [because of their appearance]. But there
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were other boys of the similar ages passing by, but the police did not stop them... Why? Have you ever experienced
something like that? Tell me.
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Senem: Teacher, | don’t know why this happened. The policemen may have thought that these boys were thieves
because of their clothing and appearance.

T: So is it enough to assume [that they have done something illegal] in order to stop and search a person on the
street in front of everybody?

S: No. [Altogether]

T: 1 come... [he calls on a male student from the first row] “stand up, stand up, turn around” [talking to him like a
policeman]. Let’s say your mother, your wife are there. | do not know... imagine you have your beloved girlfriend or
boyfriend with you. But somebody says “turn around, take out your ID” [talking like a policeman] and you say “what
have | done?!” “Turn around, take out your ID.” Is this right? Ok, you can sit down. [to the student] Then, is it enough
only to assume? So, it is enough to stop somebody only supposing [that they did something illegal]. Ok let’s say in
later time... Who says “I do not look like a thief” raise your hands. Those of you who say “I do not look like a thief or a
murderer” raise your hands. [everyone raises his/her hand] | also do not look like a thief or murderer, in my opinion.
But when | look into the mirror | look like a thief and also like a murderer. [laughing] Anyway, you have not done
something like that. So it is not important whether you look like a thief or murderer, you haven’t done such a thing.
But let’s say one morning you woke up... randomly you took a [bad/old] jacket, you did not shave your beard, you did
not comb your hair. And you did not paint/polish your shoes. And the policeman stopped and searched you and asked
you for your ID. How would you feel?

S: ... [3 sec]

T: Let me do it this way... let me give you my answer to this question. Then | will take your answers. | would not feel
anything. | would say to the officer “Thank you officer. Be always careful like that. Whenever you suspect somebody,
you can stop and search him/her.” | would say that. What would you tell them?

S: [Inaudible]

T: What would you do?

SF: I would get embarrassed in the midst of those people.

T: Have you ever gotten embarrassed like that?

Bora: By the police or...?

T: Yes, by the police. Have the police embarrassed you before?
S: [Saying no by nodding negatively.]

T: Did the police ever embarrass you? So, what would you think [if you were treated this way by the police]? Would
you get embarrassed or...? Your friend said he would. Would you be embarrassed?... | personally am sensitive
concerning this issue. The police should search me... | can be anybody, | can be a bomber. Even when the officer gets
bored or suspects me s/he should stop and search me... Even if there is not a policewoman there at the moment, a
policeman can search my wife! Because our lives and safety are important. The police is for our safety. That is what |
think on this issue. Tell me what do you think? Yes.

SF: I would not get embarrassed, because the police eventually would realize that | did not do anything.
T: Ok. You?

Yavuz: Teacher, it is not about embarrassment. You said the police can do whatever s/he wants, | will collaborate
with them. But what if they stop only you and not another person walking by. They should stop everyone.

T: Look what | say. Let’s assume the officers are suspicious of my wife. And right then there is no policewoman
there... But people’s health and safety is in danger. So a male cop can search my wife. | would not care.

Yavuz: But teacher, if the police, for example, stopped only me but nobody else on the street, | would get
embarrassed.

T: But the officer is only suspicious of you.

Yavuz: Then, | would get embarrassed, because everybody [on the street] would look at me as if | was a thief.
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T: Everybody would look at you as if you were a thief. Actually you did not commit any crime. That is what you are
thinking about. Though you did not commit any crime people would think of you as a criminal. How would this make
you feel? It would...

S: ..disturb us. [Altogether]
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T: It would disturb you. What else?... What else? | want to hear something from someone who has not spoken so
far. Tell me, how would you feel? [asking to a girl in the first row] So you say “l have a pretty and innocent face. Which
police would stop me?” [The teacher is teasing the student]

Gamze: Teacher... | would not want everybody to turn back and look at me. Because... | mean... | would not want it. |
mean | would get embarrassed.

T: Who says “l would want it and | would get embarrassed”? Raise your hands.

SM: Those who say that they would be embarrassed. [corrects the teachers’ statement]
T: Those who say “l would be embarrassed, | wouldn’t want it.”

S: [The majority raise their hands.]

T: Or the ones who say, like me, “What the heck! It is not worse than dying!” raise your hand. | mean those of you
who say “Is it worse than dying? | would not get embarrassed.” raise your hand. Let me say the whole sentence. Those
of you who say that they wouldn’t be embarrassed.

S: [Few students raise their hands.]
T: The ones who say “l am undecided. | have not thought about it.” raise your hands.
S: [Few students raise their hands.]

T: Alright. Kids, in fact, | lied to you. | would not want such a thing to happen to me. | mean, if | was certain that | was
innocent | would not want the police to stop me and search me in the midst of people. | would not want my wife to be
searched inappropriately and undergo an identity check. Because this is not something normal. This is not a normal
thing. Imagine experiencing this every day. Every day when you enter school you got searched. When you enter Istiklal
Street [a famous street in Istanbul] you got searched; or you just go to the street and you are searched. And people
always keep telling you... What do they tell you? “We are doing this for your safety.” You use your phone and hear
some noises. You understand that you are wiretapped. So, you complain about that and you are told “Oh no, we do it
for a safe society.” Your letters, your e-mails and everything is exposed and read by others. So, one should get
disturbed by this kind of action. That is where the expression “human rights” emerges. Here, in this case, human rights
are abolished. Let’s continue... The right to search for rights. What is the right to search for rights?... Tell me.

Can: For example, if a person’s rights are violated, s/he has the right to search for his/her rights.

T: Ok, what else?... The right to search for your rights. Is there anybody who feels that his/her rights are violated? At
home, at school, at the hospital? For instance, is there anyone who believes that doctors in a hospital do not take
good care of him/her? Have you experienced something like that before?

S: ...

T: So, you have not. Ok, right to secrecy of private life... What is that?... What is the secrecy of private life?
Can: For example, nobody has the right to know what happens in my home and what | do there.

T: Ok is this violated... in our country?

Can: | do not know, it depends on the person.

T: Ok, do you like paparazzi shows?

Can: No.

T: Who likes paparazzi programs? [a couple of students raise their hands] | like these shows, for instance. It is fun to
watch them on Sundays! Why do | like these shows?

S: [Students laughing.]

T: I see all the details of celebrities’ lives like... where they eat, where they go swimming, who they talk to in their
houses, what they wear or do not wear. [Bell rings] This is why | like these shows.

Senem: | like them, too.

T: I like them very much. But in fact, by watching these shows | follow other people’s lives without even noticing. |
am sitting in front of the TV and am observing other peoples’ lives. We will continue next lesson, kids.
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Appendix:
insan Halklari Dersi

Kisaltmalar / Agiklamalar:

0O: Ogretmen, Ogr: Ogrenciler

KO: Kiz Ogrenci, EO: Erkek Ogrenci

Ayrica ders iginde tartismaya fazlaca katkida bulunan 6grencileri gbstermek amaciyla bu 6grenciler takma isimler
kullanilarak belirtilmistir. (Kiz isimleri: Gamze, Tuba, Senem; Erkek isimleri: Bora, Can, Ferit, Mahir, Yavuz)

O: Evet... cocuklar bugiinkii konumuz “insan haklari ve insan haklarinin dogusu”. insan haklari kelimesini gok sik
duyuyoruz herhalde son zamanlarda. Ne dislinliyorsunuz insan haklari konusunda? Nedir insan haklari?

Ogr: ... [3 sn]
O: insan, insan nedir?

Mabhir: Ben insan haklarini séyleyecegim. insan haklarinin temel ihtiyaclari vardir. Mesela temel bir seyi vardir. Ornegin
haklarindan biri barinma hakkidir.

O: Evet.

Mahir: Mesela egitim hakkidir.

O: Aslinda daha temele inelim. insan nedir?... insan? Sen nesin? [bir 6grenciye sorarak]
EQ: insan.

0: insansin. Ben neyim?

EQ: insan.

O: Buradaki biitiin bulunan... su an 6grenci arkadaslariniz ve ben insaniz. insan nedir peki?
Opr: ...

0: Hig bu soruyu sordunuz mu kendi kendinize? Evet. [Bir 6grenciye sdz veriyor]

Bora: Canli.

O: Canli... ona bakarsan... evimizdeki kedi de canl.

Yavuz: En akilli canl.

O: En akilli canli... En akilli canli. Hem canli olmasi gerekiyor hem de akilli olmasi gerekiyor. Oyle mi? Peki en akilli canli


http://ttkb.meb.gov.tr/ogretmen/modules.php
http://ttkb.meb.gov.tr/ogretmen/modules.php
http://ttkb.meb.gov.tr/ogretmen/modules.php
http://ttkb.meb.gov.tr/ogretmen/modules.php

218

insan. Peki insan diger varliklardan veya diger yaratilmislardan farkl midir?

Yavuz: Evet.
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O: Farklidir. Ne diyoruz bunun i¢cin? Hem kuranda da var bu. Ne diyor? Veya diger dinlerin kutsal kitaplarinda da var.
Kuran‘da ne diyor? Esrefi... mahlukat. Nedir? Mahluk... Yaratilmiglarin, mahluklarin en sereflisi. Bu seref onlara
nereden veriliyor?... Dislinceden. Peki insan... insan haklari nelerdir?

Can: Yasama hakki.
0: Yasama. Bagka?
EQ: Yerlesim hakki.
0O: Yerlesim. Bagka?
EQ: Secme segilme.

0: Secme secilme. Ne manada se¢me secilme? Neyi secme yani herhangi bir konuda segme hakki mi yoksa siyasi
manada mi yoksa hayatin her alaninda se¢me hakki mi?

EQ: Her alaninda.

0: Mesela hayatin icerisinde neleri secmek durumunda kaliyoruz?... Hig diisiindiiniiz mii bunu? Neleri segmek
durumunda kaliyoruz?

Yavuz: Devlet baskanini.
0O: Devlet baskanini. Baska?
Bora: Onu diyecektim ama arkadasim soyledi.

0: Aslinda segme kavrami bizim kafamizda bir model olarak oturmus ve biz hep ayni seyi séyliiyoruz. Ya bir siyasi parti
liderini sececegiz, ya sinif baskanini segecegiz, ya bir parti baskanini segecegiz. insanin baska bir segme hakki yok mu?

Ogr: ...

O: Kendini ydnetecek kisiden baska bir seyi secme hakki yok mu?
EQ: Dinini segebilir.

0: Baska? Dinini secebilir. Bagka?

EQ: Nerede yasayacagini secebilir.

0: Nerede yasayacagini secebilir. Baska?

Opr: ... [3 sn]

0: Markette yiyecegi elmayi secebilir. Oyle degil mi? Veya markette hangi sebze yemek istiyorsa onu secebilir.
Evlenecegi kisiyi secebilir. Okuyacagi okulu secebilir. Ne bileyim... Bir tek kimi secemez?

Ogr: ... [7 sn]
0O: Sen bir sey mi mirildandin?
Tuba: Annesini babasini.

O: Annesini babasini secemez. Evet, insanin haklarindan bahsettik. Bir tanesi de segme ve segilme hakki. insanin
dogustan gelen haklari vardir. Birincisi nedir?

Ogr: Yasamaktir. [Topluca. Ogrencilerin topluca veya bir grup 6grencinin topluca yanit vermesi derslerde sikga gériilen
bir durumdur. Dersin ileriki yerlerinde de bu durum goriilmustiir.]

0: Yasamaktir. Yasamaktir. Peki, insanin haklarini... gasp eden kim? insanin haklarini kim gasp ediyor?
EQ: insanlar.

0: Godzilla miinsanlar mi? [Giilerek]

EQ: insanlar.

O: insanin hakkini insanlar gasp ediyor. Peki nasil gasp ediyorlar?

Ogr: ... [2 sn]

Bora: Hak tanimiyorlar.
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0: Mesela? Mesela? Hig boyle biiyiik 6rnekler vermeye gerek yok. Kendi hayatinizdan...
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Ferit: Her insan esit tutulmuyor.

O: Mesela kim? Senle ben esit degil miyiz?

Ferit: Hocam esitiz de... iste insan haklarini gasp edenler...

0: Kimle kimi ayiriyorlar? Mesela senin goziine ¢arpan.

Ferit: Mesela basbakanla koyde oturan birisi.

O: Basbakanla kdyde oturan birisi. Nereden kapildin bu duyguya?
Ferit: Hocam fotograf... [tahtadaki fotograflari gostererek]

O: Fotograf? ... Burada var mi 8yle bir sey?

Ferit: Hocam mesela orda gocuk yatiyor hig kimse yardim etmiyor.

0: Ha! Ona sonra bakalim. Onu ben bir indireyim asagiya. Ciinkii bunlari ayri ayri konusacagiz. Gérdiigiin bir sey var
mi? Hissettigin? Fotografi bos ver. Evet?

Yavuz: Hocam ten rengi.

O: Ten rengi. Mesela sen acik tenlisin ben cikolata renkliyim yani senle ben esit degiliz degil mi? Cikolata renkli insan
daha miiyi?

Yavuz: Hocam ayrimcilik yapiyorlar.

0: Var mi bdyle bir sey?

Yavuz: Var hocam.

0: Nerde var?

Yavuz: Hocam neredeyse her llkede var.

0: Bu ten renginden kastin... siyahi insanlar veya diger manada amiyane sdylemle “zenciler” mi?
Yavuz: Evet.

O: Zenciler. Kim ayiriyor biz ayiriyor muyuz zencileri?
Yavuz: Hocam... kisisel... kisisel bir sey hocam.

O: Kisisel bir sey. Peki, bizim {ilkemizde ¢ok zenci var mi?
Yavuz: Fazla yok.

0: Fazla yok. Ama artiyor degil mi? Peki onlara karsi bir dnyargimiz olusuyor mu sence? Veya senin toplumda onlara
karsi 6nyargi olustugunu hissediyor musun?

Yavuz: Hayir.

O: Hissetmiyorsun. Peki senin yasadigin toplumda... insan haklari ihlalleri var mi?
Yavuz: Var.

0O: Ne var mesela?

Yavuz: Hocam irkgilik yapanlar var.

O: Irkgilik... irkcilik yapiyorlar. Baska?

Ogr: [anlasiimiyor]

0: Kendi ait oldugu irki dven kisi irkcidir zaten. Bu lkede diyorsun bir irk var ve bu irki savunan... tek bir irkin irkgisi mi
var bu llkede?

Yavuz: Hayir.

O: Yani her burada bu {ilkede yasayan her milletin irkgisi var. Diinyada da irkgilar her millet icerisinde irkgilar var
diyorsun. Evet baska? Baska insan haklari ihlali? Evet?

Tuba: Kadina siddet.
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0: Kadina siddet. Evet... En cok ne zaman giindemdeydi? Mart ay! icerisinde hangi giindii 0? Cok konusuldu?
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Senem: 8 Mart.
0: 8 Mart. Nedir 8 Mart?
Senem: Diinya emekgi kadinlar glini.

0: Diinya emekgi kadinlar giinii. Evet devam edelim. Cevremizde kadina siddet. Baska insan haklari ihlali gériiyor
musunuz?

KO: Daha eski zamanlarda krallara ve din adamlarina daha ¢ok hak taniniyordu...
0O: Eskiden!
KO: ... halk insanlarina taninmiyordu.

O: Peki sizin gdrdiigliniiz su an var mi? Bunlardan bahsedecegiz. insan haklarinin gelisiminden bahsedecegiz. Ama sizin
gordliginiz hak ihlali var mi? Evet.

Tuba: Hayvana eziyet.

0: Hayvana eziyet. Aslinda degil mi farkli bir sey yani. Bu insan haklari ihlali degil ama. Canli haklari. Bir de ayri bir hak
kavrami da gikiyor. Yani canli haklari. Onu ayriyeten konusalim.

Yavuz: S6murge.

O: Ne sémiirgesi?

Yavuz: Bazi lilkeler baska Ulkeleri somdruyor.
O: Halen var mi bdyle sémiirge iilkeler?
Yavuz: Var.

O: Neresi mesela?

Yavuz: Mesela Afganistan.

0: Afganistan. Kim sémiiriiyor Afganistan’i?
Yavuz: Amerika.

0: Amerika sémiiriiyor. Tamam, Amerika. Irak’t da Amerika sémiiriiyor o zaman senin mantigina gére. Oyle degil mi?
Neyini aliyor ki Irak’in?

Yavuz: Petrol.

O: Petroliinii aliyor. Peki, diinyada senin... bizim ancak televizyonlardan izledigimiz gazetelerden gérdiigiimiiz
kadariyla... diinyada insan haklarinin savunucusu olan bir {ilke soyleyin desem hangi Ulkeyi séylersiniz? Her konuda...
bir yerde insan haklari ihlali varsa o lilke ordadir. Halkiyla devletiyle vatandasiyla hepsiyle ordadir dediginiz bir tlke var
mi?

Bora: Bence bana gore yok.
O: Yok! Olur mu ya millet insan haklari ihlali var diye ordularini yigiyor saga sola.
Yavuz: Tirkiye var.

O: Turkiye var! Tiirkiye diinyadaki insan haklari ihlallerine karsi duyarl bir tilke diyorsun sen ve nerde bir insan haklari
ihlali varsa Tirkiye orda etkili bir giictiir diyorsun. Oyle mi diyorsun?

Yavuz: Yok. Cok fazla degil de...

0: Sadece iziiliiyoruz diyorsun.

Yavuz: S6zde.

O: Bu konuda sitemlerimizi iletiyoruz. Var mi boyle bir tlke?
Opr: ... [6 sn]

O: Evet. Var mi bdyle bir tilke?

Ogr: ...
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O: Yok. O zaman size bazi bilgileri kisa kisa vereyim ¢ocuklar. Sonra da niye var niye yok... hata nedir onlara bir bakalim
tamam mi? Simdi... insan haklari ne? insanin insan olarak dogmakla elde ettigi bu genel kavram anlamiyla size
okuyorum. “insanin insan olarak dogmakla elde ettigi haklara insan haklari denir”. Siz bir kere dogduysaniz ve size...
nefes almaya basladiysaniz diinyaya geldiginiz andan itibaren ilk hakkiniz nedir? Nefes almaya devam etme hakki.
Nefes almaya devam etme hakki. Diinyada dogmus olan hig kimse... dogmusg ve dogrulmus olan hig kimse sizin nefes
alma hakkinizi yani yagam hakkinizi elinizden alamaz. Peki bunun igerisine girdigimizde... nedir yasama hakki? Nasil
elinden alinabilir bir insanin yasam hakki?

Bora: Oldiriilerek.

O: Bir insan nasil 6ldiiriiliir? Hangi hallerde 6ldiriliir? Cinayet olur, bir kavga olur... baska?

Bora: Savas olur.

0: Hah. Savas olur. Baska?

Can: Kan Davasi. [Kan davalari azalmakla birlikte 6zellikle tlkenin dogu bolgelerinde halen gorilmektedir.]
0: Kan davasi olur. Bagka?

EQ: Suikast.

0: Suikast olur. Baska?

Opr: ...[2 sn]

O: Peki baska bir uca gidelim. Deprem oldu ve bir miiteahhitin binlerce konuttan olusan... sitesi... sitesi sirf o
miteahhitin o binanin yapiminda kullandigi kéti ve eksik malzemelerden dolayi yerle bir oldugu icin o binanin altinda
kalan insanlarin 6lmesi de bir insan haklari ihlali veya o insanlarin yasama hakkinin elinden alinmasi midir acaba?...
Alinmasi midir? Var mi boyle bir tanidiginiz? Depremde hayatini kaybeden? Mesela diger sinifta var boyle birisi. Diger
sinifta var ismini vermiyorum. Hem dayisini hem yengesini hem de kuzenlerinin hepsini kaybetti. Burada bir insan
haklari ihlali var arti burada bir cinayet var! Degil mi? Yasam hakki... Saglik hakki! Nedir saglik hakki?

Can: insanlarin... saglik kurumlarina gidip... saghgi hakkinda bilgi edinebilmesi.
0: Saghgi hakkinda bilgi edinebilmesi. Baska? Nedir saglk hakki?

Ogr: ...[5 sn]

O: Doktora gidiyor musunuz?

Ogr: Evet. [Topluca]

O: Evet doktora gidiyorsunuz. Tedavi olma hakkiniz var mi?

Ogr: Var. [Toplucal

0: Var. Peki, bu sizin birinci derecede saglik konusundaki haklarinizdan bir tanesi. Hastaysaniz tedavi imkani varsa sizin
tedavi olmaniz gerekiyor. Peki, bilylk kurum ve kuruluslarin 6zel kurum ve kuruluslarin hayatinizi ve sagliginizi tehdit
eden galismalari da saghk hakkini ihlal eden olaylar icerisine girer mi? Mesela hangileri girer?... Cevrenizde bir fabrika
var ve bu fabrika bitiin o kot dumanlarini dogaya salmamak icin yapmasi gereken o filtreleme sistemlerini yapmamis
ve dogaya durmadan filtrelenmemis zehirli ve kimyasal gazlar ¢ikiyor. Bunlar insanlarin saghgini etkiler mi?

Ogr: Evet. [Topluca]

0: Ve bundan dolayi insanin saglk hakki elinden alinir mi?

Ogr: Evet. [Topluca]

O: Burada bir insan sagligi... nedir insan haklari ihlali séz konusu mudur?
Ogr: Evet. [Toplucal

0: S6z konusudur. Baska bir 6rnek verebilir misiniz? Evet.

Bora: Sigara.

O: Sigara. Peki bu enteresan bir érnek. Kim ahyor... bu konuda kim miidahil?

Bora: Miudahil derken hocam?
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O: Yani sigara bir saglhk hakkidir, saghk hakkinin ihlalidir. Ama mesela... érnek veriyorum. Ahmet adl sahis sigara
iciyor. Kendisi gidip aliyor. Buradaki hak ihlali nerde?
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Bora: Devlette mi hocam?
0: Sen diisiin nerde?
Bora: ... [3 sn] Devlet hocam.

0: Ben size bir ipucu vereyim. Cok giizel bir 6rnek verdi devlette dedi. Ben size bir ipucu vereyim. Simdi insanlarin
hayatindaki battn aliskanliklar aslinda bir nevi 6gretilmisliktir. Yani siz hayatinizda hig sigara gérmezseniz... hicbir
yerde sigara gérmezseniz sigara igmek istemezsiniz ve bilmezsiniz sigara nedir. Siz hi¢ dondurma gérmemis olsaniz
cevrenizde de hig yiyeni gormemis olsaniz ne yapacaksiniz? Dondurma istemeyeceksiniz. O zaman sigara aliskanliginda
bizi etkileyen unsurlar var mi? Evet.

Can: Aile.

O: Nasil mesela?

Can: Mesela bir gocugun, bir gencin annesi babasi sigara iciyorsa kendi de merak edebilir [sigarayi].
0: Baska? Aile dogru.

Bora: Arkadaslar.

0: Baska?

Bora: Cevresindeki insanlar.

0: Baska? Cevresindeki insanlar. Ben bir tane daha sdyleyeyim. Televizyon. Diger bir insan hakki... baslica insan
haklarindan bir tanesi ise... milk edinme hakki. Mulk nedir?

Mahir: Konut, ev.

0: Konut, ev. insan istedigi konutu yasal daireler igerisinde ne yapabilir? Edinebilir. Digeri seyahat hakki. Seyahat hakki
diye bir hak var mi?

EQ: Var.

0: Var. istedigimiz yere seyahat edebiliriz. Peki biz istedigimiz yere seyahat edebiliyor muyuz?
Opr: ... [2 sn]

0: istedigimiz yere seyahat edebiliyor muyuz?

Bora: Evet.

O: Nereye ediyoruz? Evet diyorsun. Nereye ediyoruz seyahat seyahat? Nereye gidebiliyoruz?
Mabhir: Yurticinde her yere.

O: Gidebiliyoruz. Giden var mi seyahat edebilen var mi? Siz gidiyorsunuz. [Bir dgrenciye sdyliiyor.] Nerelere gittiniz?
KO: Hocam, Antalya... Bodrum.

O: Antalya, Bodrum. Tatile gittiniz. Bagka? Siz?

Bora: Edirne.

0: Engelleyen kimse oldu mu sizi?

KEQ: Hayir.

0: 0 zaman iilkemizde bu konuda bir sikinti var mi?

Ogr: Yok. [Topluca]

O: Yok diyebiliriz. Tabi ki tlke icin konusuyoruz. Peki, bu... bu nasil engellenebilir? Bir insanin seyahat hakki nasil
engellenebilir? Evet?

Yavuz: Sugu varsa, sabikasi varsa.

0: 0 kanuni gerekgeler. Yani bir baskasinin hakkini ihlal etmis, saglk hakkini ihlal etmis, yasam hakkini ihlal etmis, bu
adam kanun kacagi ve bu adam seyahat etme dolasma hatta milk edinme ve 6zgiirce yasama hakki elinden aliniyor
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kanunlar gercevesinde. Ama bizlerin suan burada seyahat engeli olmayan bizlerin... olmadigini varsaydigimiz bizlerin
seyahat hakkimizi nasil elimizden alirlar? Alirlarsa dogru bir sey mi yapmis olurlar?... Yani yolun bir yerinde... Bodrum
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yolunda giderken arabanizda ya da otobliste yolun 6niine gegip bir tanesi silahiyla veya baska haliyle karsiniza gikipta
“hayir kardesim buradan sonrasina gidemezsiniz” derse sizin seyahat hakkinizi elinizden almis olur mu?

Ogr: Olur. [Topluca]

O: Olur mu?

Ogr: Olur. [Topluca]

O: Peki bu iilkede bu yasandi mi?
Ogr: Evet.

0: Nerde yasandi?

Ogr: ...

0: Evet diyorsunuz da nerde?... Nerde yasandi? Tabi ki siz bunlari hatirlayacak yasta degilsiniz. Bu {ilkede... bu iilkenin
dogusunda yasandig donemler oldu. Gayri nizami insanlar, kanunsuz insanlar yolu gevirdi ve buradan sonrasina
gidemezsiniz dedi. Ve bu insanlarin seyahat etme hakki ne yapti? Elinden alindi. Diger hakkimiz haberlesme hakki.
Nedir haberlesme hakki?... Nedir haberlesme hakki? Evet, sdyle kizim.

Senem: Gorusip konusma mi?
0: Goriisup?
Senem: Konugsma.

0: Goriisiip konusma aslinda iletisim kurmak aslinda haberlesme. Karsilikli birbirimizle adi iistiinde haberlesme, haber
alip verme. Haberlesme hakki bu. istedigimiz gibi haberlesme hakkimizi kullanabilir miyiz?

KO: Evet.

O: Nerde kullaniyoruz haberlesme haklarimizi? Evet bu konuda uzmaniz.[Ogrencileri kastediyor.] Buyrun.
EQ: Telefon.

0: Telefon. Sadece telefon mu? Baska?

Tuba: Bilgisayar.

0O: Bilgisayar. Ama ne vasitasiyla? Onun araglari nelerdir?

EO: Mektup.

O: Mektup. Nereden... eskidendi o. Evet?

Yavuz: Internet.

O: Internet. Sadece mektubu kim gdnderiyor bize... bu siralar?

EQ: Devlet.

0: Bankalar. Bankalar génderiyor mektubu. Mektup génderen tek kurulus bankalar. [Ogrenciler giiliiyor.]
KO: Gazete.

0: Gazete baska?

Bora: Televizyon.

O: Televizyon. Ozellikle cep telefonumuzdan bahsedelim. Cebimizde bir cep telefonu var degil mi? Ariyorum.
[Telefonu kulagina gétiiriiyor] Diyorum ki “Aysecigim seni cok seviyorum. [Ogrenciler giiliisiiyor] Ama bu sevgimi hi¢
kimsenin bilmesini istemiyorum. Cok gizli. Aramizda kalacak. Bak kimsenin yaninda soyleyemedim. Bir grup icerisinde
toplanti ortaminda oturuyorduk séyleyemedim. Sana telefondan kulagina fisildar gibi séylemek istedim.” diyor.
Aradan bir cizirti geliyor “Hoyt Ayse’yi ben de seviyorum” diyor. Aslinda bu cizirtinin gelmemesi lazim. Kimsenin bu
telefonlari ne yapmamasi lazim?

Ogr: Dinlememesi lazim. [Topluca]
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0: Dinlememesi lazim. Haberlesme 6zgiirligii budur. Ben Ayse'yi aradigimda Ayse beni aradiginda ben annemi
aradigimda annem beni aradiginda ben babami aradigimda bana kulagima séylemek istedigi seyleri 6zgiirce
soyleyebilmeli. Acaba kimse dinler mi? Bunlari dinlerde sonra saklar mi diye... ne yapmamali?
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Ogr: Endiselenmemeli.

0O: Endiselenmemeli. Cocuklar size gegcen okudugum bir kitap hakkinda bilgi vereyim. Amerika’da bir profesér var. Ben
de ilk defa ne yalan sdyleyeyim on glin 6nce kitapginin 6niinden gegerken karsilastim. Howard Zinn diye bir adam.
Howard Zinn, bu adam aktivist eylemci Amerika ve diinyadaki biitin insan haklari ihlallerine karsi tepki gosteren ve
Amerika’nin yaptigi savaslara karsi tepki gésteren bir adam. Uzun yillar ¢alismalar yapiyor ve en sonunda bu adam
hayatini... hayatini yazmayi dusiiniyor. Ama diyor ki 80 kisur yasina geldim... ve ben asagi yukari... hayatini nasil
yazacagini sasiriyor. Cocuklar en sonunda bir sey oluyor ve CIA’ den. CIA nedir?

Yavuz: Haber alma merkezi... Amerika’nin.

O: Evet. Pardon CIA degil. FBI’dan ciinkii Glke icindeki haber alma islerini istihbarat islerini Amerika’da FBI yapar.
FBI’dan dosyasini istiyor ve dosyasinda Howard Zinn’in bitiin telefon konusmalari bitin gérismeleri her seyi var. Ve
sahis buradan ne yapiyor? Buradan kendi hayatiyla alakali unuttugu seyleri ne yapiyor? Yaziyor. Kendi hayatiyla alakal
unuttugu seyleri. Burada ne var? Bu sahsin veya baska sahislarin insanlarin haberlesme 6zgtirligiiniin elinden alinmasi
olayi var. Haberlesme 6zgtirligliniin elinden alinmasi olayi var. Telefonunuzun dinlenmesini ister misiniz?

Ogr: Hayir. [Topluca)

O: Mektuplarinizin adresine ulasmadan dnce baskasi tarafindan okunup sonra da sizin tiikiiriikle yalanip tekrar
konmasini ister misiniz?

Ogr: Hayir. [Topluca]

0: istemezsiniz. Mail atmayi ister misiniz? Mail atiyorsunuz da mailiniz nce... iste bir baskasina gitmeden ortadaki bir
sahis tarafindan okunup “Hi tamam bunda bir sakinca yok” deyip bagkasina gitmesini ister misiniz?

Ogr: Hayir. [Topluca]
0: Veya bilgisayarinizdaki fotograflarin ¢alinmasini ister misiniz?
Ogr: Hayir. [Toplucal

O: Veya gergek bir olayin... yasanmis bir olayin... yasanmis bir olayi gocuklar... cok net bir sekilde séyliiyorum. Bir
gazetede yayinlanarak tim toplum tarafindan bilinmesini isterken birilerinin bunlari yayinlamamasini veya
engellemesini ister misiniz?

Ogr: Hayir. [Toplucal

O: Eger bunlari istemiyorsaniz siz haberlesme hakkini savunanlardansiniz. Peki... kanun éniinde kendini savunma hakki.
Adalet ve esitlik. Sizce diinyada herkes esit mi?

Ogr: Hayir. [Topluca]
0: Kanun éniinde. Mahkeme 6niinde herkes esit mi?
Ogr: Evet. [Bir grup] Hayir. [Bir grup]

0: Oyle mi? Ben ydnlendirmeyeyim sizi. Esit diyenler parmak kaldirsinlar... Esit degildir diyenler parmak kaldirsinlar.
[Blyiik cogunluk esit degil diye parmak kaldiriyor.] Degildir diyenlere niye diye soracagim. Yavuz [6grencinin adi
degistirilmistir] niye esit degildir?

Yavuz: Hocam esit degildir derken bana gére mi yoksa su an olan mi?
0: Ya sen goriiyorsun. Bir ayrimda bulunabiliyor musun bu konuda?
Yavuz: Hocam var ayrim.

0: Ha?

Yavuz: Var ayrim hocam.

0: Soyle.

Yavuz: Hocam mesela hirsiz... hocam mesela kanunda sugu adamin 20 yilsa... 30 yil yiyecek adam 10 yil yiyor, 20 yil
yiyecek adam 30 yil yiyor.
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0: Ha diyorsun ki bir adamin cezasi 10 yil olmasi gerekirken 5 yil yiyor, digerininki de 5 yil olmasi gerekirken 10 yil
yiyor. Bunu mu kastediyorsun?

Yavuz: Evet.
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O: Adaletsizlik var diyorsun. Baska... Neden peki niye bdyle iki adami neden birbirlerinden ayiriyorlar?
Yavuz: Ben de bilmiyorum hocam.

0: Var mi béyle bir yasanmislik?

Yavuz: Hocam, haberlerde duyuyoruz.

O: Haberlerde goriiyorsunuz. Buna gére adaletsizlik mi var diyorsunuz?

Yavuz: Evet.

O: Yani aslinda... buna gére mi diyebiliriz... yoksa bilmiyorum. Peki... béyle farazi seylerle konusmak aslinda dogru bir
sey degil. Neden dogru bir sey degil? Simdi su boyle oldu da bu bdyle oldu demek insanin haklarini yine gasp etmektir
aslinda bu da. insan haklarini anlatirken sunu demek yanlistir “iste hichir zenginin cocugunun hapse girdigini gérdiiniiz
m{?” cimlesi aslinda belki de o zenginlerin veya bir baska bircok ekonomik durumu iyi olan insanlarin hakkini
yemektir. Ama diinyada bir sey var ki... herkes esittir... birileri daha fazla esittir. Ne demek bu?... Evet ne demek bu?
Herkes esittir, birileri daha fazla esittir. Ne demek bu? Evet.

Bora: Mal varligi olan daha zengindir. Ust bélgelerde olan daha ¢ok esittir.

O: Niye?

Bora: O s6zden ben onu anliyorum.

Yavuz: Hocam tam tersi aslinda daha Ust olanlar daha az esit, altta olanlar normal halk daha ¢ok esittir.

0: Nasil? Anlayamadim.

Yavuz: Hocam, mesela simdi bir tane siyasi adamin oglu ve bir de halktan bir tane serseri hocam. Oyle distiniin.
O: HImm? Hangisi daha avantajlidir?

Yavuz: Hocam siyasinin oglu.

O: Peki iyi bir sey sdylediniz. Ben mesela gegen giin geciyorum suradan. Polis... iki tane genci cevirdi [Polisin zaman
zaman cesitli yerlerde insanlari durdurup kimlik kontroll ve arama yapmasi goriilen bir durumdur.] “Gelin bakalim
buraya” dedi. Polisler... cocuklar geldiler ama... ben de tabi gayri ihtiyari cocuklarin tGzerlerine baslarina baktim nasil
diye. Cocuklarin Ustii basi eski... veya belli bir bélgeden geldikleri belli... bélge dedigim istanbul icerisinden belli bir
bélgeden geldikleri belli. iste sac... kirli sakal... kiyafetler sey... polis sanki onlari gérmiis cevirmis... Ama yandan ayni
yasta baska gencler gecti onlari gevirmedi... Niye? Yasadin mi boyle bir sey? Séyle bakayim.

Senem: Hocam niye olabilir onu bilmiyorum. Onlari hirsiz felan sanmis olabilir isti basi sey oldugu igin.
0: Peki bir insani gevirip Gstiind... toplumun igerisinde Ustiinii basini aramak icin sadece zannetmek yeterli midir?
Ogr: Hayir. [Topluca]

0: Yani geliyorum... [6n siradan bir erkek 6grenciyi kaldirir] “kalk bakalim ayaga, kalk, cevir, dén” [polis gibi konusarak].
Arkada annen var esin var. Ne bileyim. Hadi disiin disarda sevdigin seni ¢cok farkl taniyan bir kiz arkadasin var veya bir
erkek arkadasin var. Ama biri sana “don!” diyorsun ki “ ne yaptim?!” “Don. Cikar kimligini.” Dogru bir sey midir bu?
Oturabilirsin. [0grenciye] O zaman zannetmek yeterli mi acaba tek basina? Ya bir insani ¢cevirmek i¢in zannetmek
yeterli mi? Peki yarin bir glin... “Ben hirsiza benzemiyorum” diyenler parmak kaldirsin. “Ben hirsiza katile
benzemiyorum” diyenler parmak kaldirsin. [Biitlin sinif parmak kaldirir.] Ben de benzemiyorum yani bana kalirsa. Ama
aynaya bakinca hirsiza da benziyorum katile de benziyorum. [Gilerek] Ya simdi... zaten yapmamigsinizdir boyle bir sey.
Yani benzemekten 6te boyle bir sey yapmamissinizdir. Ama bir giin oldu ki sabah kalktiniz... rastgele bir mont aldiniz
sirtiniza, sakallarinizi kesmediniz, saglarinizi taramadiniz. Bir sey oldu... ayakkabilariniz da boyanmadi. Cevirdi sizi
[polis] dayadi ve yok aradi, kimlik sordu polis. Nasil hissedersiniz?

Ogr: ... [3 sn]

O: Ben sdyle yapayim. Siz ¢iinkii... hemen ben vereyim cevabi. Belki de sonra sizden. Ben hicbir sey hissetmem.
“Tesekkiir ederim memur bey. Her zaman bdyle hassas olun. Kimden slipheleniyorsaniz istediginiz vakit
cevirebilirsiniz” derim ben. Siz ne dersiniz?
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Ogr: [Duyulmuyor.]
O: Ne yapardin?

KO: Toplumun iginde utanirdim.
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O: Hig utandirildiniz mi béyle?

Bora: Polis tarafindan mi yoksa... ?

O: Evet, polis tarafindan.

Ogr: [Cik cik sesleri, hayir anlaminda bas sallamalar.]

O: Polis tarafindan hi¢ utandirildiniz mi? Peki ne diisiiniirdiiniiz? Utanir miydiniz veya... ? Arkadasiniz utanacagini
soyledi. Siz utanir miydiniz?... Ben sahsen seyim yani o konuda hassasim. Polis beni aramali... kardesim bdyle... Ben her
sey olabilirim bombaci olabilirim su olabilirim. Hatta cani sikildigi zaman, benden siiphelendigi an beni gevirip hemen
cevirip aramali... Esimi bile kadin polis yoksa bile erkek polis arayabilir benim esimi! Sonugta can sagligimiz 6nemli.
Polisler bizim giivenligimiz igin. Ben bdyle dusliniiyorum. Siz nasil diistinliyorsunuz? Evet.

KO: Utanmazdim. Ciinkii sonugta benim bir sey yapmadigimi polis de gorecek.
0:Sen?

Yavuz: Hocam utanma degil. Siz dediniz ya istedigini yapsinlar falan ben raziyim. Ama hocam simdi mesela sizi
ceviriyorlar, digerini cevirmiyorlar hocam. Hepsini gevirsinler.

O: Bak ne diyorum. Esimden sey yaptilar siiphelendiler. O sirada da sey var. Kadin polis yok. Kadin polis yok. Umm...
Ama bu arada insanlarin sagligi, glivenligi tehlikede. Esimi bir erkek polis arayabilir. Hi¢ cekinmezdim. Arayabilir.

Yavuz: Hocam mesela simdi orada herkesi ¢cevirmeyip sadece beni ¢evirse utanirim hocam.
O: Ama senden siipheleniyor.
Yavuz: O zaman hocam utanirdim niye ¢linkl herkes bana hirsiz gibi bakardi.

O: Hirsiz gibi bakar... Hirsiz gibi bakardi. Yani senin aslinda sugun yok burada. Onu diisiiniiyorsun. Sugun olmadigi halde
sugun varmis gibi diisiiniilmesi ve insanlarin sana bu sekilde bakmasi bile seni ne yapardi?

Ogr: Rahatsiz ederdi. [Topluca]

0: Rahatsiz ederdi. Baska... Baska? Konusmayanlardan istiyorum. Séyle bakalim sen ne hissederdin? [Hemen éniindeki
kiz 6grenciye soruyor.] Diyorsun ki “benim béyle masum gilizel bir ylziim var. Hangi polis beni gevirir” diyorsun.

Gamze: Hocam... toplum iginde boyle herkesin bana donilip bakmasini istemezdim. Clinki... hani... bunu istemezdim.
Yani utanirdim.

0: “isterim utanirim” diyenler parmak kaldirsin...

EQ: Utanirim diyenler. [Ogretmenin ifadesini diizelterek]
O: “Utanirim, istemem” diyenler.

Ogr: [Sinifin cogu parmak kaldirir.]

0: Veya benim gibi “ne olacak canim! Olmekten daha mi kétiidiir!” diyenler. Yani “6lmekten daha mi kétii, utanmam”
diyenler. Tam ciimlemi kurayim. Utanmam diyenler.

Ogr: [Bir iki parmak kalkar.]
0: “Karasizim, hig diisinmedim” diyenler.
Ogr: [Bir iki parmak kalkar.]

O: Evet. Cocuklar ben aslinda size yalan attim. Ben istemezdim béyle bir sey. Yani ben su¢suz olduguma inaniyorsam
beni toplum igerisinde ¢evirmelerini istemem... Esimi... gayri nizami bir sekilde kimlik kontroli ve st aramalari
yapmalarini da istemem. Clinkli bu normal bir sey degil. Bu normal bir sey degil. Siz bunu her gilin yasadiginizi
diisiinsenize. Her giin okula gelirken nizamiye kapisindan geciyorsunuz iistiiniiz araniyor. istiklal caddesine
gidiyorsunuz bir nizamiye kapisi var Ustlinliz araniyor veya sokaga cikiyorsunuz UGstiinliz araniyor. Ve insanlar hep diyor
ki... insanlar hep diyor ki size. Ne diyorlar? “Sizin glivenliginiz igin yapiyoruz.” Telefonu aglyorsunuz kulaginizda bir
cizirti var. Hissediyorsunuz ki telefonunuz dinleniyor. itiraz ediyorsunuz. “Olur mu toplum giivenligi igin yapiyoruz.”
Mektuplariniz karistiriliyor. Her seyiniz karistirihiyor. Mailleriniz karistirihyor. Bundan rahatsizlik duymak gerekir. “insan
haklar” kavrami burada ¢ikar ortaya iste. Burada insan haklari kavraminin ortadan kalkmasi durumu var. Devam
edelim... Hak arama hakki. Ne demek hak arama hakki?... Soyle bakalim.
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Can: Mesela bir insanin haklari ihlal ediliyorsa hakkini aramaya hakki vardir.
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O: Evet baska?... Hak arama hakki... Hakki ihlal edildigini disiinen var mi hig simdiye kadar? Okulda, evde, hastanede
var mi bdyle? Mesela hastanede doktorlarin onlarla ilgilenmedigini diisiinen var mi? Boyle bir manzara ile karsilastiniz
mi?

Ogr: ...

0: Yok. Gereksiz bir sey olmadigini diisiiniiyorsunuz. Hah! Ozel yasamin gizliligi hakki... Nedir bu?... Ozel yasamin
gizliligi nedir?

Can: Mesela benim evimde olanlari evimde yaptiklarimi kimsenin bilmemesi lazim.

O: Peki bu ihlal ediliyor mu... bizde?

Can: Bilmiyorum kisisine bagli.

O: Peki magazin programlarini seviyor musun?

Can: Hayir.

O: Kim seviyor magazin programi? [Bir iki parmak kalkar] Ben seviyorum mesela. Pazar giinleri cok eglenceli oluyor!
Kim seviyor? Ben niye seviyorum magazin programlarini?

Ogr: [Gulismeler]

0: 0 sevdigim sanatgilarin biitiin yasamlarini, nerede yemek yediklerini, nerde denize girdiklerini, evlerinin icinde
kimle konustuklarini, ne giydiklerini ne giymediklerini hepsini gériilyorum. [Zil caliyor] O ylizden ben magazin
programlarini seviyorum.

Senem: Ben de ¢ok seviyorum.

0: Cok seviyorum. Ama aslinda farkinda olmadan baskasinin hayatini gdzliiyorum. Oturmusum televizyonun karsisina
birilerinin hayatini gézliiyorum. Bir dahaki ders devam edecegiz ¢ocuklar.
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Kapitel 6
Ahlak Dersi - Moralerziehung
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6.1 Schulbuch Soziologie fur Mittelstufen

2. AKTIVITAT

A. Lest die untenstehenden zwei Texte. Diskutiert, ob Niels Bohr deshalb so gelobt wird, weil er ein guter

Physiker war, oder nicht.

B. Erklart, warum sich das Ansehen des Nasreddin Hoca geandert hat,
obwohl sich sein Status nicht gedndert hat.

C. Wenn ihr etwas Ahnliches wie in der Geschichte erlebt habt, teilt dies
mit euren Freunden.

Niels Bohr
Es heil3t, das Volk Danemarks sei stolz auf vier Dinge: die Schiffsindustrie,
den Feengeschichten-Autor Andersen, die Milchprodukte, den
Physikgelehrten und Nobelpreistrager Niels Bohr. Bohr war sowohl mit
seiner Forscherpersonlichkeit als auch mit seinem menschlichen Verhalten
ein perfektes Vorbild und eine Inspirationsquelle fir Jugendliche, die gro3e
Traume verfolgten. Er war weder wie Rutherford, der mit seinem Aussehen
furchteinfléoRend war, noch wie Einstein, der als einziges Pferd eine
Kutsche zog.g Bohr wusste neben seiner Willensstarke in seinem
Arbeitsleben mit seiner Heiterkeit die Herzen zu erobern. Ddnemark rihmt

sich zu Recht mit diesem Menschen, den es auf Handen tragt.

Foto 2. 5: Niels Bohr

Iss mein Pelz, iss

Als der Hodscha mit seiner Alltagskleidung auf eine Hochzeitsfeier
geht, wird er von niemandem geachtet. ist zu einem Bankett
eingeladen. Dem Hodscha wird langweilig. Er eilt nach Hause, wirft
seinen festlichen Pelzmantel um und kehrt zur Feier zuriick. Als die
Gastgeber ihn mit seinem Pelzmantel sehen, erweisen sie ihm
groRen Respekt. Sie weisen ihm den Ehrenplatz zu, reihen ihm
Teller fur Teller Essen auf. Der Hodscha fasst seinen Pelzmantel
beim Zipfel, taucht ihn in die Suppenschiissel und fangt plétzlich an

zu rufen: ,Iss, mein Pelz, iss!* [Die Gesellschaft] ist erstaunt und

fragt: ,Was machst du Hoca Efendi, seit wann isst ein Pelzmantel?* Foto 2. 6: Nasrettin Hoca Statue (Aksehir)

Der Hodscha sagt lachend: ,Wenn doch die ganze Bewirtung und

der Respekt meinem Pelz gilt, so soll der auch das Essen haben.”

° gemeint: Starke und Unersetzbarkeit
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D. GESELLSCHAFTLICHE WERTE UND NORMEN

GRUNDLEGENDE TERMINI VORBEREITUNG AUF DAS THEMA
e Gesellschaftlicher Wert Unten sind zwei Karikaturen und Fragen aufgefihrt.
e Gesellschaftliche Norm Analysiert die Karikaturen und beantwortet unter

Nutzung eures Vorwissens die Fragen.
1. Welcher Wert wird in der ersten Karikatur betont?

2. Nach Orhan Hangerlioglu sind “Werte abstrakte, verallgemeinerte Verhaltensbeispiele, die grundlegende
MaRstéabe darstellen, welche Uber persénliches Handeln oder Ziele urteilen, und sind durch die starke
emotionale Verbundenheit von Mitgliedern einer Gruppe entstanden.”

Fuhrt, entsprechend der oben aufgefihrten Definition, zwei P sinivs Taver @

Wertebeispiele auf. ,. | ! fw. SursuzLIK

KAPTAN :

3. Welchen Unterschied gibt es zwischen den Regeln, die in
der zweiten Karikatur angesprochen werden, und Werten?

4. Jemand, der in einer unterschiedlichen Musiktradition
aufwachst, kdnnte abgeneigt gegeniiber westlicher Musik sein
und sie nicht als wertvoll ansehen. Doch kdnnte er, wenn er die
Gelegenheit erhalt, diese Musik haufig zu héren, nach einiger Zeit
den Wert dieser erkennen.

Zeigt dieser Umstand, dass jeder Mensch dieselben Dinge als
wertvoll erachten kann, wenn er tber hinreichend Wissen
und Ausstattung verfugt?

5. Wasser ist fur jemanden, der in der Wiiste ohne Wasser ist,
sehr wertvoll; Feuer fir jemanden, der im Wald in der Dunkelheit
ist. Dagegen erscheinen dieselben Dinge unter normalen

Bedingungen gar nicht derart wertvoll. Karikatur 2. 5: (Faruk Bayraktar)
Was lasst sich eurer Meinung nach aus dem Wertebeispiel ,Juhu, ein Schiff, ich bin gerettet.”
schlussfolgern? .Kapitan, man sagt, es bringt Ungllick

Huhner mit aufs Schiff zu nehmen*
6. Freiheit ist fir sehr viele Menschen der
gréRte [erhabenste, himmlischste] Wert. Ware
es moglich gewesen, in einer Gesellschaft , . ~
mit Sklaverei dies zu verteidigen? Was , 3 i BOSVEER!
kénnte man dementsprechend y ST [ KURALLAR
schlussfolgern? | C : BIZE GORE

7. Der Wert der Vaterlandsliebe hat die
Grundlage fiir das Sozialstaat-Verstandnis
gebildet und es sind diesem Wert
entsprechend viele Gesetze verabschiedet
worden. Diejenigen, die den Wert der
Vaterlandsliebe nicht verinnerlichen, mégen
vielleicht getadelt werden, doch diejenigen, die
dem Staatsprofit schaden, werden nach den
Gesetzen durch den Staat bestraft.
Welches Verhéltnis gibt es folglich
zwischen Werten und Gesetzen oder
Normen?

sIch glaube, wir sind bei Rot Uber die Ampel!*
.Egaaal, Gesetze sind nicht fir uns...”

8. Warum besucht ihr an Bayram-
Feiertagen altere Familienmitglieder und
Verwandte? Welche Bedeutung kénnte dies
aus gesellschaftlicher Sicht haben?



2. Aktivitat

240

Lest den untenstehenden Witz'® und beantwortet die Fragen.

Bild 5.3: Nasrettin Hodscha

(reprasentatives Bild)

Warum hat er sich falsch herum auf den Esel gesetzt?

Eines Tages setzt sich Nasrettin Hodscha auf seinen Esel und
kehrt mit einigen Leuten hinter ihm von der Moschee nach Hause.
Pl6tzlich halt er auf dem Weg an, steigt von dem Tier herunter
und setzt sich verkehrt herum mit dem Gesicht zu den Menschen
auf den Esel. Die Menschen, die das sehen, fragen ihn, weshalb
er dies gemacht hat. Der Hodscha antwortet: ,Ich habe hin und
her Uberlegt und mich dazu entschieden, mich so auf meinen Esel
zu setzen. Denn ich mag Respektlosigkeit tUberhaupt nicht. Wenn
ihr vor mir hergeht, werdet ihr mir euren Ricken kehren. Wenn ich
vorangehe, werde ich euch meinen Ricken kehren - und das ist
auch nicht richtig. Wenn ich mich so verkehrt herum setze, gehe
ich voran und ihr kommt hinterher. Obendrein stehen wir uns
einander gegeniber.

1. Welche kulturellen Werte werden hier angesprochen?

2. Auf welche Weise lernen und lehren die Menschen diese
Werte?

3. Welche Funktion erfillt Kultur dadurch?

Quelle: Asan, Emine. Ortadgretim Sosyoloji. Ankara: EKOYAY Egitim Yayincilik, 2013, 40f., 108.

10 gemeint: lehrreiche Erzahlung
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6.2 Schulbuch Islamische Ethik fir Imam Hatip Lyzeen

Quelle: Anadolu imam Hatip Liseleri. Islam Ahlaki. Ankara: MEB, 2014, 16f.

2. EINHEIT MORALISCHE HALTUNG UND VERHALTENSWEISEN

2 EINHEIT
Sy

MORALISCHE HALTUNG UND
VERHALTENSWEISEN

Findet Redewendungen, Sprichwdrter und Worte, die mit
. guter Moral zu tun haben.
Schreibt einen Aufsatz zum Hadith “Ein guter und ein schlechter
2 . Freund sind wie Moschustragende Menschen und am Blasebalg

(eines Schmieds) arbeitende Menschen: Der Moschus-Hdndler
gibt dir was von seinem Duft oder du kannst es kaufen. Was du
aber von dem Arbeiter am Blasebalg (eines Schmieds) erlebst,
ist, dass er entweder deine Kleidung verbrennt oder du seinen
iiblen Geruch annimmst.” (Buhari, Buyu, 38).

3 Recherchiert, was dieser Hadith bedeutet: “Es gibt ein Wort, das seit den
. ersten Gottgesandten in der Erinnerung des Volkes geblieben ist: Solange

du dich nicht schdmst, kannst du tun, was du willst!” (Buhari,
Edeb, 78)

4 Was ist “Hilfi’'[-Fudl”, wer hat es mit welcher Absicht gegriindet?
. Recherchiert.
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MORALISCHE HALTUNG UND VERHALTENSWEISEN 2. EINHEIT
1. POSITIVE HALTUNG UND VERHALTENSWEISEN

Es gibt Haltungen, die sich in die Seele eines Menschen verankern und die mit der Zeit die Sittlichkeit eines
Menschen formen, indem sie sich zu einer Gewohnheit entwickeln. Wenn sich gute Gewohnheiten in unsere
Seele verankern, so sind unsere Handlungen und unser Verhalten auch gut und man nennt dies gute
Sittlichkeit (ahlak-i hamide). Wenn schlechte Gewohnheiten angeeignet werden, wird unser Verhalten auch
schlecht, und dies nennt man schlechte Sittlichkeit (ahlak-i zemime). Damit unsere Sittlichkeit gut wird,
miissen wir uns von schlechtem Verhalten reinigen und uns gutes Verhalten aneignen. Daflir miissen wir in
Kenntnis Giber gute und schlechte Haltungen sein.

1.1. AUFRICHTIG UND VERLASSLICH SEIN

Aufrichtigkeit ist, rechtschaffen zu sein, nicht zu ligen, auf der Seite Gottes™ und des
Rechthabenden zu sein. Es ist die Quelle vieler moralischer Eigenschaften. Ein ehrlicher und
vertrauenswiirdiger Mensch ist jemand, der in seinem Wort und seinem Verhalten eins ist, einen
stabilen Charakter besitzt, nicht Ilgt, seine Versprechen hilt, weil}, was er sagt und tut, der auf
anvertrautes Gut achtet.

Ein aufrichtiger Mensch wird durch die Gesellschaft gemocht, geachtet, seinem Wort wird getraut.
Er ist ein kommunikationsfreudiger Mensch mit starken sozialen Kontakten. Er gibt seinen
Familienmitgliedern und Freunden vertrauen. Er wird zu einem Menschen, der im Arbeitsleben
Respekt erlangt, der bevorzugt wird, wenn Verantwortung (ibertragen werden muss. In
Gesellschaften, in denen keine Aufrichtigkeit und kein Vertrauensverstandnis herrscht, treten auch
vermehrt Probleme auf. Zwischen Familienmitgliedern, Verwandten und Freunden, die sich nicht
aufrichtig verhalten, wird das Vertrauensverhdltnis aufgehoben, die Liebe und der Respekt
zwischen ihnen schwindet mit der Zeit. Die gréRte Sicherheit eines Menschen ist das Gefihl, dass
ihm vertraut wird. Aufrichtig und vertrauensvoll zu sein ist die wichtigste Grundlage und der
wichtigste Befehl in der islamischen Ethik. Denn in den Koranversen wird den Glaubigen befohlen,
sich an ihre Versprechen zu halten, rechtschaffene und aufrichtige Menschen zu sein: “Oh ihr
Glaubigen! Haltet eure Worte..”17

Gleichzeitig benennt Allah im Koran das Aufrichtig- und Verlasslichsein als eine Eigenschaft der Glaubigen: “Es
sind wiederum sie, die anvertrautes Gut achten und Versprechen halten 718

Der Allméachtige hat die Religion des Islam unserem Propheten offenbart und befohlen:

“(Oh Geliebter!) So sei rechtschaffen, so
wie dir befohlen. Diejenigen, die mit dir
Bufle tun, sollen auch rechtschaffen sein.
Legt nicht die MaRstabe des Rechts und der
Gerechtigkeit ab. Ohne Zweifel ist er

derjenige, der eure Taten sieht. »19

Wie im Vers befohlen, erfordert es Ernsthaftigkeit,
Feinflhligkeit und Miihe, um ein aufrichtiges Leben
zu fuhren.

»Sei entweder so, wie du

17 Sure Maide, 1. Vers. do 7 ieh d h
18 Sure Miimindn, 8. Vers. } aussiehst, oder sehe so aus,
19 Sure H{d, 112. Vers. S wie du bist.” Mevlana

" Der Begriff hak lasst sich sowohl mit Gott als auch mit Recht libersetzen.
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6.3 Nasreddin Hoca-Geschichten

Dein Topf ist gestorben

Der Hodscha hat sich von einem Nachbarn einen Topf ausgeliehen, den er ihm, nachdem er ihn
gebraucht hat, zurtickgibt. In den Topf aber hat er einen kleineren gestellt, und als der erstaunte

Nachbar fragt, was das denn bedeute, antwortet er:

»Der Topf war wohl trachtig, er hat ein Junges bekommen.«

Nach einiger Zeit leiht sich der Hodscha wieder einmal den Topf vom Nachbarn aus. Die Zeit vergeht,
aber der Hodscha gibt den Topf nicht wieder zuriick. Schlieflich verlangt der Eigentiimer seinen Topf

zuruck. Doch der Hodscha meint betriibt: »Mein Beileid, dein Topf ist leider gestorben.«

»Seit wann kann denn ein Topf sterben?«, fragt der Nachbar.

»0ho, Herr Nachbar«, erwidert da der Hodscha, »dass Topfe Junge kriegen kénnen, glaubst du, aber

dass sie sterben, das glaubst du nicht?«

Der Mund ist kein Sack, dass man ihn zubinden kdnnte

Der Hodscha ist unterwegs zum Dorf. Er hat seinen Sohn auf den Esel gesetzt und geht selbst
nebenher. Da kommen ein paar Leute vorbei und sagen: »Schau dir das an! Der alte Mann muss zu

FuR gehen und der Junge sitzt auf dem Esel. Er sollte sich was schamen!«

Der Hodscha, der dies hort, lasst seinen Sohn absteigen und setzt sich selbst auf den Esel. Doch schon
nach einer Weile hort er, wie sich zwei, die am Wegrand sitzen, unterhalten: »Der groRe Kerl sitzt auf

dem Esel und l&sst den armen Jungen nebenher gehen. Gibt es denn kein Mitleid mehr auf der Welt?«

Da holt der Hodscha seinen Sohn mit auf den Esel und so reiten sie beide weiter. Kommt ein Bauer
des Weges und meint: »muss dieses schwache Tier denn euch beide tragen? Das ist ja unglaublich.

Der arme Esel wird sich das Riickgrat brechen.«
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Der Hodscha steigt daraufhin ab und nimmt auch seinen Sohn vom Esel herunter. So gehen sie weiter,
der Esel voraus und die beiden hinterdrein. Als sie nicht mehr weit vom Dorf entfernt sind, horen sie,
wie ein Mann zum anderen sagt: »Schau dir bloR die zwei Hohlkopfe an! Der Esel spaziert voraus und

die zwei marschieren hinterher. Wie kann man nur so dumm sein?«

Da sagt der Hodscha zu seinem Sohn: »Du hast es gehort, das beste ist immer, man tut, was man
selbst fur richtig halt. Den anderen kann man nie etwas recht machen. Und der Mund ist auch kein

Sack, dass man ihn einfach zubinden kdnnte.«

IR, mein Pelz, 3!

Der Hodscha ist zu einem Bankett eingeladen. Er tragt sein Alltagsgewand und wird von niemandem
beachtet. Das macht ihn betroffen. Er eilt nach Hause, wirft seinen prachtigen Pelzmantel um und
kehrt zu der Festgesellschaft zurtick. Schon am Eingang wird er in Empfang genommen und zu einem
Podest gefuihrt, wo man ihm den besten Platz zuweist. Als die Suppe serviert wird, tunkt der Hodscha

das Revers seines Mantels in die Schiissel und sagt: »Bitte, bedien Dich. I8, mein Pelz, i}, mein Pelz!«

Den erstaunten Géasten aber erklart er: »Die Ehre gilt ja doch dem Pelz, soll der auch das Essen

haben!«

Quelle:

www.hekaya.de/maerchen/die-geschichten-des-nasreddin-hodscha--asien 132.html



http://www.hekaya.de/maerchen/die-geschichten-des-nasreddin-hodscha--asien_132.html
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Kapitel 7
Historisches Beispiel
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7.1 Dorfinstitute

In landlichen Gegenden der Tirkei gab es kaum Schulen und Lehrer. Um die Bildungskluft zwischen
den Biirgern in der Stadt und auf dem Land zu verringern, sollte die Bildung des Volkes in landlichen
Gegenden vorangetrieben werden. Somit wurde das sogenannte Projekt zur Ausbildung von
Dorflehrern (Kdy Egitmeni projesi) in die Tat umgesetzt. Am 17. April 1940 wurde das
Dorfinstitutsgesetz (Koy Enstitiileri Yasas1) unter dem Bildungsminister Hasan Ali Yiicel erlassen. Im
Anschluss wurden Dorfinstitute (Koy Enstittleri) aufgebaut, an denen u.a. Lehrer ausgebildet wurden,
die spater an Dorfschulen unterrichten sollten.

In die Dorfinstitute wurden Dorfkinder aufgenommen, die die Grundschule bereits absolviert hatten.
Der Unterricht an Dorfinstituten zeichnete sich durch seine Praxisorientierung aus. So war es wichtig,
die Lage der Dorfinstitute so zu wéhlen, dass u.a. Landwirtschaft und Tierzucht betrieben werden
konnten. Um den Bau der Dorfinstitute mussten sich die Schilerinnen und Schiler sowie die
Lehrkrafte gemeinsam kiimmern. Auch der Unterrichtsstoff sollte sich aus den Gegebenheiten, den
Erfordernissen ergeben, die im Alltag auftauchten und somit praktisch bewaltigt werden sollten. Die
Dorfinstitute hatten das Ziel sowohl Dorflehrer als auch Fachkréfte fur landwirtschaftliche Tatigkeiten
auszubilden. Nach einer finfjahrigen Ausbildung konnten die in den Dorfinstituten ausgebildeten
Fachkréfte im Landbau tatig werden und die Lehrer verschiedene padagogische Téatigkeiten in den
Dorfern ausfuhren. Auch wurde 1944 aufgrund der mangelnden gesundheitlichen Versorgung in
landlichen Gegenden beschlossen, dass mit der Unterstitzung des Bildungs- und
Gesundheitsministeriums in Dorfinstituten Gesundheitsbeamte ausgebildet werden sollten, die sich
um die gesundheitlichen Anliegen von Dorfbewohnern kiimmern sollten. An den Dorfinstituten wurde
viel Kritik ausgelbt. Da es hie3, dass sich die Dorfinstitute ab 1946/47 von ihren eigentlichen Zielen
distanzierten, wurden sie 1950 geschlossen.

Herangezogene Quellen:

Ugedz, Perihan: Erziehung im Aufbruch. Die Dorfinstitute in der Tiirkei. Berlin: Hitit Verlag, 1992.
www.meb.gov.tr/meb/hasanali/hayati/halibiyografi.htm

http://hayef.istanbul.edu.tr/?p=6216

Hasan Ali Ycel

Hasan Ali Yicel (17. Dezember 1897 - 26. Februar 1961) ist eine wichtige Person in Sachen Bildung,
Kultur und Politik gewesen. Er arbeitete u.a. als Journalist. Nach dem Studium der
Literaturwissenschaften war er 1923 bis 1927 als Literaturlehrer tétig. 1932 wurde er zum Direktor
des Gazi Terbiye Enstitiisii in Ankara, wo auch der Lehrer Ismail Hakk: Tongug titig war. Zwischen
1935-37 verdffentlichte Hasan Ali Artikel zu den Problemen von Kultur und Bildung. 1938-1946 war
er als Bildungsminister tatig. Danach widmete er sich wieder dem Journalismus. Hasan Ali Yucel war
gemeinsam mit Ismail Hakki1 Tongug ein bedeutender Name in der Entwicklung der Dorfinstitute.

www.meb.gov.tr/meb/hasanali/hayati/halibiyografi.htm
http://hayef.istanbul.edu.tr/?p=6216



http://www.meb.gov.tr/meb/hasanali/hayati/halibiyografi.htm
http://hayef.istanbul.edu.tr/?p=6216
http://www.meb.gov.tr/meb/hasanali/hayati/halibiyografi.htm
http://hayef.istanbul.edu.tr/?p=6216
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7.1.1 Hasan Ali Yticel
Dorfinstitutsfotos aus Education in Turkey

Quelle: Yicel, Hasan Ali: Education in Turkey. Ankara: Milli Egitim Bakanligi, 1951.

A student at work in the field

Akcadag Village Institute boys learn house - building
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Village Institute boys sort the daily catch of fish

Agricultural activity at the Kizilgullu Village Institute
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7.1.2 ismail Hakki Tongug
Dorfinstitutsfotos aus dem Fotoarchiv Tongug

Quelle: Fotoarchiv Ismail Hakki Tongug
www.koyenstituleri.de/ke_t/t bbmp.html

Kochunterricht


http://www.koyenstituleri.de/ke_t/t_bbmp.html
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'.\ Arsiv Ismail Hakki TONGUC

Arsiv Ismail Hakki TONGUC

Herstellung von Ollampen fiir den Schlafsaal durch Wachposten-Schiiler in Diizigi — Adana
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Arsiv Ismail Hakki TONGUC

Die Cifteler-Dorfinstitutsschuler beim Aufbau des Hasanoglan-Dorfinstituts in Cifteler — Eskisehir

Areiv lemail Hakii TONGUC

A8

| )

Dorfinstituts-Schiiler Schiiler in Kizilgullu — Izmir
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Schilerin bei der Feldarbeit in Kizilgullu —
[zmir

Volkstanz; Tanzer Efe Hasa CAKI, Schiler Zekeriya KAYHAN und zwei Schiilerinnen
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Kapitel 8
Schulermitbestimmung
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8. Schilermitbestimmung

Die Klasse 2a des Bagsart Koleji bei der Wahl des Klassensprechers.

http://manavgathaberi.com/basari-kolejili-miniklerden-siyasilere-demokrasi-dersi

20
= SINIF BASK \ny
SECIv|

manavgathaberi

manavgathaberi



http://manavgathaberi.com/basari-kolejili-miniklerden-siyasilere-demokrasi-dersi

255

Verschiedene Online-Artikel zur Schilermitbestimmung:
Demokratieerziehung und Wahlen zum Schulerrat

Um in unserem mit Demokratie regierten Land die Erforderlichkeiten der Demokratie zu erftllen und
unseren Schilern ein Demokratiebewusstsein zu vermitteln, fanden am 17. Oktober 2014 mit
Beteiligung aller Schiler des Olusum Koleji die Wahlen zum Schulerratssprecher statt. Goksu
Kiclkpolat wurde zur Schilerratsvorsitzenden der Grundschule, Ayca Omiir Ayvaz zur
Schulerratsvorsitzenden fiir die Mittelstufe und Tufan Emir Usarer zum Schulerratsvorsitzenden flr
die Anadolu Oberstufe mit Stimmenmehrheit gewahlt. Wir gratulieren den Vorsitzenden und
winschen ihnen Erfolg bei der Bewadltigung ihrer Aufgaben. Die Schilerratsmitglieder werden in
gewissen zeitlichen Abstanden eine Versammlung ausrichten, um der Schule die Bedirfnisse,
Winsche und Probleme aller Schiler mitzuteilen, und arbeiten, um Ldsungen daftr zu finden.

www.olusumkoleji.com/ogrenci-meclisi/

Wahl zum Schulratsvorsitzenden

In unserer Schule wurden am Mittwoch, den 26.11.2014, unter Beteiligung aller Schiler der
Schilerratsvorsitzende und -beirat gewahlt. An der Wahl beteiligten sich insgesamt 75 Schuler. Damla
Duman aus der vierten Klasse wurde mit 33 Stimmen zur Schilerratsvorsitzenden gewéhlt und Eylul
Nisa Kurt aus der dritten Klasse mit 27 Stimmen zum Beirat.

http://mebk12.meb.gov.tr/meb iys dosyalar/81/07/735239/icerikler/ogrenci-meclisi-baskani-
secimi 947808.html

Bicherkampagne von Grundschilern fir Van

Mit einer Kampagne im Rahmen des Projektes ,,Soziale Verantwortung™ haben die Erst-, Zweit- und
Drittklassler der Terraki Grundschule am 23. April, dem Feiertag der nationalen Souveranitat und des
Kindes, 665 Bucher fir Schiler in Van gesammelt. Die Bicher wurden als Geschenk zum Feiertag
des Kindes an die Geschwister*? in Van geschickt.

[Bild der Schuler von der Terraki-Schule: ,,Hand in Hand fiir eine Schulatmosphére, die demokratisch
und respektvoll gegeniiber Menschenrechten ist!.*]

Der ,,Haklar Sahnesi“ Club*®, der im Rahmen des Kinderrechtsprojektes errichtet wurde, hat zum
Anlass des 23. Aprils, mit dem Ziel, das Recht des Kindes auf Mitbestimmung/Teilhabe unter allen
Schillern bekannt zu machen, verschiedene Aktivitaten ins Leben gerufen. Unter den zwischen dem

12 Ausdruck von Briuderlichkeit, Ndhe und Hilfsbereitschaft

B Club firr die ,Blhne der Rechte”; ein Projekt, das die Rechte der Kinder in den Fokus der Betrachtung riickt.
Schwerpunkte: Kinderrechtserziehung, Kindermitbestimmung, Kinder und Medien.
www.cocukcalismalari.org/project/haklar-sahnesi/



http://www.olusumkoleji.com/ogrenci-meclisi/
http://mebk12.meb.gov.tr/meb_iys_dosyalar/81/07/735239/icerikler/ogrenci-meclisi-baskani-secimi_947808.html
http://mebk12.meb.gov.tr/meb_iys_dosyalar/81/07/735239/icerikler/ogrenci-meclisi-baskani-secimi_947808.html
http://www.cocukcalismalari.org/project/haklar-sahnesi/
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16. und 27. April gelaufenen Aktivitdten finden sich kreative Arbeiten zur Theaterplakaten, zum
Gedichte-, Spriiche- und Songtexteschreiben.

www.egitimtercihi.com/ozelokullar/2293-ilkoegretim-oegrencilerinden-van-icin-Kitap-
kampanyas.html



http://www.egitimtercihi.com/ozelokullar/2293-ilkoegretim-oegrencilerinden-van-icin-kitap-kampanyas.html
http://www.egitimtercihi.com/ozelokullar/2293-ilkoegretim-oegrencilerinden-van-icin-kitap-kampanyas.html
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Kapitel 9
Unterrichtsmethoden
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9.1 Leitfaden zum Rehberlik und Psychologischen Beratungsservice an Schulen
Quelle: Okullarda Rehberlik ve Psikolojik Danisma Hizmetleri Kilavuzu.

Ankara: MEB Yayinlari, 2015.
http://orgm.meb.gov.tr/meb iys dosyalar/2015 08/20051746 rehberlik klavuzu2.pdf

Gesprachsbogen Schiiler

Von den Beratungslehrern wahrend des Schiilergesprachs bei der Schulberatung und dem Psychologischen Beratungsservice zu
nutzen.

Name Nachname:
Klasse:
Gespréchsthema:

PBS"“-BEREICH UND ANGESTREBTE BEARBEITUNG

PBS-Bereich ANGESTREBTE BEARBEITUNG

Berufsheratung
0 P&dagogische Beratung Psychologische Beratung
0 Perstnliche Beratung Gesprich

0SOonStiges.......ovvvvveenieninnns

ZUSAMMENFASSUNG

1.GESPRACH

Gesprachsdatum:
2.GESPRACH/BEOBACHTUNG
Gespréchs-/Beobachtungsdatum:

3.GORUSME/IZLEME
Gespréchs-/Beobachtungsdatum:

ERGEBNIS UND VORSCHLAG:

Ggf. Institution, der der Schiler/ die Schiilerin zugewiesen wurde:

Bemerkung: Falls Messmethoden genutzt wurden, werden diese im Abschnitt ,Informationen {iber den Schiiler,
Ergebnis und Vorschlag™ aufgefiihrt.

Ausflihrende/r
Vorname Nachname, Unterschrift

" Psychologischer Beratungsservice


http://orgm.meb.gov.tr/meb_iys_dosyalar/2015_08/20051746_rehberlik_klavuzu2.pdf
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Gespréchshogen Eltern

Dieser Bogen ist fiir Gesprache mit Eltern konzipiert, die den Rehberlik- und Psychologischen Beratungsservice anfragen.

Gesprachsdatum
Schiilervor- und Zuname
Klasse des Schiilers

Vor- und Zuname des
Verwandschaftsgrad/Nahe
Telefon

Gespréachsthema
Zusammenfassung des
Ausgefilhrte Bearbeitung
Person/Institution, mit der
Ergebnis und Vorschlage

Audflhrende/r
Vorname Nachname, Unterschrift
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PSYCHOLOGISCHE UNTERSTUTZUNG STEUERUNGSBOGEN*
(An die RAM™-Abteilung Rehberlik und Psychologische Beratungsdienstleistung)

PERSONALIEN
Vor- und ZUNAME des Schillers Personenidentitatsnummer Geburtsort und -datum Geschlecht
SCHULINFORMATIONEN
Derzeit besuchte Schule und Klasse:
Haltung gegentiber der Schule und den Lehrkraften:
Situation beziiglich des Schulbesuchs:
Schulerfolg:
Lerngewohnheiten:
Gof. Klassenwiederholung:
Gof. Schulwechsel:
Kommunikations-| (] Hort aufmerksam zu und gibt Riickmeldung (1 Beginnt zu sprechen und fiihrt das Gespréch fort
kompetenzen (] Drickt ihre/seine Gefiihle aus [ Besitzt Empathieféhigkeit
Sozial- (1 Baut gute Freundschaftsbeziehungen auf (1 Nimmt an sozialen Aktivitéten teil
kompetenzen [J Kooperiert [J Handelt unabhangig
(1 Sucht ihr/sein Recht (] Kann nein sagen (Féhigkeit etwas abzulehnen)

Soziale Anpassung

[ Allein (1 Abhéngig [J Wenig Selbstvertrauen
(1 Aggressiv [ausfallend] [J Halt sich nicht an Regeln

(1 Frohsinnig [J Ruhig [J Schiichtern [J Gereizt [zornig]

Emotionale
Situation [J Zurtickhaltend [J Besorgt [ Sturr
() Hat Angste (1 SONSHZES:. . ...eovveeeeiieeieeieeiee e
[] Bettnéssen (] Geschwisterneid [ Lgen
Vr%rt?élrtﬁgs' [ Am Finger nuckeln 7 Nagelkauen ] Obsessives Verhalten
P [ Schulangst (1 Aggressivitét " Diebstahl 1 Nutzung von Vulgarsprache

(1 Schwerfallen von Zornkontrolle [ Korperliche Misshandlung [ Brutalitat

Risikoreiches
Verhalten

(1 Selbstmordgedanken (1 Selbstmordversuch (] Schulflucht (] Flucht von zu Hause
(] Rauchen ) Drogenkonsum () Herumfuhren von scharfen Instrumenten
[ Geschlechtliche Verhaltensstorung [ Alkoholkonsum  [1 Bedenkliche Freundschaftsheziehungen

> RAM - Rehberlik Arastirma Merkezi: Zentrum fir Rehberlik und Forschung
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Grund fiirs Senden in das Zentrum ftir Rehberlik und Forschung:

Arbeiten, die hinsichtlich des Problems in der Schule gemacht wurden (detailliert ausftillen)

Personen und Institutionen, mit denen hinsichtlich des Problems zusammengearbeitet wurde

Klassen-/ Abteilungslehrer

Nachname

Unterschrift

Rehberlik-Lehrer

Nachname

Unterschrift

Klassen-/ Abteilungslehrer

Nachname

Unterschrift

* ERLAUTERUNGEN: Dieser Bogen wird von dem Klassen-/Abteilungslehrer fiir den Schiiler, der von einer padagogischen Einrichtung mit dem Ziel einer psychologischen
Unterstiitzung an das Zentrum fiir Rehberlik und Forschung zugewiesen wird, ausgefiillt und mit einem offiziellen Schreiben und ggf. zusammen mit entsprechendem &rztlichem Befund

hinsichtlich ~ des  Schilers in  einem

geschlossenen

Umschlag an das  betreffende

Zentrum

fir

Rehberlk  und  Forschung

geschickt.



9.2 Beispiele fir Rehberlik-Aktivitaten

Quelle: www.yamanlarkarsiyakaio.k12.tr/iys_rehberlik,kriter120=126,icerik=135,sayfa=1-
rehberlik-6-yapilan-etkinlikler.htm|?#detay

[Im Folgenden werden beispielhaft Rehberlik-Aktivitaten an der privaten Yamanlar Karsiyaka
Primarschule aufgelistet.]

Aktivitatennachrichten tber die Rehberlik-Dienste im 2. Halbjahr des Schuljahrs 2012-
2013

Prufungsangst Gruppen-Rehberlik ""Entspannungstibungen und Techniken zur
Korperausrichtung* (25. Miirz 2013)

In dieser Woche wurden unsere Achtklassler bei der Prifungsangst Gruppen-Rehberlik Gber
Entspannungsubungen und Techniken zur Kérperausrichtung informiert. Das Ziel war, dass
sich die Schilerinnen und Schiiler in stressigen Situationen an die gezeigten Ubungen
erinnern und sich selbsténdig entspannen.

Prufungsangst Gruppen-Rehberlik "*Techniken zur geistigen Ausrichtung ** (18. Méarz
2013)

In dieser Woche wurden unsere Achtklassler bei der Prifungsangst Gruppen-Rehberlik Gber
storende Gedanken und Bedenken sowie Techniken zur Geistesausrichtung informiert. Sie
wurden dazu motiviert eigenstandig positiv zu denken.

Familienerziehung 7-19 Jahre, 2.Woche ""Kommunizieren™ (15. Méarz 2013)

Die Familienerziehung 7-19 Jahre, deren zweite Sitzung diese Woche stattfand, hat wieder
sehr viel Spall gemacht. Durch die Aktivitaten, die gemacht wurden, sagten die Eltern, die an
ihre eigene Kindheit dachten, dass sie einfacher Empathie aufbauen wirden. AuRerdem
sagten die Eltern durch die Ansprache der Themen Kommunikationen beginnen,
Notwendigkeiten der Kommunikation, Ich-Botschaften “hétten wir all das blof3 frither
kennengelernt und angewendet und somit unsere Kinder besser gefordert”. Die Eltern, die
sich verabschiedeten, nachdem sie ihre Hausaufgaben fir diese Woche bekommen hatten,
sagten, dass sie kaum auf die ndchste Woche warten kénnten.

Prufungsangst Gruppen-Rehberlik "*Lasst uns die Angst kennenlernen™ (11. Mérz 2013)
In der Prifungsangst Gruppen-Rehberlik wurden denjenigen Schiilerinnen und Schuler, die an
der SBS*® teilnehmen, grundlegende Informationen, Begriffe, Definitionen zum Thema

Besorgnis und die physiologischen Auswirkungen von Sorgen vermittelt.

Familienerziehung 7-19 Jahre, 1.Woche "'Den Jugendlichen kennenlernen™ (8. Marz
2013)

®5Bs - Seviye Belirleme Sinavi (Einstufungstest): vom MEB zentral gefiihrte Prifung. Seit dem Schuljahr 2013-
2014 gibt es stattdessen die TEOG - Temel Egitimden Ortadgretime Gegis (Ubergang von der Primar- zur
Mittelstufe).


http://www.yamanlarkarsiyakaio.k12.tr/iys_rehberlik,kriter120=126,icerik=135,sayfa=1-rehberlik-6-yapilan-etkinlikler.html?#detay
http://www.yamanlarkarsiyakaio.k12.tr/iys_rehberlik,kriter120=126,icerik=135,sayfa=1-rehberlik-6-yapilan-etkinlikler.html?#detay
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Neben unserem Mutter-Frihstick und Seminaren veranstalten wir jedes Jahr mit unseren
Eltern ein achtwdchiges 7-19 Jahre Familienerziehungsprogramm. Diesen Freitag haben wir
die erste Sitzung des 7-19 Jahre Familienerziehungsprogramms [mit dem Thema] "Den
Jugendlichen kennenlernen™ abgeschlossen.

[..]

Diese Woche haben wir mit den Eltern, die an dem Programm teilgenommen haben, tber die
Phasen der Pubertét gesprochen. Wir haben die Eigenschaften der korperlichen, geistigen,
emotionalen und geschlechtlichen Entwicklung vermittelt. Wir haben dariiber gesprochen,
welche Eigenschaften der Kindheitsabschnitt zwischen 7-10 Jahren, die Vorpubertatsphase
zwischen 11-14 Jahren und das Jugendalter zwischen 15-19 Jahren zeigen wird. Wir
winschen ihnen mit ihren kleinen Hausaufgaben eine schone Woche und erwarten sie nachste
Woche zur Sitzung ,,Kommunizieren®.

[...]



264



265

Kapitel 10
Educational Documentaries
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10. Yasemin Cidem
Erziehungsfilme

1) Dokumentarfilme

1.1) iki Dil Bir Bavul - Zwei Sprachen, ein Koffer

Dieser Dokumentarfilm von Orhan Eskikoy und Ozgiir Dogan (2008) handelt von dem Lehrer
Emre Aydin aus Denizli (einer Stadt im Westen der Turkei) und seiner Lehrtéatigkeit an einer
Schule im Siidosten, in einem abgelegenen Dorf in Sanliurfa. Es werden die Schwierigkeiten,
denen Emre Aydin im Umgang mit seiner kurdischen Schiilerschaft begegnet, aufgezeigt. Das
wohl grélte Problem stellt die Kommunikation dar. Der Lehrer spricht kein Kurdisch, die
Kinder sprechen kein Tiirkisch. In seiner Verzweiflung beschlieft Emre Aydin, der noch
keine Berufserfahrung hat, den Kindern im ersten Jahr lediglich das Lesen und das Schreiben
auf Tarkisch beizubringen. Die Schulerinnen und Schiler missen versuchen, einem
Unterricht in tlrkischer Sprache zu folgen. Sie mussen einen Eid aufsagen, der u.a. Satze
beinhaltet wie ,,Ich bin Tiirke, ich bin aufrichtig und fleiig* oder ,,Gliicklich derjenige, der
sich als Tiirke bezeichnet®.

Der turkische Staat und die turkische Sprache spielen in dieser abgelegenen Gegend keine
Rolle im alltaglichen Leben. Der Film zeigt die Widerspriiche und Briiche zwischen dem
offiziellen Schulleben und den eigentlichen Lebensumsténden der Kinder auf. Nachdem Emre
Aydin in den Ferien das Dorf verlassen hat, sprechen die Kinder wieder - so wie immer -
Kurdisch. Mehrsprachigkeit ist ein noch kaum beachtetes Phdnomen in der tirkischen
Bildungspolitik.

Trailer: www.youtube.com/watch?v=pEjZEZLKuhA
Weitere Informationen zum Film: www.bpb.de/lernen/unterrichten/126117/ki-dil-bir-bavul-
zwei-sprachen-ein-koffer

1.2) Iki Tutam Sac: Dersim’in Kayip Kizlar - Zwei Haarstrahnen: Die verschollenen
Tochter von Dersim

Nach dem Dersim-Aufstand 1937/38 sind im Rahmen von Assimilierungsprogrammen
kurdisch-alevitische Madchen, u.a. die in diesem Dokumentarfilm dargestellten alten Frauen
Huriye Arslan und Fatma i¢in (Cousinen), durch Soldaten in einem Feldzug gegen die
Bevolkerung in Dersim verschleppt und zur Adoption freigegeben worden. Die Cousinen
treffen sich nach 70 Jahren wieder. Sie erzahlen, wie sie von ihren Familien getrennt worden
sind, wie sie die Verschleppung erlebt haben, mit welchen Schwierigkeiten sie zu kampfen
hatten. Sie erzahlen tiber die tiirkische Zwangserziehung, ihre Fluchtgedanken und Angste.
Parallel zu der Geschichte der alten Frauen werden zwei Familien dargestellt, die ihre Tochter
nicht wiederfinden konnten. Die Familien der vermissten Cousinen Semsi und Sakine haben
nur noch je eine Haarstrdhne der beiden in der Hand, die Semsis Mutter vor der Trennung
zufallig abgeschnitten hatte. In diesem Dokumentarfilm von Nezahat und Kazim Giindogan
(2010) erzéhlen die Familienangehorigen (ber ihre Leiden und verzweifelten Suchen nach
den Médchen.

Ein derartiger Dokumentarfilm konnte im Unterricht eingesetzt werden, um historische
Gegebenheiten aus verschiedenen Perspektiven zu beleuchten.

Trailer: www.youtube.com/watch?v=mApLI|_z2jvY
Film in voller Lange: www.youtube.com/watch?v=75Wn2yudc-E



http://www.youtube.com/watch?v=pEjZEZLKuhA
http://www.bpb.de/lernen/unterrichten/126117/ki-dil-bir-bavul-zwei-sprachen-ein-koffer
http://www.bpb.de/lernen/unterrichten/126117/ki-dil-bir-bavul-zwei-sprachen-ein-koffer
http://www.youtube.com/watch?v=mApLI_z2jvY
http://www.youtube.com/watch?v=75Wn2yudc-E
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1.3) Siirt’in Sirr1 - Das Geheimnis von Siirt

Dieser Dokumentarfilm von Inan Temelkuran und Kristen Stevens zeigt das Leben der
kurdischen Ringerin und tdrkischen Meisterin Evin Demirhan aus Siirt, einer Stadt im
Sldosten der Turkei. Die 16-jahrige Evin ringt professionell und unterstitzt durch die
Einkinfte, die ihr das Ringen bringt, ihre Familie und ganz besonders ihren studierenden
Bruder. Ihr selbst bleibt von ihren eigenen Einkunften nichts. Evins é&ltere Brider sind
dagegen, dass Evin das als Méannersport erachtete Ringen zum Beruf macht. Ihre Trainer
glauben an sie und stehen hinter ihr, doch ihre Familie hat ihr noch nicht ein einziges Mal
beim Ringen zugesehen. Trotz der Schwierigkeiten, die sie mit ihren Briidern hat, die gegen
das Ringen sind, trotz des harten Trainings und der Tatsache, dass sie ein Madchen ist, das in
einer konservativen, patriarchalischen Gegend einen Mannersport treibt, versucht die
ehrgeizige Evin das Ringen nicht aufzugeben. Evin hat 2010 erfolgreich an der
Europameisterschaft teilgenommen. Wenn sie 2011 nochmal Europameisterin im Ringen wird
und im Anschluss Weltchampion, wird ihr durch den Staat ein Lehrberuf ermdéglicht. Mit der
Dokumentation des schwierigen Lebens von Evin werden auch die gesellschaftlichen
Probleme in der Stadt Siirt verdeutlicht.

Zitat von Evin: ,Ich hoffe, es lauft alles gut, ich hoffe, dass ich die Flagge auf meinem
Ricken tragen werde und die Nationalhymne singen lassen kann. Das ist alles, was ich mir
wiinsche.

Der Film verdeutlicht die patriarchalisch-konservativen Einstellungen, die besonders im
Stidosten der Trkei vorherrschen. Somit wird auch gezeigt, dass ein Madchen aus solch einer
Region fir ihre Bildung und ihren Beruf hart kimpfen muss.

Trailer: www.youtube.com/watch?v=3 DJfJmoK7A

2) Filme

2.1) Hiikiimet Kadin (1) — Staatsfrau (1)

Die Hauptdarstellerin Xate ist Hausfrau und Mutter von acht Kindern. Ihr Ehemann, Aziz
Veysel, ist Blrgermeister Midyats. Es herrscht Dirre und das groRe Ziel Aziz Veysels ist es,
Wasser in die Kreisstadt zu bringen. Er kommt jedoch bei einem Autounfall ums Leben. Es
stellt sich nun die Frage, wer Blrgermeister wird. Xate, die nichts von Politik versteht und
zudem auch Analphabetin ist, nimmt sich vor, als Biirgermeisterin das Projekt ihres Mannes
zu vollenden. Als Xate merkt, dass ihre Séhne, die ihr bei den Papierangelegenheiten, die sie
als Burgermeisterin erledigen muss, helfen sollten, ihr Amt und die Tatsache, dass sie
Analphabetin ist, ausgenutzt haben, beschliel3t sie lesen und schreiben zu lernen. In diesem
Film setzt sich Xate auch fur die Frauen in Midyat ein: sie ist gegen Zwangsheirat.
Gemeinsam mit den jungen Frauen, die zwangsverheiratet werden sollten oder vor ihren
Familien geflohen sind, lernt sie lesen und schreiben. Xate und die jungen Frauen bauen
gemeinsam die Wasserleitungen, die Wasser in die Kreisstadt bringen soll. Der Film endet mit
dem Militarputsch von 1960. Xate muss ihr Amt als Biirgermeisterin aufgeben.

Die Bedeutung des Lesens und Schreibens wird hier hervorgehoben. Der Film zeigt, dass man
vieles im Leben auch ohne Lesen und Schreiben bewaltigen kann, solange man will. Doch er
zeigt auch, dass man dann auf andere Menschen angewiesen ist und ihnen vertrauen muss.
Xate ist ein Beispiel dafiir, dass es nie zu spét ist, lesen und schreiben zu lernen.


http://www.youtube.com/watch?v=3_DJfJmoK7A

268

Trailer Hiikiimet Kadin 1: www.youtube.com/watch?v=gq9zgz6nSJEQ
Trailer Hiikiimet Kadin 2 (Ruckblick/spielt Jahre vor Hiikiimet Kadin 1):
www.trailerseite.de/film/13/huekuemet-kadin-2-kino-trailer-28554.html

2.2) Hababam Simifi - Die chaotische Klasse

Hababam Sinifi ist eine der bekanntesten und beliebtesten tiirkischen Filmreihen unter den
Klassikern. Die Filmreihe ist eine nach dem Roman von Rifat Ilgaz benannte Komddie aus
den 1970ern. Darin geht es um Oberstufenschuler einer Privatschule, die reich, doch faul sind
und in der Schule nichts vollbringen kdnnen. Die Lehrkriafte haben es in der ,,chaotischen
Klasse®, in der gespickt, geraucht und gegen Regeln verstolen wird, nicht gerade leicht.

Unter anderem geht es beispielsweise um die Kluft zwischen Armen und Reichen, die
Geringschatzung von Dorfbewohnern und Vorurteilen gegeniiber einem Lehrer aus dem
Osten. Somit ruft die Filmreihe zu sozialem Einfiihlungsvermégen auf und stellt sich gegen
Vorurteile.

Beispielfilm in voller Lange: www.youtube.com/watch?v=wbYhdyZMnZs



http://www.youtube.com/watch?v=q9zgz6nSJE0
http://www.trailerseite.de/film/13/huekuemet-kadin-2-kino-trailer-28554.html
http://www.youtube.com/watch?v=wbYhdyZMnZs
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Kapitel 11
Lehrerzeitschriften — ASSE/SBEB
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11. Lehrerzeitschriften ASSE — Association of Social Studies Educators / SBEB — Sosyal
Bilgiler Egitimcileri Birligi

Quelle: http://sosyalbilgiler.org/

Unsere Vision als Sozialkunde-Lehrkraftsverband

e Die quantitative sowie qualitative Erweiterung von Forschungen im Bereich des
Sozialkunde-Unterrichts

e Die Entwicklung der Sozialkunde durch die Grindung einer Plattform fir
Sozialkundelehrkrafte und die Grindung eines starken und weitreichenden
Sozialkundelehrerverbandes wie in den Industriel&ndern

e Ein soziales Projekt entwickeln, um zum gesellschaftlichen Aufschwung der Turkei
beizutragen

e Die Entwicklung eines starken gesellschaftlichen Zusammenhalts aufbauend auf dem
Prinzip, dass unsere Verschiedenheit unser Reichtum ist

e Als Sozialwissenschaftler wahrend dem Demokratisierungsprozess der Tirkei
sicherstellen, dass die Gesellschaft durch wissenschaftliche Forschungen tber soziale
Themen und Entwicklungen informiert ist und ein Meinungsbild entwickelt

e Arbeiten zur Aufhebung der Liicken zwischen Theorie und Praxis durch die
Zusammenfihrung von Sozialkunde-Lehrpersonal in den USA oder anderen
Universitatsmitarbeitern der Sozialkundeausbildung auf denselben Plattformen

e Einen Beitrag dazu leisten Lehrkrafte und Schuler heranzubilden, die den
erforderlichen Féahigkeiten des 21. Jahrhunderts gerecht werden


http://sosyalbilgiler.org/
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12. Glossar
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Turkisch Deutsch
adli yargi ordentliche Gerichtsbarkeit
ahlak Moral, Ethik, Ehre, Sitte
anayasa Verfassung (ana = Mutter/Grund-; yasa =
Gesetz)
cinsiyet Geschlecht
¢ogulculuk Pluralismus
degerler Werte
demokrasi Demokratie
demokratik demokratisch
ders kitab1 Schulbuch
ders plani Unterrichtsplanung
dil Sprache
din Religion

din ve vicdan 6zgirligi

Religions- und Gewissensfreiheit

egitim

Bildung, Erziehung

egitimci

Erzieher, Lehrer
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farklilik Verschiedenheit
gorev Pflicht, Aufgabe
hak Recht; Gott
hosgorii Duldsamkeit, Groimut, Toleranz
ilke Prinzip, Grundsatz, Pfeiler
ko gretim Primarstufe

insan haklar

Menschenrechte

katillm

Teilhabe

koy enstitlist

Dorfinstitut

kaltar Kultur
laiklik Laizismus
lise Oberstufe
millet Nation, Volk
milli national

Milli Egitim Bakanligi (MEB)

Nationales Bildungsministerium

Ortaokul

Mittelstufe

Ogretim plani/ miifredat

Lehrplan
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ogretmen

Lehrkraft

rehberlik

Betreuung, Fuhrung, Beratung

rehber 6gretmen

Betreuungs-/ Beratungslehrer

secme hakki aktives Wahlrecht
se¢ilme hakki passives Wahlrecht

sorumluluk Verantwortung
sosyal bilgiler Sozialkunde

sosyal bilimler

Sozialwissenschaften

sosyoloji

Soziologie

Talim Terbiye Kurulu

Amt flr Unterricht und Erziehung

tolerans Toleranz
uzlagsmacilik Kompromissbereitschaft
vatan Vaterland, Heimat(-land)
vatandas Burger, Staatsangehdriger
vatandaslik Staatsbirgerschaft, -angehorigkeit,

Nationalitat

vatandaslik ve demokrasi egitimi

Staatsburgerschafts- und
Demokratieerziehung

vatanseverlik

Vaterlandsliebe, Patriotismus
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yasa Gesetz
yurt Heimat(-land)
yurttas Burger, Staatsburger

yurttaslik Staatsbirgerschaft




